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FOREWORD

The Center for the Study of Evaluation (CSE) is pleased to
join with the Early Childhood Research Center (ECRC) in pub-
lishing the CSE-ECRC Preschool/Kindergarten Test Evaluations.
This book represents the second in a series of test evaluation com-
pendia which began with the publication of the CSE Elementary
School Test Evaluations* in 1970. Both books are products of CSE's

chool Evaluation Project which is directed by Ralph Hoepfner.
Dr. Hoepfner and his colleagues became concerned with test

evaluation as they grappled with the problem of selecting instru-
ments to be used in needs assessment evaluations. While the original
intention was not to engage in an extensive assessment of published
tests, the pressing need for a reliable guide to such materials was
painfully apparent. However, before embarking on the formidable
task of evaluating hundreds of tests, many of which had achieved
a sanctified status over years of unquestioned use, an objective set
ef criteria had to be developed. The MEAN procedure, described in
detail in the introduction to this volume, provides a simple and
systematic approach to test evaluation. It offers reviewers, selez;tors,
and users of tests the following five advantages:

1. Conciseness, by furnishing an easy-to-use reference to aid
in test selection;

2. Currency, by bringing together in one reference all the tests
which were available from publishers at the time this volume
Tvent to press;

3. Educational relevance, by relating individual subtests to
specific educational goals and objectives as expressed by
both specialists and teachers;

4. Objectivity, by utilizing the explicit MEAN criteria and
purchasing all test materials;

5. Consistency, by evaluating all tests against a single set of
criteria.
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By presenting a clearer picture of what a particular test actu-
ally measures, as compared to what its title or creator says it
measures, this book provides the potential test user with a basis
for selecting the most appropriate instrument for a specific measure-
ment objective, within the normal school context.

It is quite likely that the ratings reported here will be extremely
disappointing to those who expect a list of ready-made tests to
answer all of their evaluation questions. Unforti.mately, the state
of the art cannot yet offer any panaceas. However, balancing the
rather dismal picture presented by the bulk of the published tests,
it should be noted that there is tremendous ferment in the field of
assessment of young children. Many measurement specialists, sup-
ported by large grants from public and private sources, are ener-
getically engaged in the development of more precise tools to assess
the outcomes of various types of intervention programs. Hopefully
this book will be useful not only to the directors, principals, and
counselors concerned with young children, but also will assist our
research colleagues and test publishers by identifying the large
number of important areas where no adequate instrumentation
exists, and by providing specific criteria for constructing better
and more useful assessment measures.

Richard Seligman, Acting Director**
Center for the Study of Evaluation

Carolyn Stern, Director
Early Childhood Research Center

*CSE Elementary School Test Evaluations. Edited by Ralph Hoepfner, as-
sisted by Guy Strickland, Gretchen Stangel, Patrice Jansen, and Marianne
Patalino Center for the Study of Evaluation, UCLA Graduate School of
Education, Los Angeles, California.

**Marvin C. Alkin, the director of CSE was on leave during the production of
this book.
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ACCOUNTABILITY IN EARLY favorably wi

CHILDHOOD EDUCATION when they et
middle-class

During the decade of the sixties, an unprecedented and wide-
spread concern with the growth and development of disadvantaged To man
preschool children oilminated in the crystallization of two diver- children frac

gent approaches to the education of young children. The pioneering dren needed_

work of Froebel, Pestalozzi, and Dewey had led to the rejection of acquisition
the hounculus concept of the young child, and the beginning of Bereiter and

vthe twentieth century saw the development of the nursery school. structured
Here the emphasis was on provding a nurturing environment which program. 0
would facilitate the fullest emergence of the inherent nature of tively-orient
each child. Instead of a rigorous curriculum of structured rote Indiana Uni
learning modeled on that of older children, these programs usually and Weikar
stressed socialization, large muscle activities, and creative self- were engage

expression through a variety of art media. For over thirty years the ricula beforE

nursery school settings met the needs of their middle-class patrons, tional enter]
while at the same time a parallel system of institutionalized day national prc
care was provided for the protected custody of chiHren from broken
homes or those from poor, over-burdened, incompetent, or other- Having
wise disadvantaged families. tion, the prc

number of c
In the late fifties, these disparate provisions for young children enthusiasts

came under attack from two unrelated sources. The degree to which the overwhE
the American educational system lagged behind that of the Rus- full-year prc
sians, especially in the areas of science and mathematics, led many
middle-class parents to protest at the inadequate academic diet Throug
provided in the early years of schooling. Quite ironically, many sions were
middle-class parents were attracted by the didactic, content-ori- tremendous
ented programs developed by Maria Montessori for disadvantaged Highly-strui
young Italian children. The subsequent establishment of American faire baby-s
Montessori preschools presented the first major departure from the rubric of "F
almost solidly child-development approach which had characterized orientatiorm
the early nursery school movement, included a

The press fi
At about the same time, the consistently low levels of academic Robert Ker:

performance of children from poor homes came under political and education G
educational criticism. A number of investigators explored the effects ponent be L
of experimental interventions modeled after the prevalent nursery While this
schools, with special focus on Providing various types of "enrich- government;
ment" experiences, such as trips to zoos, museums, airports, etc. would be dE
Although the children in the compensatory preschools compared terms of me
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favorably with peers from the same type of economic environment,
when they entered elementary school they were still far below their

counterparts.

To many concerned with the educational problems of young
children from poor families, it seemed quite clear that these chil-
dren needed a curriculum which would place greater stress on the
acquisition of preacademic skills. At the University of Illinois,
Bereiter and Engelmann reported dramatic success using a highly-
structured verbal bombardment technique to present an academic
program. Other researchers had explored different types of cogni-
tively-oriented approaches. McCandless, Hodges & Spicker at
Indiana University, Sprig le in Florida, Stern & Keislar at UCLA
and Weikart in Ypsilanti, are but a few of the investigators who
were engaged in the development of academically-oriented cur-
ricula before Project Head Start, the most revolutionary educa-
tional enterprise since the advent of the public school, burst into
national prominence in the summer of 1965.

Having caught the imagination of all segments of the popula-
tion, the program was over-subscribed from its inception, with the
number of children enrolled far greater than the most optimistic
enthusiasts had anticipated. Even before the end of the summer,
the overwhelming demand for a continuation of Head Start as a
full-year program was politically irresistible.

Through default or design, administrative and curricular deci-
sions were delegated to local Head Start agencies, permitting a
tremendous amount of variation within broad general guidelines.
Highly-structured academic, child-centered developmental, laissez-
faire baby-sitting, and all the gradations between, went under the
rubric of "Head Start!' In spite of the wide range of permissible
orientations, the legislation authorizing the federal appropriations
included a requirement for evaluation of program effectiveness.
The press for performance criteria may be attributed to Senator
Robert Kennedy, who, while disclaiming any expertise in either
education or measurement, demanded that an evaluation com-
ponent be built into every federally-funded educational program.
While this position found few ardent supporters among educators,
government economists made it quite clear that continued funding
would be dependent upon the demonstration of "cost-benefits" in
terms of measurable increments in I.Q. points or gains on standard ix



achievement tests. This expectation was doubly bizarre. In the
first place, although grade level norms and subject achievement
tests have been customary in the elementary and high schools,
never before had the universal, American institution of free public
education been faced with the necessity of meeting performance
criteria in order to be eligible for funding. Furthermore, the entire
notion of achievement testing for young children was vigorously
opposed by almost all early childhood experts, especially since the
only available measures were inadequate and inappropriate for
this population. Of even greater concern, however, was the fact that
these tests assessed the acquisition of specific knowledge or skills
and did not cover what were considered the most important be-
haviors in the area of affective and emotional development.

This early application of the doctrine of accountaLaity, which
is now permeating the entire system of public education, prevailed,
and stalwart attempts were made to cope with the reality situation.
To meet the requirement for evaluation of the summer program,
in the spring of 1965 Bettye Caldwell had been assigned the task
of developing a measure capable of assessing changes in children as
a result of an intervention preschool experience. Against all odds,
an instrument was put together and made available within a few
weeks after most of the programs were under way. Because the
supply of trained preschool teachers was completely inadequate to
meet the needs of the national program, many of the people em-
ployed as Head Start teachers had little notion of what content,
activities, or learnings would be appropriate for their young charges.
Thus, when the first version of the Caldwell Preschool Inventory
arrived, many of these well-meaning paraprofessionals based their
curricula on the test items. This practice, frowned upon by many
educators as "teaching for the test:' may be considered an early
example of a criterion-referenced orientation.

Although, fortunately, the funding of the fuThyear Head Start
program was not made contingent upon the results of the first
abortive evaluation attempts, evidence of program effectiveness
remained an essential prerequisite for future appropriations, and a
network of national evaluation centers was established. Under the
organizational structure which completely separated the respon-
sibility for evaluation from that of program administration and
teacher training, there was little likelihood that the opposition of
teachers to testing would be ameliorated. On the contrary, the

antagonism was further aggr
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antagonism was further aggravated by the attempt to maintain an
experimental evaluation design in which interaction between
testers and program personnel woull be held to a minimum.

From a measuremer.t poin cl vier-, an even more serious Pr: b-
lent, related to the separation c xogr= from assessment, was the
great disparity between what che-2s valued and taught and tae
conte7t of the tests used to estimate the success of the program.
In thE first year of the national Hd Start evaluation, teachers
were asked to indicate what they ccmceived to be the major goals
or objectives of the Head Start prop am. With very few exceptions,
their emphasis was directed toward personality variables, e.g.
positive self-concept and social interactions, which are subsumed
under the affective domain. Second in order of priority were the
psychomotor skills, including both large and small muscle develop-
ment as well as perceptual discrimination in the various sensory
modalities. The lowest priorities were given to the acquisition of
specific academic skills. The anomalous situation of programs con-
ceived with one set of objectives being assessed in terms of quite
different criteria has contributed considerably to a popular dis-
illusionment in the degree to which Head Start has been able to
meet the high hopes with which the program had been launched.
No premature blowout of a missile intended for outer space ever
received such extensive news coverage, nor was a broad program
ever indicted on such irrelevant evidence.

Exploding the notion that anything called "Head Start" could
be expected to produce magical and global increments in a wide
variety of unrelated abilities in all kinds of children did have some
positive repercussions. It resulted in a much more meaningful
approach to accountability evaluation with this young age group.
The Educational Testing Service in its Longitudinal Study with
Head Start children, and the Stanford Research Institute which is
responsible fof the evaluation of the Head Start Planned Variations
experiment as well as the Follow Through program, have consis-
tently attempted to tailor their measures to reflect the expressed
goals of the particular program. Unfortunately, instruments cannot
be developed, field tested, and adequately normed, under the time
constraints of funding contracts. In many cases it is more expedient
to use published and standard tests which have become established
through years of acceptance in the field, but it is not always easy
to look critically at such measures.
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Taxonomy of Early Childhood EducL.:ion
The purpose of this book is to extend the u_se of -.he IkL3AN

test evaluation system, originally developed by tire Center 3 the
Study of Evaluation and applied to the assessmEa--c. elemer:Tary
school tests in a previous publication, to commE:trci avai:iable
tests for preschool and kindergarten children. HQ r, beczuse
the stance adopted here is both pragmatic and obj-.. 2-Live r--. -her
than theoretical, the first step has been to intervi ew a wide Foec-
trum of practitioners, including teachers, superv-iscrs and early
childhood specialists, as well as to conduct an exhania-T-J-e sealmia of
the program and research literature, to obtain as cor...1.7rehensive a
statement as possible of the professed objectives af r.-,-reschoo7; and
kindergarten education. No goals were eliminated merely because
they seemed inappropriate in terms of the ideolas7y or philosophy
of any member of the staff employed in the preparation of the book.
All these goals were translated into operational definitions of the
desired behaviors, and these descriptors were then grouped together
so as to form the logical taxonomy which follows.

Taxonomy of Goals of Preschool-Kindergarten Education
THE AFFECTIVE DOMAIN

1. Development of Personality
A. Shyness-Boldness

Is not excessively modest, seclusive, or reserved; does not
avoid or withdraw from personal contact; is not overly domi-
nant or boisterous; avoids excessive exhibition or ascendance;
can be a good leader and a good follower; ha6 social poise.

B. Neuroticism-Adjustment

accei

E. Self-E_
De,
fide--
ing,
witi

2. Developri
A. Hostil

StriN
tionz
ings,
keep
emo-
angr
Or se

B. Social:
Kno
exce
respi
Or TE
havi
resp.
adve
thin_

C. Moral
App
doct
righ-

3. Developn
Feels generally happy; tolerates variety and frustration; is A. Schoo
not overly moody, irritable, timid, sensitive, or somber; is not
excessively anxious, apprehensive, fearful, or emotional. Dev-

teac
C. General Activity-Lethargy aca6

Maintains a healthy level of activity and curiosity; is not B. Need -
excessively apathetic, lethargic, fatigued, or listless; has a
healthy amount of stamina, endurance, and energy. Is r-

velo:
D. Dependence-Independence frus-

Becomes increasingly self -responsible, seL - sufficient, and able
autonomous; has a healthy need for abon, fr'endship, efoi
and love; does not have an excessive neeE for a:Aention, ards
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acceptance, approval, security, or succorance.
E. Self-Esteem

Develops 2. healthy self-concept, self-esteem, and self-con-
fidence; develops a sense of personal worth, self understand-
ing, and security; deve/ops an ability to preseht self to others
with confidence.

2. Development of Social Skills
A. Hostility-Friendliness

Strives to be considerate of others, forgiving, friendly, affec-
tionate, and cooperative; begins to be aware of needs, feel-
ings, and wishes of others; is interested in people; makes and
keeps friends; begins to develop positive affective means for
emotional release; has a sense of humor; is not excessively
angry, aggressive, hostile, aloof, or defensive; is not selfish
or self-centered.

B. Socialization-Rebelliousness
Knows when to conform and the worth of obedience; avoids
excessive rebelliousness; does not reject authority or dis-
respect his country; is not persistently disorganized, sloppy,
or reckless; develops a reasonable and consistent code of be-
havior; is capable of self discipline, is courteous, polite,
respectful, and hospitable; expects no special privileges or
advantages; respects public and private property; shares
things willingly.

C. Moral Belief and Practice
Applies moral precepts to everyday life; understands moral
doctrines of honesty, fairness, respect, and integrity; knows
right from wrong.

3. Development of Motivation for Learning
A. School Orientation

Develops a favorable attitude toward attending school,
teachers, school administrators, learning, and an interest in
academic subjects.

B. Need Achievement
Is reasonably ambitious, persistent, and competitive; de-
velops reasonable aspirations; continues direction in spite of
frustration, handicaps, failures, and difficulties; has a reason-
able need for superiority; does his best; recognizes his best
efforts; appreciates the achievements of others; sets stand-
ards for himself.

14



C. Interest Areas
Begins to develop a wide variety of interests; engages in
various indoor and outdoor recreational activities; enjoys
many school subjects and activities; begins to develop poten-
tial career interests.

4. Development of Aesthetic Appreciation
A. Appreciation of Art

Responds emotionally to moods and feelings in art; enjoys
non-directed self expression through the various art media;
expresses satisfaction and pride in creativity and self expres-
sion; makes judgments about art work, including his own.

B. Music Appreciation
Likes different types of music; develops interest in music as
a part of school and life experiences; appreciates beauty as
expressed through song and dance; develops enjoyment of
music; uses music and dance as a means for self expression.

THE INTELLECTUAL DOMAIN
5. Cognitive Functioning

A. Spatial Reasoning
Develops and uses skills in spatial visualization and orienta-
tion; is able to identify directions, such as up, down, over,
under, with or without own body as reference.

B. Classificatory Reasoning
Recognizes and produces superordinate-subordinate rela-
tionships or class membership based on common properties;
uses classification schemes consistently; evaluates classifica-
tion schemes.

C. Relational-Implicational Reasoning
Recognizes and produces syllogism, analogies, syllogistic,
and analogic reasoning; recognizes and produces inferential
solutions to problems.

D. Systematic Reasoning
Recognizes, produces, and evaluates complex rules and rela-
tions, including ordering tasks; uses the analytic-deductive
conceptual style; solves complex problems.

E. Attention Span
xii Develops selective attention; increases overall time of con-

15
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centration; attends to a wider variety of stimuli; can easily
shift attention as needed.

6. Creativity
A. Fluency

Develops fluent production and processing of familiar infor-
mation; fluently produces and elaborates upon information;
fluently produces original information.

B. Flexibility
Recognizes the identity of an object or process seen from
different viewpoints; produces reinterpretations and redefini-
tions of known information; learns basic conservation prin-
ciples, e.g., conservation of volume.

7. Memory
A. Span and Serial Memory

Memorizes series, sequences, and lists by rote.
B. Meaningful Memory

Remembers meaningful ideas and information, non rote.
C. Visual Memory

Remembers what things looked like, how they were shaped.
D. Auditory Memory

Repeats spoken series; listens for specific details; imitates
sounds and patterns; repeats oral selections; repeats varia-
tions in pitch, stress, and punctuation; associates letter
sounds and forms.

THE PSYCHOMOTOR DOMAIN
8. Physical Coordinatim

A. Eye-Hand Coordination
Is able to draw a line; can copy and trace basic forms; learns
to use manipulative toys; aims and throws accurately.

B. Small Muscle Coordination
Is able to hold a pencil in a position for writing; open a book
and turn its pages; screw nuts on and off bolts; is able to use
scissors proficiently; can color within boundaries of lines.
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C. Large Muscle and Motor Coordination
Lea-ats to move his body at varying speeds and with varying
means of locomotion; is able to control balance during body
movements; holds and carries objects carefully, responds to
rhythm with body tnovements; shows controlled walking,
running, skipping, jumping, and other fundamental actions.

THE SUBJECT ACHIEVEMENT DOMAIN
9. Arts and Crafts

A. Arts and Crafts Comprehension
Makes discriminations in types of art; recognizes the various
media; gains awareness of the many things that can be made
out of common materials; develops knowledge of art termi-
nology, vocabulary and concepts.

13. Expressive and Representational Skill in Arts and Crafts
Explores, experiments, and produces expressive and represen-
tational works in various media; shows creativity and origi-
nality, communicates ideas and feelings.

10. Foreign Language
A. Oral Comprehension of a Foreign Language

Responds to basic and idiomatic foreign language.
B. Speaking Fluency in a Foreign Language

Speaks basic and idiomatic language in an acceptable man-
ner; develops spontaneous expressiveness; speaks with good
pronunciation.

C. Interest in and Application of a Foreign Language
Participants in foreign language activities in class and inde-
pendently.

D. Cultural Insight Through a Foreign Language
Understands another culture; accepts another culture due to
study of the language.

11. Function and Structure of the Human Body
A. Identification of Body Parts and Positions

Knows and can identify various external body parts; manip-
ulates them on command; identifies right and left body parts.
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B. Growth and Development
Begins to understand the process of growing up; understands
the value of rest and sleep and the value of exercise.

C. Knowledge of Emotional Health
Understands his emotions; knows how the environment,
events, and physical well-being can affect the feelings, emo-
tions and behaviors; is aware of how people may act when
sad, angry, disappointed, hungry, tired, etc.

D. Identification of Self and Surroundings
Has realistic mental image of his own body; understands his
relationship to the immediate environment.

12. Health
A. Knowledge of Personal Hygiene and Grooming

Develops knowledge of cleanliness in relation to health,
learns table manners; understands care of teeth and the
function of food in building and maintaining the teeth.

B. Practicing Personal Hygiene and Grooming
Keeps hands and fingernails clean; learns toilet training;
dresses self; cares for hair; keeps clothes neat and clean;
practices dental health; cares for eyes, ears, and nose; de-
velops good posture habits.

C. Knowledge of Food and Nutrition
Learns the importance of drinking water; realizes the value
of milk and dairy products in the diet; learns the importance
of eating regular meals.

D. Practicing Food and Nutrition
Eats balanced meals; drinks proper amount of water.

E. Knowledge of Prevention and Control of Disease
Learns detection of symptoms of disease; understands the
relationship between cleanliness an d. health; learns simple
first aid procedures; understands the purpose of immuniza-
tion.

F. Practicing Prevention and Control of Disease
Treats and avoids colds; uses simple first-aid procedures;
sleeps enough; gets proper amount of exercise and activity. xiii
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13. Mathematics
A. Counting and Operations with Integers

Recites numbers correctly and in order; relates counted num-
bers to numerosity of things; adds and subtracts whole num-
bers; checks answers.

B. Comprehension of Sets in Mathematics
Recognizes sets and understands set membership; performs
basic set operations.

C. Comprehension of Numbers in Mathematics
Identifies and discriminates numbers and numerals; knows
cardinal and ordinal numbers and the number line; knows 15. Oral La
odd and even numbers. A. Ora:

D. Comprehension of Equality and Inequality in Mathematics Ui
Understands basic ideas of numerical equality and inequal- to
ity; understands ideas of parts of 'lings and how they relate en
to the whole; familiarity with fractional terminology. B. Oral

E. Arithmetic Problem Solving Pr
Solves simple problems of everyday life; learns names of coins so
and value relationships; develops an interest in problem so
solving. C. Oral

F. Measurement Reading and Making UE
Understands concepts of length, volume, weight, time, and an
temperature, and how to measure them. sp

G. Geometric Vocabulary and Recognition D. Ora:
Recognizes, names, basic geometric shapes and components; Fc
understands the concept of closed figures, curved and po
straight; makes basic comparisons among geometric shapes. st]

C. Inst
E,
wAc

an
D. Rh3.

KI
th
da

14. Music 16. Readin-
A. Aural Identification and Music Knowledge A. Gen

Recognizes melodies of familier songs; recognizes obvious R.
changes in tempo, dynamics, rhythm, and harmony; learns re:
to listen to identify sounds; identifies simple musical instru- an
ments. B. Visu

B. Singing DE
Sings in tune and with good tone quality; begins to sing fo:
rhythmically; develops happy, spontaneous group singing. go
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C. Instrument Playing
Explores the sounds of percussion instruments and various
ways to play them; learns to play simple patterns of tone
and rhythm.

D. Rhythmic Response (Dance)
Keeps time with music; aevelops ability to respond to music
through large body movements; expresses himself freely in
dance; imitates rhythmic movements; learns simple dances.

15. Oral Language Skills
A. Oral Semantic Skills

Utilizes a spoken vocabulary relevant to needs and emotions,
to home and family, to school activities, to community and
environment.

B. Oral Phonology Skills
Produces initial, medial, and final consonant sound.s; con-
sonant blends, and digraph sounds, and long and short vowel
sounds in spoken words.

C. Oral Syntactic 'Skills
Uses complete sentences; uses determiners, auxiliary words,
and verb tenses correctly; constructs substitutes or parts of
speech and transformations.

D. Oral Morphology Skills
Forms plurals of parts of speech; constructs and uses com-
pounds and contractions; uses possessives correctly; con-
structs and uses prefixes and suffixes correctly.

16. Readiness Skills
A. General Readiness Skills

Recognizes spoken word meanings; understands pictorial
representations of meanings; translates between auditory
and pictorial representations of meanings; follows directions.

B. Visual Discrimination and Recognition
Distinguishes and names colors, shapes, sizes, and letter
forms -rapidly and accurately; reads from left to right; has
good figure-ground distinction; develops mental imagery.
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C. Auditory Discrimination and Recognition
Differentiates among sounds; identifies gross sounds and
common environmental sounds; differentiates directions of
sources of sounds; distinguishes among sound characteristics;
identifies the number of words in a sentence and the number
of syllables in a word, identifies accented syllables.

D. Kinesthetic and Tactile Perception
Kinesthetic and tactile recognition and perception.

17. Reading and Writing

B. Pr:
IE

20. Scienc
A. OL

A. Recognition of Word Meanings
Has growing reading vocabulary; recognizes word meanings
through context; recognizes synonyms and opposites. B. KJ

B. Understanding Ideational Complexes
Grasps the thought of short written sentences and para-
graphs; recognizes main ideas of longer written communica-
tions.

C. Oral Reading
Reads aloud with smoothness, emphasis, and intonations;
phrases reading correctly by attending to punctuation marks.

D. Writing
Independently writes name and basic words.

E. Familiarity with Standard Children's Literature
Is acquainted with a variety of children's classics.

18. Religion
A. Religious Belief and Practice

Applies religious precepts to everyday life; understands basic
religious doctrines; participates in religious activities and
believes in his religion.

19. Safety
A. Understanding Safety Principles

Understanding reasons for practicing safety; knows common
causes of accidents; has knowledge of safety principles to help
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prevent accidents; knows what to do in case of an accident
or other emergency.

B. Practicing Safety Principles
Puts into practice his safety knowledge to avoid accidents
and maximize safety.

20. Science
A. Observation and Exploration

Observes and c:xplores the world around him, including the
earth, matter, environment, and living things.

B. Knowledge of Scientific Facts
Develops basic science vocabulary; knows of important scien-
tists and their discoveries or inventions.

C. Appreciation of the Scientific Approach
Develops a scientific attitude toward the unknown; develops
an appreciation of nature; acquires techniques of scientific
procedure; appreciates science's benefits to man.

D. Development and Application of Scientific Attitude
Develops scientific interests as leisure time activities; uses
science as a means of problem solving by making observa-
tions, asking questions, gathering evidence, and evaluating
conclusions.

21. Social Studies
A. Community Health and Safety

Learns about community helpers who protect our health
and safety; knows how children can help to maintain com-
munity health and safety.

B. Cultural-Economic Geography
Becomes aware of people in other countries and appreciates
their contributions; understands relationships of home, fam-
ily, and community; knows roles and values of various types
of workers, communications, and travel.



C. Democratic Practices
Knows about citizenship, national holidays, basic rights, and
freedoms (flag and other patriotic symbols); knows about
our government; relates democratic practices to his own
environment.

D. Physical Geography
Knows about nature and the environment; learns way to and
from school; knows his neighborhood; learns simple geo-
graphic concepts; understands simple maps; learns concepts
of distance and direction.

E. History
Develops a sense of the past; acquires simple historical facts;
understands the meaning of some holidays; begins inter-
preting current events and developing an interest in them.

The MEAN Evaluation System
In addition to the development of a comprehensive objec-

tives-based classification of goals for early-childhood education, the
Center for the Study of Evaluation (CSE) and the Early Child-
hood Research Center (ECRC) adapted the critical MEAN test
evaluation procedure to apply to measurement devices in all of the
goal areas.

Preparatory to the test evaluation, a thorough canvass of test
catalogs and test publishers was undertaken, and all tests suitable
for this population, except clinical or projective measures, were
ordered. The regular list price was paid for all materials so as to
avoid any implication of bias. When approximately half of the tests
ordered had been received, the review process was initiated. Unfor-
tunately, not all of the tests arrived promptly and a cut-off date had
to be set so that the book could be completed. The final compilation
covers approximately 120 tests, including over 630 subtests with
separately normed scores. Each test was categorized as a preschool
(30 to 59 months) measure and/or a kindergarten (60 to 72 months)
measure according to the publishers' claims. The tests were then
evaluated in order to identify and endorse those measures most
appropriate, effective, and useful in assessing schools or students.

MEAN is an acronym reflecting four critical areas of concern
to test users: Measurement validity, Examinee appropriateness,

xvi Administrative usability, and Normed technical excellence.
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Measurement Validity
Criteria. Although empirical measurements of construct, Con-

tent, and predictive validities were also used, the primary consider-
ation was in terms of face validity, i.e., How well does the test
measure the specific goal behavior? Members of the review team
were instructed in the use of the taxonomy of educational goals and
each test was judged according to its capacity to assess that par-
ticular objective which seemed most appropriate to it. Judgments
were made in terms of the extent to which the items assessed the
whole range of behavior or content subsumed under the particular
goal, and the number of items within the scale which were actually
focused on this goal behavior.

Frequently the independent judgment of several reviewers was
that a test did not measure the construct indicated in its title. In
such cases, the test was assigned to the goal area which the evalu-
ators agreed was more appropriate to it. Usually this was not too
difficult a judgment to make since most tests did seem to have a
recognizable focus; however, there were several measures with very
narrow or specific goals which did not fit into any of the larger cate-
gories of the taxonomy, or else failed to cover even a very limited
goal in an acceptable fashion. In the former case, the test was
assigned to the educational goal to which it appeared to be most
relevant. In the latter case, the test was considered to be a measure
of the goal that the plurality of its items (and presumably then the
plurality of its variance) appeared to reflect. The underlying guide-
line for the assignment of a measure to a goal area was to place it
where it would receive the maximum score on the Measurement
validity criterion.

Two examples can be cited to illustrate the "forced" fitting of
tests to goals. Although most tests of the "draw-a-man" type are
designed as measures of intelligence, and do correlate moderately
with some aspects of intellectual functioning, careful study of the
scoring manuals led the evaluators to agree that two separate skills
are differentially reflected in the scores obtained. When drawing
tests are scored solely on the basis of an enumeration of the rec-
ognizable characteristics included in the drawing, the test was
assigned to goal category BA, Fluency, an aspect of intellectual
functioning. However, when the scoring was complicated by judg-
ments either of positioning of drawn characteristics or the repre-
sentational accuracy of the drawing, the test was assigned to
category 9B, Expressive and Representational Skill in Arts and
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Crafts. While either type of scoring might be seen as an assessment the review proc.
of goal 7C, Visual Memory, the lack of controlled presentation- place in these .
reproduction formats argued against assignment to this goal. method that is

A second example concerns the (Raven) Coloured Progressive the kindergarte
Matrices, which i. commonly used to assess general intellectual Evaluation
development among language-different populations. ,,:c.:ter careful hension took ini
consideration of the tasks involved, however, it se E.= Fad that the Specifically, evE
appropriate goal descriptors would be either 5A, Spatk.I1Reasoning, the behavioral, 1
or 5D, Systematic Reasoning. The evaluators agreed E-Latt the chil- the relevance o i
dren's form of the test with which they were concery il., would be school and kind
best placed in the latter category. that is inappror

It appeared that situations where test,F were forcsd" Jnwillingly tion of the test's
into foreign goal categories were not too common aiv!, _I fact, that Again, the comr
very few tests for educational output are based upoi ally explicit to be inappropr
model of education or evaluation at all. With the ftrirtular supposi- able to the auth
tion that evaluation cannot logicall, proceed on a g1o3N.2 level, but appropriate to i
that concepts must be refined and analyzed into reasonably small worrisome, beca
units in order for them to have much meaning in any evaluation if the child doe:
program, it was felt that perhaps less injustice would be forced upon score will prob
the tests through this evaluation procedure than the tests them:. The seconc
selves might be forcing upon unsuspecting young children and their important is till
schools. test's timing anc

Point Assignment. (0 to 15 points for grade ) lighted the fact
that appear simi

a. How well does the test appear to measure the specific edu- page layout we
cational objective? Examination of instructions and items visual principleE
with psychological (content) insight, and consideration of inappropriate fc
reported construct-validation research led to a subjective format features
rating from 0 to 10 points, visual coherenc

b. How much direct or indirect evidence for predictive or of color as an a:
concurrent validity is there? Examination of technical and Going beyc
administration manuaLs for supportive research on the test sidered the qua
led to a subjective judgment on a scale from 0 to 5 points, geometric item r
No attempt was made to comb the researCh literature for representationa
additional or mare recent supportive findings. children. Simila

of clarity, size, a
Examinee Appropriateness limitations of th

Criteria. The second criterion of the MEAN evaluation system kindergarten le
is that of appropriateness of the test materials, including content also evaluated f
of the stimuli and mode of response, relative to the age and grade The psychc
level of the examinees. All tests were classified by age level prior to its place in the
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11 of the MEAN evaluation system
test materials, including content

mse, relative to the age and grade
gere classified by age level prior to

the review process. Because of the rapid changes which are taking
place in these early years, a format, or illustration, or response
method that is wholly inappropriate for the preschooler may offer
the kindergarten child much less of a challenge..

Evaluation of the appropriateness of a test 's level of compre-
hension took into consideration the test's content and instructions.
Specifically, evaluation of content centered upon the difficulty of
the behavioral, pictorial, semantic, or numerical items and also upon
the relevance or interest-arousing aspects of the items. At the pre-
school and kindergarten levels tests frequently have item content
that is inappropriate in comprehension for that level. The evalua-
tion of the test's instructions focused on clarity and comprPhensior...
Again, the comprehension level of the instructions was cf.--m focrid
to be inappropriate. There is a noticeable lack of informad..ou avail-
able to the authors of test instructions on the concepts and ....,yntax
appropriate to the young child. This state of affairs is particularly
worrisome, because no matter how intriguing the test items may be,
if the child does not know exactly what to do with them, the test
score will probably not reflect the desired behavior.

The second major area where appropriateness is felt to be
important is that of test format, both visual and auditory, and the
test's timing and pacing. Experience in test administration has high-
lighted the fact that young children are often confused by formats
that appear simple to adults. The visual principles employed in test-
page layout were evaluated in terms of effective usage of Gestalt
visual principles. Instruments with closely packed items are clearly
inappropriate for young children. The evaluation looked for specific
format features such as sufficiency of white space between items,
visual coherence of item sterns and alternatives, and effective use
of color as an aid in segregating items.

Going beyond the whole-page format, the evaluation also con-
sidered the quality of illustrations and typography. Pictorial and
geometric item material was evaluated according to the print clarity,
representational meaningfulness, and ease of decoding for young
children. Similarly, evaluations of typography were made in terms
of clarity, size, and type-face, at all times considering the perceptual
limitations of the exarninees. Since many tests for the preschool and
kindergarten levels have an auditory component, test format was
also evaluated for the standardization of the auditory presentation.

The psychometric problem of speed vs. power tests also found
its place in the evaluation of examinee appropriateness. Published xvii
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statements _P.zarding the speededness if tests were corroborated, Adminis
when possfi ie, by consulting item difficuAy indexes and score distri- Crii
butions. Fc each scale, pacing or time Emits were judged for their ure?" ar
appropriateness for the subject matter and for the ex.aminees. hi cor.E:erno
almost all c ases, power was preferred -to speed as an attribute oi sco-eTng,
tests of eclrational output. COM

The la:, aspect of appropriateness considered was the mode of For
response r,?enrding. Simple and direct .unnections between the item -::chni
stem and t. le recording of a response -were evaluated more favor- d.31:_ts or
ably than Lmp1icated conversions from item stems to alternatives. h7---ing
Among tL especially easy response modes were pointing, orri,1 evaluati
responses, or marking directly over printed alternatives. teFTs th

The various aspects of the criterion of Examinee Appropriate- qu,antly
ness could not be applied to assessment devices in the forms of too stro
rating scales, rating schedules, and observation schedules, where the oni y to
examinee (the child being assessed) is not actively involved in to in-de
responding to specific demands of the assessment device, but is A s
merely behaving in his own manner. In the cases where the instru- ing nec-
ment demanded no active response from the examinee, the instru- have re
ment was not evaluated according to the second MEAN criterion, ologists
and its overall evalution indicates a void for the second evaluation, utility i
It was felt that a void, that is no evaluation, was preferable to any studen t
alternate arbitrary decision on how examinee appropriateness could adminis
be judged for instruments not impinging upon the examinee. the ave:

Point Assignment. (0 to 15 points for grade) 20 mint

a. How appropriate is the comprehension level for the age but wer.

and educational level to which the test is directed? Exami- Th
nation of the instrument that the examinee sees or hears it requi
in terms of comprehension, both of items and instructions was cor
led to two subjective judgments of 0 to 4 points each. scoring

fulness
b.How well is the test printed and organized for ease of the difficult

examinees, or is taking the test a test in itself? Examina- sidered
tion of test-page format in terms of effective usage of ments.
Gestalt visual principles resulted in a subjective rating Frcfrom 0 to 2 points, quality of print or illustrations in a
rating from 0 to 2 points, standardization of auditory pres-

scoring
centation a wing from 0 to 1 poitzt, and appropriateness scores

can onl
of pacing in a rating from 0 to 1 point. sta ndat

c. Is the response recording procedure simple and direct for tain th
xviii the examinee? The rating was from 0 to 1 point, much a
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Administrati.ve usability
Criteria. After asking such questions as "What will i meas-

ure?" and "is it designed for my studentsn the next quest:on was
concerned with how usable the test is in terms of adminisrration,
scoring, interpretation, and decision making. These aspects of utiliza-
tion comprised the third evaluation criterion of the MEAN Fvstem.

For general assessment of educational output, a test t.lat can
be administered to a large group is desirable. Small-group (9 stu-
dents or less) and individually administered instruments, although
having their unique advantages, are not efficient for educational
evaluation. It should be noted that all individually administered
tests therefore suffer from this evaluative decision, and conse-
quently their ratings indicate less usability. It cannot be stressed
too strongly, however, that this limitation of usability is relevant
only to evaluation of educational programs and systems, and not
to in-depth individual placement, diagnosis, or prognosis.

A second variable strongly affecting a test's utility is the train-
ing necessary to administer the test properly. Since few schools
have resident psychometrists, developmental psychologists, audi-
ologists, or speech therapists, a test was deemed to have greater
utility if it can be administered by the school staff, preferably the
students' teacher or a paraprofessional. The time necessary for test
administration also affects its utility. Under the assumption that
the average attention span of young children is no more than about
20 minutes, tests were credited if they fit into one such time unit,
but were not credited if their lengths necessitated special scheduling.

The utility of a test is further affected by the scoring procedure
it requires. Simple and objective hand or machine scoring of tests
was considered optimal for utility, while difficult and subjective
scoring received respectively less credit. Although the general use-
fulness of tests is not much altered by slight variations in scoring
difficulty, tests scored on a purely subjective basis cannot be con-
sidered as reasonable candidates for educational evaluation instru-
ments. For this reason, no projective measures were reviewed.

From a pragmatic viewpoint, while ease of administration and
scoring are desirable, a much more basic consideration is that the
scores obtained be susceptible to meaningful interpretation. Scores
can only be interpreted normatively through some method of score
standardization or conversion. If the score conversion is to main-
tain the interval or ordinal properties of the test instrument as
much as possible, it must be based on data obtained under standard
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conditions with a ',Droad normative sample. and subsequent
The sampiies ati lized in test norming were evaluated according evaluated as bet-

to two miter- adth and representativeness. A broad normative Point Assig
sample is one wiaich includes a wider age group than the one for a. Is the t
which the test a constructed. For example, an instrument for kin- istratio
dergarten studemts. should include in its norm sample some stu- groups
dents from the -preschool as well as the first and second grades so The ne
that both low and high performers at the kindergarten level can ited wi
be assessed normatively. if a psy

After the test has been administered to its normative sample, more t.
the raw scores f-om that sample are isomorphically mapped into ing lese
some standardizect conversion system, the most common of which b. Can th
include centiles, standard scores, stanines, grade equivalents, tive sc
T scores, and mental ages. There are many other such conversion scoring
systems used by different test publishers, but these are either objects
uncommon or statistically naive. receive

The normative score conversions were evaluated according to cedure
three criteria. If the derived scale is common and generally under- scored
stood, the test was given credit. lf the conversion to the derived, c. Is the e
normed scores is clear, with unambiguous tables presented and adeq ul
described, the test earned credit over those with complicated,multi- broad,
stage conversions. These two aspects of the derived scores deter- mon a
mines in part who is able to interpret them. Tests yielding scores 1 poin
interpretable by the school staff are preferred to those demanding 0 poin
the skills of a psychometrist or other specialist. and si_

In addition to the breadth of the sample, the norm group should Simple
also be representative of the variety of subgroups that comprise and cc
the national population. While a test normed on a restricted sample was Cr
may be quite adequate for purely local needs, the trend in educa- ative g
tional evaluation is not in that direction. With national questions ples tf
being asked, federal support for education and related research, and d.What
national problems to be solved, a representative national normative school
sample becomes a most desirable quality of educational tests. To was ec
be considered good, the sample was expected to meet the criteria of for ac
recency, representation of geographic areas, ages, racial and ethnic e. Can ci
origin, and types of schools. It might be important to note that few with A

test publishers have done their normative sampling very well, and educu
that the technical manuals abound with obfuscatory Lnd quasi- If the
scientific, if not downright misleading sampling techniques. decisi.

The final pragmatic consideration of a test's utility rested on bility
whether or not decisions, either individual or group, could be made. while
Tests with manuals that clearly describe both score interpretation poten

29



Lormative sample.
in test nonning. were evaluated according
od representativeness. A broad normative
Ades a wider age group than the one for
led. For example, an instrument for kin-
ld include in its norm sample some stu-
as well as the first and second grades so
performers at the kindergarten lovel can

en administered to its normative sample,
, sample are isomorphically mapped into
rsion system, the most common of which
xd scores, stanines, grade equivalents,
a. There are many other such conversion
rut test publishers, but these are either
y naive.
conversions were evaluated according to

ved scale is common and generally under-
L credit. If the conversion to the derived,
with unambiguous tables presented and
credit over those with complicated, multi-
two aspects of the derived scores deter-

?, to interpret them. Tests yielding scores
,o1 staff are preferred to those demanding
xist or other specialist.
3adth of the sample, the norm group should
E the variety of subgroups that comprise
While a test normed on a restricted sample
or purely local needs, the trend in educa-
n that direction. With national questions
ort for education and related research, and
olved, a representative national normative
desirable quality of educational tests. To
ample was expected to meet the criteria of
A geographic areas, ages, racial and ethnic
As. It might be important to note that few
e their normative sampling very well, and
ials abound with obfuscatory and quasi-
ht misleading sampling techniques.
consideration of a test's utility rested on

, either individual or group, could be made.
, clearly describe both score interpretation

and subsequent prescriptive decisions that might be made, were
evaluated as better than those with doubtful decision-making utility.

Point Assignment. (0 to 15 points for grade)
a. Is the test easily and conveniently administered? Admin-

istration of the test from individual situations to small
groups to large groups resulted in credit of 0 to 2 points.
The need for training of the test administrators was cred-
ited with I point if school staff were suffiaent and 0points
if a psychometrist or specialist were needed. Tests needing
more than 20 minutes were credited 0 points; tests need-
ing less time, I point.

b. Can the teat be easily and reliably scored? Simple, objec-
tive scoring that can be done by the administrator or a
scoring service received 2 points, while more difficult but
objective scoring earned I point and subjective scoring
received 0 points. A test having a mixture of scoring pro-
cedures was evaluated on the basis of its least reliably
scored items.

c. Is the score interpretationsimple, through use of clear and
adequate norms and descriptions? If the norm range is
broad, I point was credited; if restricted, 0 points. Com-
mon and simple interpreted scoring systems received
I point, while uncommon or abstruse systems received
0 points. If conversion from raw to normed scores is clear
and simple with graphs or tab! s, 2 points were credited.
Simple, but not well presented conversions received 1 point
and complicated conversions received 0 points. One point
was credited for current, national, and well-sampled norm-
ative groups and 0 points were credited for normative sam-
ples that are local, outdated, or poorly sampled.

d.What qualifications must the score interpreter have? If
school staff can interpret the scores accurately, 1 point
was earned; if a psychometrist or specialist is neccessary
for accurate interpretation, 0 points were credited.

e. Can decisions be made on the basis of the scores? Tests
with manuals providing tables or charts for prescriptive
educational decision making were credited with 3 points.
If the claim is made and appears to be reasonable that
decisions can be made, 2 points were earned. The pwsi-
bility or implication of decision aiding earned a test 1 point,
while the doubtful nature of a test in decision-making
potential earned it 0 points .
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Normed technical excellence
Criteria. The last major criterion of the MEAN evaluation pro-

cedure was concerned with the reliability, replicability, and refine-
ment of measurement of the tests. Three types of reliability esti-
mates were considered in this aspect of the MEAN evaluation:
(1) test-retest reliability, appropriate for assessing a measure's
(and examinee's) long-range stability; (2) internal consistency
reliability, useful in determining how coherently the test items
assess some dimension of behavior; and (3) alternate-form reli-
ability, desirable when treatment effects are to be evaluated with
alternate forms of a test.

Since all three types of reliability estimates are more or less
relevant to questions of educational achievement assessment to an
equal degree, they were all included as aspects of the MEAN evalu-
ation procedure. This tactic was necessitated by the fact that selec-
tion of any one of the estimates with omission of the remaining two
would do violence to the fourth-criterion rating for many of the test
instruments.

Closely related to the concept of test reliability is that of repli-
cability of procedures to obtain the normed scores. If procedures
described in test manuals are complicated, non-specific or based
upon abnormal samples, the test is clearly not replicable in its find-
ings and therefore is less useful for the educator.

The range of coverage is also an important aspect of a test's
technical excellence. A restricted range of assessment limits the
test's interpretability. A test which is appropriate for one level of
assessment but can also be applied to students from one to two
years above and below that level, has obvious advantages because
both advanced and retarded students can be compared with the
normative sample.

Related to the range problem is the refinement or graduation
of the inter-individual comparison scores. Tests yielding scores
transformed into centiles or grade placements were rated as well
graduated and standard; deciles, stanines, and similar scales were
rated as either poor or uncommon; pass-fail, quartiles, and novel
scales were rated as both poor and uncommon.

PoinL Assignment. (0 to 15 points for grade)

a. How reliable is the test? Three reliability ratings were
made; one each for stability (test-retest), internal-consist-
ency (Kuder-Riehardson, alpha, split-half, or odd-even),
and alternate-form reliabilities. Points were assigned
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according to the size of the reported reliability coefficients,
computed from a specific, limited age group. An appro-
priate coefficient of .90 or more earned 3 points; .80 to .90
earned 2 points; .70 to .80 earned I point; and less than
.70 earned 0 points.

b. Are normed scores obtained under replicable conditions?
If so, I point was earned; if not, 0 points were earned.

c. Does the test have an adequate range of coverage? Test
score distributions with more than adequate ranges re-
ceived 3 points, and distributions with adequate floor and
ceiling (or tests for which ,;eilings were predetermined by
the nature of the subject matter) for the specific group
received 2 points. Whenever examinees appeared to have
reached the floor or ceiling, or there was evidence of score
truncation, I point was assigned. If no information was
given to make an evaluation, or even to extrapolate one
from centile conversion tables, 0 points were assigned.

d. Are the scores standard, well-graduated inter-individual
comparison scores? Scores that are well graduated received
2 points. Scores that are well graduated, but perhaps not
easily understood, or poorly graduated but commonly uti-
lized were credited with I point. Scores that are poorly
graduated and difficult to understand were given 0 points.

Implementation of the MEAN Evaluation System
The team of test evaluators consisted of a graduate assistant

with a masters degree in psychological measurement, one with a
masters degree in educational and developmental psychology, two
experienced preschool teachers at the baccalaureate level, and an
experienced nursery school director. This team brought relevant
competencies to all of the many varieties of tests within the pur-
view of the evaluation program. The several categories of evaluation
were assigned to those members of the team with appropriate exper-
tise in that area. Each test was independently rated according to
the MEAN system by at least two raters woiking without access
to the other raters. For each subscale to be evaluated, each reviewer
used a standard rating procedure (see Figure 1) . The raters inde-
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pendently assigned each test or subtest, and in many cases indi-
vidual items, to one of the goal categories. The final adjudication
for both test assignment to goal area as well as the ratings on each
of the four evaluation criteria, was carried out by Ralph Hoepfner,
followed by review and discussion with Carolyn Stern and Susan
Nummedal.

The primary concerns in the application of the MEAN system
were the objectivity and consistency of the evaluations. To maxi-
mize both the objectivity for any one test evaluator and the consist-
ency across evaluators, the above specific guidelines for evaluation
of each aspect of each criterion and the following lettergmde assign-
ment were adopted.

FIGURE 1

MEAN TEST

EVALUATION FORM
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-..7...-
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I

.....
P.

instructions 0 1

b. Format
I. Visual: organization 0 (cOmplicated) -

quality of print/illustrations 0 (not good)

2. Auditory:presentation principles 0 Probably appropriate

3. Thne and Pacing 0 (bad)

c- Recording answers 0 (complicated)
.

3 Administrative Usability
a. Administration

L Test administration 0 (individual)

,.............

2 Training of administrators 0 (psychometrist or spec alis )

3. Administration Time 0 (21+ minutes)

b. Scoring 0 (subjective) I

C. Interpretation
1. Norms

a. Norm range 0 (restricted)

b. S-iore interpre ation 0 (unusual, abstruse)

c. Score conversion 0 (complicated)

d. Norm groups 0 (local, outdated, or poorly sampled)
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e. Can Decisions Be Made 0 doubtful 1 possible.
4. Normed Technical Excellence
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Within any one of the four evaluative categories, a letter grade,
based on the points assigned to each aspect of each criterion, was
computed. The sum of the points, ranging from 0 to 15, was the
determinant of the letter grades in the following manner:

"G" (Good; 11-15 points). The test meets the criterion very
well. Little improvement appears necessary for its immediate utili-
zation. CSE and ECRC would endorse such a measure or employ
it in their own assessment efforts.

"F" (Fair; 6-10 points). The instrument is probably among the
better tests available, but it does not completely meet the criteria.
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Alterations would probably render the test a candidate for "G"
status. If no better qualified measure were available, the Centers
would employ an "F" measure, but would interpret results more
cautiously.

"P"(Poor; 0-5 points). The instrument does not meet the cri-
terion; it is clearly unsatisfactory in that area. Rather than employ
such a measure for assessment, it would be better to seek an alter-
nate device or attempt to develop one.

Each test then earned four letter grades by the MEAN system.
The four-letter combina tion serves as the Centers' official evalua-
tion of the test. For example: Acme Readiness Test (GFPF) . It
should be noLsd that not only are the MEAN criteria in the order
of sugges texl importance to the sponsoring Centers, but that the
points possible for each aspect of any criterion reflect the impor-
tance placed on that aspect. Should the goals of the reader not
coincide with those of the Centers, then the MEAN evaluations
should be interpreted with different emphasis.

Utilizing the evaluation procedure described above and the
MEAN evaluation forms, all published tests that are generally
available to educators and psychometrists (about 631 scales and
subscales) were evaluated and adjudicated. The evaluations appear
in the body of this book.
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The MEAN Test Evaluations
In the following sections, all of the evaluative judgments for

all available tests are presented. The tabular format is designed to
provide a maximum of useful information in an organized and read-
able manner. The columns on all the following pages follow the
rating criteria in the same order as they have been discussed above.
The numbers in the shaded section of each table indicate the range
of points in which the judgments could be made, and are supplied
on each table merely for reference.

As an additional aid to the reader, the tests are further coded
according to whether they are individually administered ( ° in left
column) or are rating instruments ( in the left column) . Group
tests are unmarked.

Consistent with the strolg commitment of both Centers to
objectivesreferenced measurement, each of the two evaluation
sections (one section for Preschool tests and one for kindergarten
tests) is organiz ac.ding to the hierarchy of educational goals
outlined in the Taxmmy above. To aid the reader, both goal and
test name indexes are supplied at the end of this book. All test
names are given as they appear on the tests themselves, and not
necessarily as they appear in catalogs or common parlance
(although such names are referenced in the Test Name Index) .

Parenthesized letters are publishers abbreviations. Index C lists all
the pertinent publishers with their most recent addresses.
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3 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 7 0 0 2 1 FGFP .,

2 1 1 1 0 1 1 0 0 1 1 n 1 2 0 0 1 0 2 0 0 2 ; EFFP :-

r. ''.4--""" -2.., ,', .. r!': '....,.
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EDUCATIONAL OBJECT:v:2
TEST NAME

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENE''; ADMINIS-

cn g n
i
g

oeo
Compre-
heni on Fon. i: Administration

r.) F c
--V > '''' 1 ,. ',z3 .> '-3

..

'"R-ting : 040 .76,1 au 6-i

WECHSLER PRESCHOOL AND PRI&MRY SCALE OF INTELLIGENCE
Performance Score (PC) 4

.--

0 2 2 I 1 0 1 1 0 0 0 1

B. Classificatory Reasoning

COLUM3IA MENTAL MATURITY SCALE
Total (H8J) 6 2 3 3 2 2 0 1 1 0 1 2

ILLINOIS TEET OF PSYCHOLINGUISTIC ABILITIES
Visual Azrsociation (1ir?) 6 0 2 a 1 1 0 1 1 0 1 1 1

PARENT READINESS EVALGATION OF PRESCHOOLERS
Concepts (PIT) 3 0 1 2 1 0 0 1 1 0 1 1 2

PAAENT READINESS EVALUATION OF PRESCHOJLERS
PePforance TotaZ (PIT) 4 0 1 2 1 0 0 1 1 0 1 0 2

PARENT READINESS EVALUATION OF PRESCHOOLERS
Visual. Interpretation (PII) 3 0 1 2 1 0 0 1 1 0 1 1 2

PARENT READINESS EVALUATION OP PRESCHOOLERS

Visual-Motor Association (Pu) 4 0 1 2 1 1 0 1 1 0 1 1 2

PICTORIAL TEST OF INIELLIGENCE
Similarities (ylMC) 8 1 2 3 2 2 0 1 1 0 1 1 2

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Similarities (PC) 6 0 3 3 2 2 0 1 1 0 0 1 1

C. Relational - Implicational Reasoning
.

° ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Association (ULP) 6 0 2 2 2 2 0 1 1 0 1 1 1

0 PARENT READINESS EVALUATION OP PA:SCHOOLERS

OPpanitos :PII) 5 0 2 3 2 2 0 1 1 1 1

° PARENT READINESS EVALUATION OP PRESCHOOLERS
Verbai Association (VII) 5 0 2 2 2 2 0 1 1 0 1 1 2

° WECHSLER PRESCHOOL AND PRIMARY SCALE OP INTELLIGENCE
Compnehencion (PC) 5 0 2 3 2 2 0 1 1 0 0 1 1

D. Systematic Reasoning

° ARTHUR POINT SCALE OF PERFORMANCE TESTS
HegRY Picture Completion Teat II (Pc) 5 0 2 I 0 0 0 1 1 0 0 1 I

E. Attention Span

6. CREATIVITY

° PARENT READINESS EVALUATION OF PRESCHOOLERS
VerbaZ Total (PIT) 2 0 1 1 1 0 0 1 1 0 1 0 2

A. Fluency

. ABC INVENTORY
Total (ESD) 4 1 1 1 1 I 0 1 10 1 1 1

. DE7ROIT TESTS OF LEARNING APTITUDE
Free Association (BMC)

0 4

6 0 3 3 2 2 0 1 1 0 0

.,..1:',-

1 2

47,4,',,:A.,1:fi
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PRESCHOOL TEST EVALUATIONS 3

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS ADMINISTRATIVE USABILITY

_

NORMED TECHNICAL
EXCELLENCE

TOTAL
GRADES

no r, ,o (-)
Compre-
I.ension Format Adrninistra ion

`-

Interpretation r-, ii-i

Z5

Z'
e

cr>ird
5 s -c
"9 F2,

ifr.e.

=-.. '...7

n =
g ,-,.

F, ;., -

Pi. n

F.: ...:...., g.i P 25 _..0
..:--E .".'. 7:-A 2p, .7.3 ,.' > "3 1-.I > Z 7 55? (2,q,, .9, 5,T VP

i

0-10 0-2 0-1 D4 0-2 01 1 .. 2 0-1 .04 , 02. 6:3: 04 0-3.. 0-A 0-3 0-3 0-1 0-2 Ood air 4.:,,Pcir
.

4 0 2 2 1 1 0 1 1 0 0 0 1 0 1 2 0 0 1 0 3 0 0 2 2 PFPF

I

6 2 3 3 2 2 0 1 1 0 1 1 2 0 1 2 0 1 0 0 2 0 0 1 2 FGFP

6 o 2 2 1 1 0 1 1 0 1 1 1 0 2 0 1 1 0 0 0 0 1 2 FFFP

3 0 1 2 1 0 0 1 1 0 1 1 2 0 1 0 0 1 0 0 0 0 1 0 FFFP

4 0 1 2 1 0 0 1 1 0 1 0 2 0 1 0 0 1 1 0 0 0 0 1 0 PFFP

3 0 1 2 1 0 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 o PFFP

4 0 1 2 1 1 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 PFFP
.:,

8 1 2 3 2 2 a 1 1 o 1 1 2 0 1 2 0 1 1 0 0 0 0 2 1 FGFP

6 0 3 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 2 0 0 2 1 FGFP

, 6 0 2 2 2 2 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 0 1 2 FFFP

) 5 0 2 3 2 2 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 o PGFP

1 5 0 2 2 2 2 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 o PFFP

5 o 2 3 2 2 0 1 1 ( , 0 1 1 0 1 2 0 0 1 0 2 0 0 3 1 PGFF

b 0 2 1 0 0 0 1 1 0 0 1 1 0 0 2 0 0 0 0 0 0 0 0 1 PPPP

) 2 0 1 1 1 0 0 1 1 0 1 0 2 0 1 0 0 1 1 0 0 0 0 1 o PPFP

) 4 1 1 1 1 1 0 1 1 0 1 1 1 0 0 2 0 1 3 0 0 0 0 1 1 PFiTP

/ 6 0 3 3 2 2 0 1 1 0

,-

0 1 2 0 1 2

...

0 0 1 0 0 0

.

0 0 o FGFP
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4 PRESCHOOL TEST EVALUATIONS

:

..

±

finalinafialiMEMEU
MEASUREMENT

VA'LIDITY
EXAMINEE

APPROPRIATENESS

IiiiiiMME
ADMINIS-

EDUCATIONAL OBJECTIVE
TEST NAME

Pgr, n
Compre-
hens.= Format Administration

,......,---...

-

.0

Z
Nang 0-5 04 04 0-2 0-2 04 04 04 0-2 04 04 0-2

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Manual Expression (UIP) 5 0 3 3 2 2 0 1 1 0 1 1 0

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
/erhal Expression (UIP) 8 0 3 3 1 1 0 1 1 0 1 1 0

PAEENT READIATSS EVALUATION OP PRESZOJLEES
'Verbal Descripticn (VII) 4 0 2 3 2 2 0 1 1,0 1 1 2

RILEY PRESCOOL DEVELOPI=AL SCREENING INVENTORY
Make a Boy (Girl) (1,7.5) 5 0 3 2 2 2 0 1 1 0 0 1 0

SCREENING TEST OF ACADEMIC READINESS
Thrlam Figure Drsving (PI) 5 0 2 2 2 2 0 1 1 2 1 1 0

B. Flexibility

_ CONCEPT ASSESSMENT KIT-CONSERVATION
Form A or B (PITS) 8 1 3 3 2

,
,.. 0 1 1 0 1 1 0

.

..

CONCEPT ASSESSMENT KIT-CONSERVATION
Form C (EITS) 8 1 2 3 2 2 0 1 1

'

0 1 1 0

PRESCHOOL ATI.:INMENT RECORD
Cx?ativy (AGS) 4 0 0 1 1 0

.

Z
, 7. MEMORY

"

,

i,

SCREENING TEST FOR THE ASSIONEENT OF REMEDIAL TREATMENTS
Total (PI) 4 1 1 1 0 1 0 0 1 2 1 1 1

A. Span and Serial Memory

...l.i

'

ARTHUR POILT SCALE OP PERFORMANCE TESTS
Knox Cube Test (Arthur Revision) (Pc)

.

5 0 2 2 1 1 0 1 1 0 0 1 2

DETROIT TESTS OF LEARNING APTITUDE
Visual Attention Span for Objects (NMC) 6 0 2 3 0 0 0 1 1 0 0 1 2

..

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Visual Sequential Memory (UIP) 7 0 2 2 1 1 0 1 1 0 1 1 1

.

.

,

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
AnimaZ House (PC) 6 0 2 2 1 2 0 1 1 0 0 1 1

B. Meaningful Memory

...

.

DETROIT TESTS OF LEARNING APTITUDE
Oral Commiesionc (BMC) 5 0 3 3 2 2 0 1 1 0 0 1 2

o

.

ILLINOIS TES7 OF PSYCHOLINCUISTIC ABILITIES
V4ual Reception (UIP) 6 0 2 3 1 1 0 1 1 0 1 1 1

.,.

,1

PREPREMEY PROFILE
Previous Experience (SRA) 2 0 0 1 1 0

i
C. Visual Memory

o FARM READINESS EVALUATION OF PRESCHOOLERS
Visual Memory (PII) 5 0 2 2 0 0 0 0 1 0 1 1 2

'..-
PICTORIAL TEST OF INTELLIGENCE

Immediate Recall (HOC)
..

8 1 3 3 2 2 0 1 1 0 1 1 2



PIONS

.SUREMENT
'A LIDITY

EXAMINEE
APPROPRIATENESS ADM IINI STR A .

.

VE USABILITY

..

NORMED TECHNICAL
EXCELLENCE

TOTAL

GRADES

- w n.

-7: 4

C
hImsforne- Format Administration

,
S''

Interpretation
r 4- g ;

g FS,

s-

sq't

?: .g E:

e';

? :.,:. 77
E -2,

,i 14.: F.

P :7",'
.. ;:,',

',. F"

^ :' ?
',/,, f..t,

,,
'-'-.

,.. - .?

t, E.

g

= -
',..., ,.

t". a.

:v
tat.; g:

;" ,--4

:3, .3
2 . P
g ,T;

F..

,.

A
-g ..?,,

i E

3 t
F
5.
5

? 3
s ...
74. g

,

3 .,-
r'' 5.

,11.

',; m
P,

11 "
:?,

F

. 5
-1

1 2 -,V 'a'
'tp: '
i

F.,' t7

":3.

0.
:,

:

.075 0,:al 04
.

0-2 0.2 04 04 0-1
a

0-2
....

0-1 0.1 0-2 01 0.1 0-2 0-1 04 0-3 0-2 0.73 0-4 0-1. 0-3 0-2 Good -Pair-Poor

0 3 3 2 2 0 1 1 0 1 1 0 1 0 2 0 1 1 0 0 0 0 1 2 PGFP

o 3 3 1 1 0 1 1 0 1 1 0 1 0 2 0 1 1 0 0 0 0 1 2 FFFP

0 2 3 2 2 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 PGFP

o 3 2 2 2 0 1 1 0 0 1 0 1 2 0 0 1 0 0 0 0 1 o PGPP

0 2 2 2 2 0 1 1 2 1 1 0 0 1 2 0 1 1 0 0 0 0 0 1 PFFP

1 3 3 2 2 0 1 1 0 1 1 0 0 1 2 0 1 0 0 0 0 0 3 2 FGFP

1 2 3 2 2 0 1 1 0 1 1 0 0 1 2 0 1 0 0 0 0 0 1 2 FGFP

a ' o 1 1 o o 1 1 o 1 1 o o o o o 1 P-FP

1 1 1 o 1 o o 1 2 1 1 1 0 1 2 0 1 1 0 0 0 0 2 1 PPFP

0 2 2 1 1 0 1 1 0 0 1 2 0 0 2 0 0 0 0 0 0 0 0 1 PFPP

o 2 3 0 0 0 1 1 0 1 1 2 0 1 2 0 0 1 0 0 0 0 2 2 FFFP

o 2 2 1 1 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 0 1 2 FFFP

o 2 2 1 2 0 1 1 0 0 1 1 0 1 2 0 0 1 1 0 0 0 2 1 FFFP

o 3 3 2 2 0 1 1 0 0 1 2 0 1 2 0 0 1 0 0 0 0 2 2 PGFP

o , 2 3 1 1 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 0 1 2 FFFP

o o 1 1 o o o 1 o 1 1 o o o o o o P-PP

0 2 2 0 0 0 0 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 PPFP

1 3 3 2 2 0 1 1 0 1 1 2 0 1 2

a

0 1 1 0 0 00 2 1 FGFP
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PR

MEASUREMENT
VALIDITY APPROPRIATENESS

EXAMINEE ADMINISTRATI \

EDUCATIONAL OBJECTIVE
TEST NANIE

gg ,2........ Zit 2
Compre-
hension

Format AdnaniFtration

Z ....=

...

.._

fr.-.

S

....0

ga.

77.,.
..

r..7

'4_.

Batt"/large 040 0 5 0-4 0.4 072 0-2 11211 0-1 111111. 072 0-1 0-1 0-2 0-1

SCREENING TEST FOR THE ASSIGNMENT OF REMEDIAL TREATMENTS
Visual Memory (PII) 8 1 1 0 0 1 0 1 1 2 1 1 1 0

SCREENIN TEST OF ACADEYIV READINESS
Picture Completion (PII) 5 0 2 1 0 1 0 1 1 2 1 1 1 0

0. Auditory Swory

DETROIT TESTS OF LEARNING APTITUDE
Auditory Attent::on Span for Related Syllables (BMC) 7 0 2 3 2 2 0 1 1 0 0 1 1 0

DETROIT TESTS OF LEARNING APTITUDE
Auditory Attention Span _for Unrelated ;lords (DMC) 5 0 3 3 2 2 0 1 1 0 1 . 2 0

o ILLINOIS TEST OF PSYCH:LINGUISTIC ABILITIES
Auditory Sequential Meerory (UIP) 8 0 3 2 2 2 0 1 1 a 1 1 1 1

. PARENT READINESS EVALUATION OF PRESCHOOLERS
Auditory Memory (PI1) 5 0 2 2 1 0 0 1 1 0 1 1 2 0

PARENT READINESS EVALUATION OF PRESCHOOLERS
Listening (PII) 6 0 2 3 2 2 0 1 1 0 1 1 2 0

S(REFNIAL7 TEST FOR THE ,,SSIGNMENT OF REMEDIAL TREATMENTS
Auditory Memory (PII) 4 1 1 0 0 0 0 1 1 2 1 1 1 0

VALETT DEVE'OPMENTAL SURVEY OF WIC LEARNING ABILITIES
Auditory Discrimination (CPP) 3 0 3

-
... 1 1 0 1 1 0 1 0 0 0

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Sentences (PC) 9 0 3 3 2 2 0 1 i a 0 1 1 0

THE PSYCHORjTOR DOMAIN

8. Physical Coordinatioh

GESELL DEVELOPMENTAL SCHEDULES
Motor (PC) 4 0 0 0 1 0 1

.3-SKEY-NEBRASRA TEST OF LEARNING APTITUL','
Total (VSR) 4 0 2 2 1 1 0 1 1 0 0 0 0

MERRILL-PALMER SCALE OF MEWTAL TESTS
TotaZ (OHS) 6 2 3 3 1 1 0 1 1 0 0 0 0 1

OSERETSKY TESTS OF MOTOR PROFICIENCY
Total (ADS) 5 0 3 3 2 2 0 1 1 1 1 1 1 0

PRESCHOOL ATTAINMENT RECORD
Total (AGS) 2 0 0 1 ' . 0 0

QUICK SCREENING SCALE OF MENTAL DEVELOPMENT
Total (7.1) 4 0 0 0 1 2 1

RING AND PEV TESTS OF HEWAVIOR DEVELOPMENT
Total (PA) 4 2 3 2 2 2 0 1 1 0 0 1 0 1

SCHOOL READINESS CHECKLIST
Total (RC) 3 3 0 1 1 0 0

VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Motor Integration and Physical Development (CPP) 6

_
0 3 3 2 2 0 1 1 0 1 0 0 0

A. E.!.,,,-H:nd Crirdination
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PRESCHOOL TEST EVALUATIONS 5

ASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS ADMINISTRATIVE USABILITY NORMED TECH N CAL

EXCELLENCE

. ..

.

TOTAL
GRADES

n
5

,... Fenn, l'orn'
Format Administration Interpretation

Cn

,

'ef

557
P.'.

......
P-T '-'

3

.
"a c .0

--
-

. S
,

>

.

..,

,,,,.3

g'

ro

r) CP S? Z
a

F '.-f? ?? 2, '

L 0

.................,
0-5 0.4 0-4 0-2 0-2 01 04 04 0-2 0-1 0-1 0-2 04 04 0-2 0-1 0-1 0-3 0-3 0-3 0-3 0-1 0-3 0-2 Gaod-Fnir-Poor

1 1 0 -0 1 0 1 1 2 1 1 1 0 1 2 0 1 1 0 0 0 0 2 1 FPFP

7 2 1 0 1 0 1 1 2 1 1 1 0 1 2 0 1 1 0 11 0 0 o 1 PFFP

o 2 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 0 0 0 3 2 FGFP

0 3 3 2 2 0 1 1 0 0 1 2 0 1 2 0 0 1 0 0 o o 2 2 PGFP

0 3 2 2 2 0 1 I 1 1 1 1 0 2 0 1 1 0 0 0 0 1 2 FGFP

o 2 2 1 0 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 PFFP

o 2 3 2 2 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 FGFP

1 1 o o o 0 1 1 2 1 1 1 o 1 2 0 1 1 0 0 0 0 2 1 PPFP

o 3 3 1 1 0 1 1 0 1 0 0 0 0 0 0 1 1 0 0 0 0 0 0 PFPP

0 3 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 2 0 0 2 1 FGFP

o o 1 o 1 1 2 0 0 0 0 0 0 0 0 0 P-PP

o 2 2 1 1 0 1 1 0 0 0 0 1 0 0 0 1 0 0 0 0 1 PFPP

2 3 3 1 1 0 1 1 0 0 0 0 1 1 2 0 0 1 0 0 0 0 2 2 FFPP

o 3 3 2 2 0 1 1 1 1 1 1 0 1 1 0 1 1 0 0 0 0 0 1 PGFP

o 0 I 1 o o 1 T 0 1 1 0 0 0 0 0 1 P-FP

o 0 0 1 2 1 7 7 0 0 0 0 0 0 0 0 0 P-FP

2 3 2 2 0 1 1 0 0 1 0 1 1 7 0 0 1 0 3 0 0 2 1 FGPF

3 0 1 1 0 0 7 2 0 1 3 0 0 0 u o 1 F-FP

o 3 3 2 2 0 1 1 0 1 0 0 0 0 0 0 1
0 0 0 0 0 FGPP

. .



6 PRESCHOOL TEST EVALUATIONS

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS

inaligninfaMii
DMIN1

EDUCATIONAL OBJECTIVE
TEST NAME

,c,,

'"F.-

C. i» ' 5.

Compre-
hension Format Administration

..4

.g.

FA i 4 3
,,-.

g- g. a
5' F.

"

BatiDe 410 '': 6:5 0 '' ."-I''' '''.6- ' 62..- .64 6 i-: 0-2

..immmm.
ARTHUR POINT SCALE OF PERFORMANCE TESTS

Seguin Form Board (Arthur Revision) (P.,:) 5 0 3 3 1 1 0 1 1 0 0 1 2

BENDER VISUAL MOTOR GESTALT TEST
Total (.40A) 7 2 2 2 1 1 0 1 1 0 0 1 0

0

CANADIAN INTELLIGENCE TEST
Total (RP) 4 0 2 2 1 1 0 1 1 0 1 0

DETROIT TESTS OF LEARNING APTITUDE
Memory for Designs (BM) 4 0 2 2 7 2 0 1 1 0 1 0

DEVELOPMENTAL TEST OF VISUAL-MOTOR INTEGRATION
Total (FEC) 6 2 3 3 1 1 0 1 1 1 1 0 0

GESELL DEVELOPMENTAL SCHEDULES
Adaptive (PC) 3 0 0 0 1 0

MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCETTION
Eye-Motor Coordination (CPS) 7 0 3 2 1 1 0 1 1 1 0 1 1

MARIANNE FROSTIC DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Spatial Relationships (CPS) 6 0 2 2 1 1 0 1 1 1 0 1 1

o MOORE EYE-HAND COORDINATION TEST
Total (MA) 4 1 3 2 1 2 0 1 1 0 1 1 2

PARENT READINESS EVALUATION OF PRESCHOOLERS
Motor Coordinat' a (PIT) 3 0 1 2 1 1 0 1 1 0 1 1 2

RILEY PRESCHOOL DavELOPI4ENTAL SCREENING INVENTORY
Designs (WPS) 5 0 3 3 2 2 0 1 1 0 0 1 0

RUTGERS DRAWING TEST
Total (ASS) 6 3 2 3 1 2 0 1 1 0 1 1 0

SCREENING TEST FOR THE ASSIGNMENT OF REMEDIAL TREATMENTS
Visual Copying (PIT) 7 1 1 3 0 1 0 0 1 2 1 1 1

,
SCREENING TEST OF ACADEMIC i, INESS

Copying (PII) 6 0 2 2 1 1 0 1 1 2 1 1 0

SLOSSON DRAWING COORDINATION TEST
Total (SEP) 8 1 2 1 1 0 0 1 1 2 1 1 0

o SOUTHERN CALIFORNIA MOTOR ACCURACY TEST
Total (WP1) 7 2 3 3 2 2 0 1 0 0 0 1 1

VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Visual-Motor Coordination (CPP) 8 o 3 3 1 1 0 1 1 0 1 0 0

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Geometric Design (PC) 6 0 3 3 2 2 0 1 1 0 0 1 0

B. Small Muscle Coordination

DETROfT TESTS OF LEARNINC APTITUDE
Motor Speed and Precision (DMC) 6 0 2 2 1 0 0 1 1 0 0 1 1

PRESCHOOL ATTAINMENT RECORD
Manipulation (ACS) 4 0 1 1 0

C. Large Musclr lqid Motor Coordination

PREPRIMARY PP 'ILE
Skill E- :opment (SPA) 4 0

.

0 1 1 0
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DNS

REMENT
IDITY

EXAMINEE
APPROPRIATENESS

ADMINISTRATIVE USABILITY NORMED TECHN CAL
I.XCELLENCE

. n.
Compre-
hension Format Administration Interprethtion

7.. ..,"..,7

7...

a.
F.,

9-

-..3

''2'5:

n

5 :18
-....

< 8

cl,
.g

F.,0&)

F c.
.. c..,

0-4 0-2 0-2 ..= 0-1, 0-1 '0-1 0-7. 0-1' . 0-2
........i

44 0-1 0-2 0-1 13-1 04 0-3 0-3 04

0 3 3 1 1 0 1 0 0 1 2 0 0 2 0 0 0 0

2 2 2 1 1 0 1

0 2 2 1 1 0 1 1

0 2 2 2 2 0 1 1

2 3 3 1 1 0 I 1

0 1 CI 0 0 0 0 0 1 0

0 I 0 0 0 1 1 0 1 0

0 0 1 0 0 1 2 0 0 1

1 1 0 0 0 1 2 0 1 2

0 3 2 1 1 0 1

0 2 2 1 1 0 1 1

1 3 2 1

0 II 2 1 1 0 1 1

0 3 2 2 0 1 1

3 2 3 1 2 0 1 1

1 1 3 0 1 0 0 1

0

0

0

U 1 0 1 1 2 0 0 0 0

0 1 1 0 0 2 0 0 0 0

1 0 1 1 0 0 2 0 0 0 0

0 1 1 2 1 1 2 0 1 0 3

1 1 2 0 1 0 0 1 1

0 1 0 0 1 2 0 0 1

1 1 0 1 2 0 0 0 D

0 2 1 1 0 1 1

1 1 1 0 0 1 1

2 3 2 2 0 1 0

0 3 3 1 1 0 1 1

0 3 3 2 2 0 1 1

0

0

AMMINEDENECIRMI

1 1 0 0 2 0 1 1

1 1 0 1 0 2 0 1 1

0 1 1 0 1 0 0 0 1

1 C 0 0 0 0 0 1 1

0 1 0 0 1 2 0 0

0 1 1 0 1 2 0 0 1

1 1 0 0 1 1 1 1

1 1 0 0 0 1 0 1 oo

TOTi.L
GRADES

0 0 0 0 1

0 0 0 0

0 0 0 0

0 0 0 2

0 0 0 2 1

0 0 0 0 0

0 0 0 1 1

0 0 0 1 1

0 0 0 2 2

0 0 0 1 0

0 0 0 1 0

0 0 0 1 1

PFPP

0 0 0

0 0 0 0 o p_pp
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, - .,,

MEASUREMENT
VALIDITY

--

.
_....... r.acar-t- .

EXAMINEE
s APPROPRIATENESS

Anmi P.11. TRATIVE

EDUCAT:::: ', AL OBJECTIVE
TEST NAME

nP co

7, F.-

=', 6'
F4. ^

:Ft co Db"Tarne-
Format Administra lort

c,./)

°
2, ''' ,..

2. .,
Z' R. . ?s2- 0

g

,-: ...-7

7 .-...

' c.
-a -.1 >

...

.-3

........

..-3 x

:f §-.

= 2
1
t

' 'Ratigg-Ranee 0-10 0-2 04 0-1 0-1 O-1 ti-z 0-1 0-I. 0,`; 0-1 0-

PRESCHOOL ATTAINMENT RECORD
At±alation (ADS) 5 0 1 1 0 0 1

SOUTRERN CALIFORNIA PERCEPTUAL - MOTOR TESTS
Bi-LatercZ Motor Coordination (WPS) 4 0 2 3 2 2 0 1 1 0 0 1 0 0 1

SOUTHERN CALIFORNIA PERCEPTUAL - MOTOR TESTS
C,masing Mid-Line of Body (WPS) 4 0 2 2 2 2 0 7 7

.

0 1

1

1 0 1

SOUTHERN CALIFORNIA PERCEPTUAL - MOTOR TESTS
Imitation of Postures (FTS) 4 0 2 3 2 2 0 1 1 0 0 1 0 1

SOUTHERN CALIFORNIA PERCEPTUAL - MOTOR TESTS
Standing Balance, Eyes Closed (WPS) 4 0 3 3 2 2 0 1 0

_
0 1 7 0

o SOUTNEAN CALIFORNIA PERCEPTUAL - MOTOR TESTS
Ctonding Balance: Eyaa Open (WPS) 4 0 3 3 2 2 0 1 10

_--

0 7 7 0

THE SUBJECT-ACHIEVEMENT DOMAIN

9. ARTS AND CRAFTS

1
A. Arts and Crafts Comprehension

B. Expressive and Representational
Skill in Arts and Crafts

GOODENOUCH-RARRIS DRAWING TESTS
Point Scale: Man (Hal) 4 0 3 3 2 2 0 1 1 1 0 1 0 0

GOODENOUGH-HARRIS DRAWING TESTS
Point Scale: Self (fld.) 4 o 3 3 2 2 0 1 1 1 0 1 0 0

COODENOVUH-HARRIS DRAWING TESTS .

Point Scale: Woman (HBA) 4 0 3 3 2 2 0 1 1 0 0

GOODENOUGH-HARRIS DRAWING TESTS
Quality Scale: Man (Hal) 4 0 3 2 2 0 1 1 1 0 1 0 0

GOODENOUOR-RARRIS LNAWING TESTS
Quality Scale: Woman (HBA) 4 C 3 3 2 2 0 1 1 1 0 1 0 0

10. FOREIGN LANGUAGE

A. Oral Comprehension uf a Foreign Language

B. Speaking Fluency in a Foreign '._anguage

C. Interest in and Application of a
Foreign Language

D Cultural Insight Through , Foreign

Language

11. FUNCTION AND STRUCTURE OF TFE HUMAN BuOY
----

- PRESCHCjL T:'::::,TORY

PerGonui - Social Reo;:onei.,r (105) 3 0 2 2 1 1 0 1 1 0 1

: ,i,,.,,

1 1 0

A. Identification o' ay Parts and

Positions
, 1,---

51-



PRESCHOOL TEST EVALUATIONS

NT EXAMINEE
A P P R 0 P R I A T E N E S S ADMINISTRATIVE USABILATY NORMED TECHNICAL

LXCELLENCE

TOTAL
GRADES

Compre- Farm=t osImittim,:..01

'.'

Raerpretaon .....a0 =,-
-, =

',3 ='" ; ;', 6:-1 .--. =

= - = = == §--. ;,..--, .
L'' n-
,--.: -....

; ..?..

=
,,z, .,..

''-.:r

2.' ,--..
c= .G4 '=,:' f-,

=

i"?..

-=- i-.

ii .-",;
g..1.

-;

a g
E ,:-:

Y

7 :I
g

-3 >

:..=:

:,',
i.-,

t zi:

:-..,

:,, .':
,,..., .,...

-3 3."

....

::,-'
Fa

=

...;= ro

...-;

r. ','

..., §:

0-4 , 0-2 0-2 9-1 0-1 al. 0:1: 0-2 0.1 4.- 0-2 0-1 0-1 r2111311C311:1111111131 0-2 Goicl -Fair-Poor

) 0 1 1 0 0 1 1 1 1 1 0 0 C 0 0 1 P-FP A

) 2 3 2 2 0 1 1 0 0 1 0 0 1 2 0 0 0 1 C 0 0 1 2 PFPP

) 2 2 2 2 0 1 1.0 0 1 1 0 1 2 r) 0 0 0 0 0 0 1 2 PFPP ,
4,-

1 2 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 0 1 C 0 0 1 2 i' G P P

) 3 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 0 0 0 0 0 1 2 P G P P '.

1 3 3 2 0 1 0 0 1 1 0 1 2 0 0 0 0 0 0 0 1 2 P G P P

,

-

, -

) 3 3 2 1. 1 1 1 0 1 0 0 1 2 0 0 0 0 0 0 0 1 2 PGPP
,

) 3 3 2 2 0 1 1 1 0 1 0 0 1 2 0 0 0 0 0 0 0 1 2 PGPP

) 3 3 2 2 0 1 11 0 1 0 0 1 2 0 0 0 0 0 0 0 1 2 PGPP

) 3 3 2 2 0 1 1 1 0 1 0 0 1 2 0 0 0 0 0 0 0 1 2 PGPP

) 3 3 2 2 0 1 1 0 1 0 0 1 2 0 0 0 0 0 0 0 1 2 PGPP

..

. .

,
tt,
..

0 2 2 1 1 0 1 1 0 1 1 1 0 0 0 0 1 0 Cl ' 0 0 0 0 (..)

i
PFPP

.

.i
,

52



8 PRESCHOOL TEST EVALUATIONS

EMICATIONAL OBJECTIVE
TES.T NAME

MEASUREMENT
VALIDIT? .,PPROBBIATENESS

EXAMINEE

: ....

ADMINis

na
5 7.--!.'

. ..,

r
C,,Inpre.
henmion

Formai Ad:-.-dffistmlion

,

r

27

Illa Rating
RangeIMIL.1.11,N4,

040 0 5 0.4 0-4
. : .

0 2 0.2 0-1 0-1 0-1 0-2 0 1 0-1 0-2

SOUTHERN CALIFORNIA PERCEPTUAL - WOTOR TESTS
Right-Left Discririnotion (GTS) 8 0 2 2 2 2 0 1 1 g 0 1 1

B. Groat:, and Development

C. Knowledge of Emotional He lth

D. Identification of Self and Curroundins

12. HEALTH

A. Knowledge of Personal Hy, 'ie

and Grooming

P. Practicing Personal Hygiene
and Grooming

PREPRIMARY PROFILE
Self Caro (SRA) 4 0 0 1 1 0

PRESCROOL AITAIUMENT RECORD
Responsibility (AGR) 3 0 0 1 1 0

C. Knowledge of Food'and Nutrition

D. Practicing Foot. anj.Nutrition

E. Knowledge of Prevention and
Control of Disease

F. Practicing Prevention and
Control of Disease

13. MATHEMATICS

A. Counting and Operations with Integers

DETROIT TESTS T LEARNING APTITUDE
Nzszber Ability (NC) 6 0 2 3 1 2 0 1 1 0 0 1 2

PICTORIAL TEST OF INTELLIGENCE
zeSi and Number MCI 4 1 3 2 2 0 1 ) 1 1 2

PRESCHOOL ATTAINMENT RECORD
Ideation (AGG) 3 0 0 1 1 0

PRESCHOOL INVENTORY
Concept Activation - L'americal (ETS) 4 0 2 2 1 1 0 1 0 1 1 1

SCHOOL READINES3 SURVEY
Number Concepts (OPP) 0 2 i 0 1 0 0 1 1 2

SHEENING TEST OF ACADEMIC READINESS
Numbers (PM 4 0 2 2 1 1 0 1 1 2 1 1 1

VALETT DEVELOPMENTAL SURVEY OF DASIC LEARNING /WITT'S:,
ConceptuaZ Development (OPR) a 5 3 3 1 1 0 1 1 0 1 0

WECHSLER PRESCHO AND PRIMARY SCALE OF INTELLIGENCE
Arithmetic (PC)

.

6 0 2 2 0

MOM=
1 1 0 0 1 2

-



ATIONS

nitSOMEERAIEMENSEMINIMEMENSSIMISEEMERIMITIMESINESSMETW/Meffrgiff.-11267
LEASER; MENT

VALI ,T1'
EXAMINEE

APPPOPRIATENESS
ADMINISTRATIVE

',.drainihtratIon

0-2

USABIL,11 V

Interpr tation

0
-.11101.111111111111

0

NORMED
EXCELLENCE

0-3

D

TECHNICAL.

,.-... > + _

E --'
22 Tol A I,

GRADES5 z's3
'.... ".-1-.

0-10

.

0.5

Compre-
honsion

Format

__J

ciga

..c.

---:

0-'2

-._

C,+2

-:

0 1 0-1

....

..

,

0 1

:7; >
.-

0 2

+.4.

0-1

-1

0,1 04

:.-+ zo
.!...., r:

..r.

0.-1

n 7,o

0-2

n Z3 ,..

0.1

m

01

,..5 7

0-3 0-3

0

0-1 0-3 0-2 Gq.1-Fair-Poor

8 0 2 2 2 2 o 1 1 '0 0 0 1 1 0 1 2 0 0 0 0 0 2 FFPP

4 0
0 1 1 0 0 0 0 1 o 6 ..1 0 0 0 0 P P P

3 o
0 1 1 0 0 1 1 0 1 1 0 0 0 0 0 1 P

6 o 2 3 1 2 0 1 1 0 0 1 2 o 1 2 o 0 1 0 0 0 0 2 2 FFFP

4 1 2 3 2 2 0 1 1 0 1 2 0 1 2 0 1 1 0 0 0 0 2 1 PGFP

3 0
0 1 1 0 1 0 1 1 0 0 0 0 0 1 P - F P

2 1 1 1 1 1 0 0 0 0 1 0 0 0 0 0 0 PFPP

o 1 o 1 o 1 1

4

1 1 2 0 2 0 1 0 0 0 1 PFSP

4
1

1 1 0 7 2 0 1 1 o o o o PFFP

3 3 3 1 1 0 1 1
0 1 0 0 0 0 0 0 1 1 0 0 0 0 0 8 PFPP

6 0 3 3 2 2

-461111BIE.

0 1 1 0

-

0 1 2 0

t..., ..-,:-

1 2

...N.:., ...:

0 0 1 0 2 0 0 2 1 FGFP
-4w.4.,... .



MEASUREMENT
VALIDITY

EXAMINE:::
APPROPRIA CC.:NESS

ADMINIS

EDUCATIONAL OBJ ECTIVE
TEsT NAME

:n Cd.-
i.

Corripre-
hension

Format Administration

-: 0. ....,

ri.F.,gl

-z>

.."..'i

..-z.-3 ..F. 3.....-3 -3.,

..

. .

,
04 0-1 0-2

B. Comprehension of Cets in Mathematics

C. Comprehension of Numbers 'n Mathemat.,ts

D. Comprehension of Equal i ty and Inequal ity
in Mathematics

.

C. Arithmetic ProL'em Solving

F. MeasJrement leading and Making

G. Geometric Vck til.-,ry and Recognition

1

,

14. MUSIC

A. Aural Identification and Music
Knowledge

B. Singing .

C. Inctrument Playing

D. Rhythmic Response (Dance)

15. ORAL LANGUAGE SCILLS

MINNESOTA PRESCHOOL SCALE
Verbal (,1^-, 4 0 3 3 1 1 0 1 1 0 1 0 0

C. Oral Semantic Skil Is

DETROIT TESTS OF LEARNING APTITUDE
Orientation (TOT) 2 0 2 3 2 2 0 1 1 0 0 1 1

DETROIT TESTS OF LEARNING APTITZE
.

1
PIctorial Abaurditiea (sAtr) 2 0 2 3 1 0 0 1 1 0 0 ,

, 1

',.
GESELL DEVELOPMENTAL SCHEDULES

Lang4R2r (PC) 6 0 0 1 0

IPLIIORN VOCABULARY TEST F.'4 YOUNG CHILDREN
Total (GOIIC) 5 0 1 1 2 2 0

HOUSTON TEST E01? LANGUAGE DEVELOPMENT
Tara) (RTC)

1

(

4 9 2 2 1 1 0 1 1 0 0 0 0

PARENT SEATINESS EVALUATION C. PRESCHOOLERS
.Generat Inrom,a ti 071 (I'll ) 0

i

:
1 1

PARENT RE1DI7,'E`.1" EVALUATION OF PRESCHOOLERS
Lansuagr (PM 5 3 3 3 1 1 0 1 1 0 1 1 2

PREPRTMARY PROFILE
Language Development (E() 4 0 .

0 1 1 0

PRESCH1.IL 1TTAZINIEPT RECORD
'crYtiart.eatian (0G'S)

,l.:M',,..''.'.... ,-,.'..-..:.,°7-- -., .,mPr-7:',,... ,

.
1 1 0



PRESCHOOL TEST EVALUATIONS

EASCI EMENT EX ,MINEE
VALIDITY VP:;opRIATENESS

ADMINISTRATIVE USA BILITY

9

NORMED TECHNICAL
EXCELLENCE

Cornpre- Fo/ mat Administration Interpretation
2 -

TOTAL
GRADES

1... ,

p
-,::

't-
rz ; co n tz' n=

r" CI

I-I0 j 04 04 0-2 0 0-1 0- 0-1 ::/: 0- 0,2`- 0-1 0-1 1:1111:111 0 1 MOM

,

' 3 04 0-1 0..2 Go4 -Fla:x".Paor

k, ...._:-........

4 0 3 3 1 1 0 1 1
1 0 0 1 1 1 0 1 1 0 0 2 0 2 2 PFFF

? o 2 3 2 2 0 1 1 0 0 0 0 0 2 2 PGFP

1 0 0 1 1 0 1 2 0 0 1 0 0 0 0 1 2 PFFP

6 0 0 0 1 0 1 1 2 0 0 o 0 0 0 0 0 0 FPP

5 0 1 1 2 2 0 1 10 1 3 2 0 1 1 0 1 0 0 0 0 0 1 1 PFFP

4 0

_

2 2 1 1 0 1 1 0 0 0 0 1 0

Li 0

0 0 0 0 0 0 0 PFPP

5

,
0 2 2 2 2 0 1 10 1 1 2 0 1 1 1 0 0 0 0 1 0 PFFP

1

1

, 2 1 o o 1 1 0 0 0 0 1 a PFFP

4 0 0 1

1

J 0 0 1 0 1 1 0 0 0 0 0 o PPP

5 0 1 7, 1i 1 1 0 1 1 10 o 0 0 0 1

.
PFP

56



10 ii_;,ESCH.)OL TEST EVALUATIONS

J;

,

..,

EDUCATIONAL OBJECTIVE
TEST NAME

MEASUREMENT
VALI DIT-i-

EXAM INEE
APPROPRIATENESS

1/112336=190
ADN11

7t 7,4
5

Compre-
hen. ion rfirunt Adrninistrath,

- ;.
4

- > .....

.7..,

I,: Rating
Range 0-10 0-5 0-4 0-4 0-2 0.2 0-1 0.1 0-1 0-2 0-1 0-1 C

,-;.

DREC-HICCL ATTAINMENT RECORD
Infer,ation (AGE)

.

4 0 0 1 1

en

ISESCSOLL IL7SNTORY
Asa,aiative Toad:tat-ay (FOS:, 6 0 2 2 2 :_ 0 1 1 0 1 1

PRESCHOOL InENICSY
Total (005) 4 1 2 2 1 1 0 1 1 0 1 1

SCHOOL READINESS SURVEY
:General Infor,ation (COP) 4 0 3 3 1 1 0 1 1 0 1 1

SCHOOL READILESS SURVEY
Speakind Vocabulary CCPP) 5 0 2 3 1 1 0 1 1 0 1 1

VAL:DT DEVELOPMENTAL SURVEY or' BASIC LEARNING ABILITIES
Language Deoelopnent and Verbal Fluency (CPb) 7 0 3 3 2 2 0 1 1 0 1 0

VERBAL LANGUAGE DEVELObNENT SCALE
Total (AGS) 3 0 3 3 2 1 0 1 1 0

.
1

WECHSLER PRESCHOOL AND PRIMLY SCALE OF INTELLIGENCE
information (PC) 6 0 3 2 2 2 0 1 1 0 0 1

'
171-HSLER PRESCHOOL ANA) PRIMARY SCALE OF IZTELLIGENCE

Verbal Score (FC) 4 0 2 2 2 2 0 1 1 0 0 0

..
WECHSLER PRESCHOOL AND PNIM,RY SCALE OF INTELLIGENCE

Vocabulary (PC) 7 0 2 3 2 2 0 i 1 0 0 1

1
B. Oral Phonology Skills

ARIZONA ARTICULATION PROFICIENCY ALE
Total :UPS) 8 0 3 3 1 1 0 1 1 0 0 1

ARIZONA ARTICULATION PROFICIENCY SCALE - REVISED
TotaZ (PIPS) 8 0 3 3 2 1 0 1 1 0 0 1

.

.,
LARADON ARTICULATION SCALE

Total (WPS) 7 0 3 3 1 1 0 1 0 0 0 1

TEMPLIN-DARLEY TESTS OE ARTICULATION
Consonant Clusters (BERS) 6 0 4 3 1 1 0 1 1 0 0 1

..

-..'

TEMPLIN-DARLEY TESTS OF ARTICULATION
Diagnostic Test. (BERS) 8 2 4 3 1 1 0 1 1 0 0 0

.

TEMPLIN-DARLEY TESTS OF APTICUIATION
Grouping of Consontrn7 Singles (HERS) 6 0 4 3 1 1 0 1 1 0 0 1

'.

S
01

TEMPLIN-DARLEY TESTS OF ARTICULATION
Groupinga of Vowels and Dipthongs (BINS) 5 0 4 3 1 1 0 1 1 0 0 1

TEMPLIN-DARLEY TESTS OF ARTICULATION
Iooa Pressure Artloulation Tent (BENS) 5 0 4 3 1 1 . 0 1 1 0 0 1

3,..
g

TEMPLIN-PARLEY Ti-.'s,. T ARTICULATION
s, sening Tent (BERS) 8 2 4 3 1 1 0 1 1 0 0 1

C. Oral Syntactic Skills

'2.

.:
:
..

O. Oral Morphology Skills

ILLINOIS TEST OF PSYCHOLINGUISTIC:3ILITLES
Gramnatic Closure (NIP) 8 0 2 2 1 1 0 1 1 0 1 1



;EVALUATIONS

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS ADMINISTRATIVE USABILITY NORMED TECHNICAL

EXCELLENCE

s TOTAL
GRADES

....
"

Compre-
hension Format Administration Interpretacion

(1

'1

> m ?..-

Y t.
2

=
2 o<

''' ro-

..0

...

:.--i
r.;.'g

=

=

z.,

-1 >

=

> -3 .-.1

.

= Z
" .

F :If'
E 1 ,',

S: br''' C.' Z
--p

:-.7' g'

F-1: ' .4-,5,

r....

C.

P:' 2
4 ',.. i, I:. _

RatingRange 0-10 0-5 0-4 0-4 04. 0-2 0-1 04 0 3. 0-2 0.1 0-1 0-2 0-1 2 04 0-1 0-3 1 0 0-3 0-3 u-I 0-3 0-0 Good; Fair -Poor

(AGS) 4 0 0 1 1 0 0 1 1 0 1 1 0 0 0 0 0 1 P-FP

(ETS) 6 0 2 2 2 2 0 1 1 0 1 1 1 0 0 0 0 1 0 0 0 0 0 0 0 FFPP

(ETS) 4 1 2 2 1 1 0 1 1 0 1 1 0 C 1 1 0 1 1 0 2 0 G 2 2 PFFF

(r7p) 4 o 3 3 1 1 0 1 1 0 1 1 2 0 1 2 0 1 3 0 0 0 0 1 1 PFGP

(CPP) 5 0 2 3 1 1 0 1 1 0 1 1 2 0 1 2 0 1 9 0 0 0 2 1 PFGP
;ITIES

(CPP) 7 0 3 3 2 2 0 1 1 J 1 0 0 0 0 0 C 1 I 0 0 0 0 0 0 FGPP

(ASS) 3 0 3 3 2 2 0 1 1 0 1 1 0 1 0 2 0 1 0 0 0 0 0 2 2 PGFP
,,".E

(PC) 6 0 3 2 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 2 0 0 2 1 FGFP
ICE

(PC) 4 0 2 2 2 2 0 1 1 0 0 0 1 0 1 2 0 0 1 0 3 0 0 2 2 PFPF
ICE

(PC) 7 0 2 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 2 0 0 3 1 FGFF

(WAS) 8 0 3 3 1 1 0 1 1 0 0 1 0 0 0 1 0 0 1 0 0 0 0 1 0 FFPP

(wes) 8 0 3 3 2 1 0 1 1 0 0 1 0 0 1 1 0 0 1 0 0 0 0 1 1 FFPP

(UPS) 7 0 3 3 1 1 0 1 0 0 0 1 1 0 1 1 0 0 1 0 0 0 0 0 1 FFPP

(BERS) 6 0 4 3 1 1 0 1 1 0 0 1 0 0 1 2 0 0 1 0 0 0 0 2 1 FGFP

(BESS) 8 2 4 3 1 1 0 1 1 0 0 0 0 0 1 2 0 0 2 0 0 0 0 2 1 FGPP

(BERS) 6 0 4 3 1 1 0 1 1 0 0 1 0 0 1 2 0 0 1 0 0 0 0 2 1 FGPP

(BESS) 5 0 4 3 1 1 0 1 1 0 0 1 0 0 1 2 0 0 1 0 0 0 0 2 1 PGPP

(BESS) 5 0 4 3 1 1 - 0 1 1 0 0 1 0 0 1 2 0 0 1 0 0 0 0 2 1 PGPP

(BERS) 8 2 4 3 1 1 0 1 1 0 0 1 0 0 1 2 0 033 0 0 0 2 1 FGFF

(UIP) 8 0 2 2 1 1 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 0 1 2 FFFP



PRESCHOOL T

EDUCATIONAL OBJECTIVE
TEST NAME

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS

ADMIMSTRATIVE USABILITY

:1 ^

Compre-
Format AAmininrstion Interpretation

F: P

::' 7,1
#., -3.

PF
4, ,.f.,

3 5

' .?.. '3

'

"1 .?.'
3 y

5

n

.2 4

'

RatmgRange 040 0 5 at Offl 0-2 0-2 04 0-1 0-1 0-2 0-1 0-1 0-2 0-1 0-1 0 2 0-1 0-1

16. READINESS SKILLS

aanuma

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES

Composite (UIP) 3 1 2 2 1 1 0 1 1 0 1 0 0 1 0 2 0 1

KAHN IATELLIGENCE TEST
Total (PTS) 4 3 3 3 7 1 0 1 0 0 7 7 1 0 7 1 0 7

PICTORIAL TEST OF INTELLIGENCE
Total (H) 5 1 3 3 2 2 0 1 10 1 1 2 0 1 2 0 1

SCREENING TEST Oh' ACADEMIC READINESS
Total (PIT) 4 1 2 2 1 0 0 1 1 i2 1 0 0 0 1 2 0 1

A. General Readiness Skills

ASSETWMENT OF CHILDREN'S LANGUAGE COLFREHENSION
Total (CPP) 5 0 3 2 1 1 0 1 10 1 1 2 0 1 2 0 1

DETROIT TESTS OF LEARNING APTITUDE
Pictorial Opposites (BMC) 4 0 3 2 1 0 0 1 1 0 0 1 2 0 1 2 0 0

FULL-RANGE PICTURE VOCABULARY TEST
TotaL (PTS) 7 1 2 3 1 0 0 1 1 0 1 1 2 1 1 2 0 1

ILLINOIS TEST OF PSICHOLINGUISTIC ABILITIES
Auditory Reception (UIP) 6 0 2 2 2 2 0 1 1 0 1 1 1 1 0 2 0

PARENT READINESS EVALUATION OF PRESCHOOLERS
Comprehension (PII) 2 0 1 2 2 0 1 1 2 0 1 0 0 1

o PARENT READINESS EVALUATION or PRESCHOOLERS
Identification (PIT) 4 0 1 2 1 2 0 1 1 0 1 1 2 0 1 0 0 1

PEABODY PICTURE VOCABULARY TEST
Total (ASS) 7 4 2 3 1 1 0 1 1 0 1 1 2 1 1 2 0 1

o PICTORIAL TEST OF INTELLIGENCE
Information and Comprehension (HMC) 5 1 2 3 2 2 0 1 1 0 1 1 2 0 1 2 0 1

o PICTORIAL TEST OF INTELLIGENCE
Picture VocabuLary (ANC) 7 1 2 3 2 2 0 1 1 0 1 1 2 0 1 2 0 1

o QUICK TEST
Form 1 (PTS) 4 1 2 2 1 0 0 1 1 1 1 2 1 1 2 0 1

o QUICK TEST
Form 2 (PTAS) 4 1 2 2 1 0 0 1 1 0 1 1 2 1 1 2 0 1

o QUICK TEST
Form 3 (ITS) 4 1 2 2 1 0 0 1 1Q 1 1 2 1 1 2 0 1

QUICK TEST
Porn 1 + 2 (ITS) 5 1 2 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1

. QUICK TEST
Form 1 + 3 (P's) s 1 2 2 1 0 0 1 1 0 1 0 2 T 1 2 0 1

. QUICK TEST
Porn 2 + 3 (PIS) 5 1 2 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1

- (NICE TEST
Form 1 + 2 * 3 (ITS) 5 1 2 2 1 0 0 1 1 0 1 0 2 7 1 2 0 7

SCHOOL READINESS SURVEY
Listening Vocabulary (CPP) 5 0 2 2 1 1 0 1

'

1 0 1 1 2 0 1 2 0 1

WAIIIIMINSIMENESSEINESEKMagg



PRECCHOOL TEST EVALUATIONS 11

EXAMINEE
P PROPRIATENESS ADMINISTRATIVE USABILITY NORMED TECHNICAL

EXCELLENCE

TOTAL

GRADES

Gaxl-Fer-Pcior

2ommv-
unsion Format Administration

7.'

04

Interpretation

a 0.3

5'i
a

0.3 04 0.

,f ,

I5

0.2.,

5 P

'
,;., E F.,.

..:: .
"5 6

0.1

.> >z.3

2. ''

0.1'

:I:L.'

7 Y.

al

..z

04

FW?

04

og'

al

.C.,....

04, 0-1.

,0

,i.s,

Fe

0.304 0-2 0-1 0-

2 2 1 1 0 1 1 0 1 0 0 1 0 2 0 1 1 0 0 0 0 2 2 t PFFP3311010 111011011 00000 2 FFFP

3 3 2 2 0 1 1 112012011 2 0 0 2 2 FGFF2210011 100012011 3 0 0 2 2 PFFF

3 2 1 1 0 1 1 0 1 1 2 0 1 2 0 1 0 0 0 0 0 0 o PFFP

3 2 1 0 0 1 1 0 0 1 2 0 1 2 0 0 1 0 0 0 0 2 2 PFFP

2 3 1 0 0 1 1 0 1 1 2 1 1 2 0 1 1 0 0 2 0 1 2 FFFP

2 2 2 2 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 0 1 2 FFFP

i 2 2 2 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 PFFP

1 2 1 2 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 PFFP

? 3 1 1 0 1 1 0 1 1 2 1 1 2 0 1 1 0 0 2 0 3 2 GFFF

2 3 2 2 0 1 1 0 1 1 2 0 1 2 0 1 1 0 0 0 0 2 1 FGFP

? 3 2 2 0 1 1 0 1 1 2 0 1 2 0 1 1 0 0 0 0 2 1 FGFP

? 2 1 0 0 1 1 0 1 1 2 1 1 2 0 1 1 0 0 1 0 2 1 PFFP

? 2 1 0 0 1 1 0 1 1 2 I 1 2 0 1 1 0 0 1 0 2 1 PFFP

a 2 1 0 0 1 ito 1 1 2 1 1 2 0 1 1 0 0 1 0 2 1 PFFP

P 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1 1 0 0 2 0 2 1 FFFP

2 1 0 0 1 1 0 1 0 2 1 1 2 0 1 1 0 0 2 0 2 1 FFFP

? 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1 10 0 2 0 2 1 FFFP

2 1 0 0 1 10 1 0 2 1 1 2 0 1 10 0 2 0 2 1 FFFP

? 2 1 1 0 1 10 1 1 2 0 1 2 0 1 3 0 0 0 0 1 1

,s, / ,/, .1 1:,p1..;'.,, , i, iHr ,,h,o.4,4,-,- z.--,.:...; ,
"?'''' qb ASWE

PFGP

60



12 PRESCHOOL TEST EVALUATIONS

,oat :LP r r '::,..il l T,,'::,..c...3-Itt_

EDUCATIONAL OBJECTIVE
TEST NAME

': ....'1 I. -.17.:

MEASUREMENT
VALIDITY

'MI ///1/1.,,..?--..-"''...1' 4,-.",....- ...'.!.:',.tt..,';'...., 414--

EXAMINEE
APPROPRIATENESS ADMINISTRATIVE USABILI

iel,ms Porn'
Format Administraion Interpr

.
P. F. .

g g
.::.
5

B605:4
Rimga' 0.10 0- 'Air 0-4. 0-2"; .,,0 1 .: 04 ' MinIngil 0. 1 0.1 :0,2

..

SCREENING TEST OP ACADEMIC READINESS
Picture Description (PII) 4 0 3 3 1 1 0 1 1 2 1 1 1 0 1 2

SCREENING TEST OP ACADEMIC READINESS
Picture Vocabulary (PIT) 6 0 2 3 0 0 0 1 1 2 1 1 1 0 1 2

SCREENING TEST OP ACAr)EMIC READINESS
Relationships 'PIT) 4 0 2 2 0 0 0 1 1 2 1 1 1 0 1 2

o
SIDSSON INTELLIGENCE TEST FOR CHILDREN AND ADULTS

TotaZ (SEP) 6 3 3 2 2 0 1 0 1 1 1 1 1 1

SPRIGLE SCHOOL READINESS SCREENING TEST
Total (FCRT) 3 1 2 3 1 1 0 1 1 0 1 0 1 0 0 2

o STANFORD-BINET INTELLIGENCE SCALE
Iota' (LMC) 2 0 3 3 1 1 0 1 1 0 0 0 0 1 1 2

TESTS OF BASIC EXPERIENCES
LeveZ X - General Concepts Test (CTB) 6 0 2 2 1 1 0 1 1 2 1 0 2 0 1 2

TESTS OF BASIC EXPERIENCES
LeveZ X - Language (CTB) 5 0 2 3 1 1 1 1 2 1 0 2 0 1 2

TESTS OF BASIC EXPERIENCES
LeveZ X - Mathematics (CTB) 5 0 2 3 1 1 1 1 2 1 0 2 0 1 2

TESTS OF BASIC EXPERIENCES
Level X - SociaZ Studies (CTB) 5 0 2 2 1 1 1 1

TESTS OF GENERAL ABILITY - INTER-AMERICAN SERIES
Verbal-Numerical (GTA) 6 1 2 3 1 1 1 1 0 1 0 2 0 1 1

o
VAN ALSTYNEPTCTURE VOCABULARY TEST

TotaZ (HBJ) 9 4 3 4 1 1 1 1 0 1 1 2 1 1 2

B. Visual Discrimination and Recognition

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Visual Closure (Gi-P) 5 0 2 2 0 1 0 1 1 0 1 1 2 1 0 2

LEITER INTERNATIONAL FERPORMANCE SCALE
(Arthur Adaptation) Total (CBS) 6 0 3 3 2 2 0 1 1 0 0 0 2 0 1 1

MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Constancy of Shape (CPS) 4 0 1 1 1 1 0 1 1 1 0 1 1 0 A 7

MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Figure-Ground (CPS) 5 0 3 2 1 1 0 1 1 1 0 1 1 0 0 2

MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Position in Space (CPS) 4 0 2 1 1 1 0 1 1 1 0 1 2 0 0 2

MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Total (CPS) 4 0 1 1 1 1 0 1 1 1 0 1 1 0 0 2

MINNESOTA PRESCHOOL SCALE
Total (AGS) 4 0 3 3 1 1 0 1 1 0 1 0 0 1 1 1

PICTORIAL TEST OF INTELLIGENCE
Form Discrimination (MC) 7 1 3 3 2 2 0 1 1 0 1 1 2

PRESCHOOL INVENTORY
Concept Activation-Sensory (ITS) 4 0 2 2 1 1 0 1 1 0 1 1 0 0 0 0

SCHOOL READINESS SURVEY

1 Color Mooning (rrpi 5 0 3 3 1 1 0 1 1

c. \;% 7 r

0 1 1 2 0 1 2

, . ,., N,v
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0

-4 0-2. 0. 0:3 01 02 64 '' 0. 2 ''' 04 '.; 611 0-2 0.1 0-1 3-3 0.:2 0.3 04 1:1-6" : 0-3 11-2 on olr -Poor

3 3 i 1 0 1 1 2 1 1 1 0 1 2 0 1 1 0 0 0 0 0 1 PFFP

o 2 3 0 0 0 1 1 2 1 1 1 0 1 2 0 1 1 0 o 0 0 0 1 FFFP

o 2 2 0 0 0 1 1 2 1 1 1 0 1 2 0 1 1 0 0 0 0 0 1 PFFP

3 2 0 2 2 0 1 1 0 1 1 1 1 1 1 0 1 1 3 0 0 0 0 2 FFFP

1 2 3 1 1 0 1 1 0 1 0 1 0 0 2 0 1 2 0 0 0 0 0 o PFFP

o 3311011001)0112 0 1 0 0 0 2 2 PFPP

o 22110112102012111 1 0 0 2 FFGP

o 3 1 1 o 1 1 2 o 1 2 1 1 1 o 2 0 o PFGF

o 3 1 1 o 1 1 o 2 10 1 2 1 1 a 2 PFGF

o 211011 0 2 2 1 2 PFGF

i 1 3 1 1 o 1 1 o 1 o 2 o 1 1 o 2 2 FFFP

i 4 411011 0 1 1 1 1 1 1 0 o GGFP

5 0 22010110112102011 0 0 0 1 2 PFFP

6 0 33220110002011000 o o o 1 FGPP

o 1 1011101100 0 1 1 PFPP

5 0 32110111011002000 00001 PFPP

4 0 2 7 1 1 0 7 7 1 0 1 2 0 0 2 0 0 0 o a o o 1 PFFP

r; o 1 iii o 1 1 1011 2000 0 0 2 1 PFPP

4 0 311011 0 1 0 2 PFFF

7 1 3 2 0 1 11201 0 2 1 FGFP
1

4 0 2110110110000010 o o o o o PFPP

s o 311011011201 0 1 3 00011 PFGP
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Ra
Range

,.

SCHOOL READILESS SURVEZ
Discrimination of Form (CPP)

0-10

5

0,5 -0-4 0-4 0.2 0-1 0.1 0-f 0-1 0-I 0-2 0-1 1113/311 0./

0 2 I 0 1 0 I 1 0 I I 2 0 I 2 0

,.. SCHOOL READIAWSS SURVEY
Symbol Matching (CPP) 4 0 2 2 0 I 0 I I 0 I I 2 0 I 2 0

° SCHOOL READINESS SURVEY
Total Surcey (CPP) 4 0 2 2 1 1 0 1 I 0 1 0 2 0 I 2 0

SCREENING TEST FOC THE ASSIGNMENT OF REMEDIAL TREATMENTS

Visual Discrimination (PII) 6 1 2 2 0 1 0 1 1 2 1 1 1 0 1 2 0

SCREECING TEST OF ACADEMIC REACINESS
Letters (pH) 4 0 1 3 0 0 0 1 I 2 1 1 1 0 1 2 0

° SOUTHERN CALIFORNIA FIGURE-GROUND VISUAL PERCEPTION TEST

Total (WPS) 5 2 2 2 2 1 0 1 10 1 1 1 0 1 2 0

° VALETT DEVELOPMENTAL SURVEY OP BASIC LEARNING ABILITIES
Visual Discrimination (CPP) 6 0 3 3 1 1 0 1 1 0 1 0 0 0 0 0 0

° WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE

Picture Completion (PC) 4 0 3 3 0 1 1 0 0 1 1 0 1 2 0

C. Auditory Discrimination and Recognition

° GOLDMAN-FRISTOE-WOODCOCK TEST OF AUDITORY DISCRIMINATION

Noise Subtest (AGS) 6 2 2 3 2

J

',2 I 1 1 0 1 1 2 0 1 2 0

0 GOLDRAN-FRISTOE-WOODCOCK TEST OF AUDITORY DISCRIMINATION

Quiet Subtest (AGS) 6 2 2 3 2 2 1 1 1 0 1 1 2 0 1 2 0

0 ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Closure (UIP) 4 0 2 2 2 2 0 1 1 0 1 1 2 1 0 2 0

° ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Sound Blending (UIP) 5 0 2 2 1 1 0 1 1 0 1 1 1 1 0 2 0

D. Kinesthetic and Tactile Perception

0 SOUTHERN CALIFORNIA KINESTHESIA 4 TACTILE PERCEPTION TESTS

Double Tactile Stimuli Perception (WPS) 6 1 2 3 2 2 0 1 1 0 0 1 1 0 1 2 0

° SOUTHERN CALIFORNIA KINESTHESIA 4 TACTILE PERCEPTION TESTS

Finger Identification (WPS) 6 1 3 3 2 2 0 1 1 0 0 1 1 0 1 2 0

° SOUTHERN CALIFORAUA KINESTHESIA & TACTILE PERCEPTION TESTS

Grapheethesia (WPS) 6 I 2 3 2 2 0 1 1 0 0 1 0 0 1 2 0

° SOUTHERN CALIFORNIA KINESTHESIA 4 TACTILE PERCEPTION TESTS

Kinesthesia (WPS) 7 1 3 2 2 2 0 1 1 0 0 I 1 0 1 2 0

0 SOUTHERN CALIFORNIA KINESTHESIA 4 TACTILE PERCEPTION TESTS
Localization of Tactile Stimuli (WPS) 6 1 2 3 2 2 0 1 1 0 0 1 1 0 1 2 0

° SOUTHERN CALIFORNIA KINESTHESIA 4 TACTILE PERCEPTION TESTS
Manual Form Perception (WPS) 8 1 3 3 2 2 0 1 1

0 0 1 1 0 2

° VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Tactile Discrimination (CPP) 7 0 3 3 1 1 0 1 1

,

0 1 0 0 0 0 0 0

17. READING AND WRITING

%.1...,

A. Recognition of Word Meanings

ti. ,r l ,

,

63



PRESCHOOL TEST EVALUATIONS 13

EXAMINEE
APPROPRIATENESS

-

ADMINISTRATIVE USABILITY NORMED TEC HN ICAL
EXCELLENCE

TOTAL

GRADES

Comore- Format it dministration

2

=.

Interpretation

i F.:,

p.

-i .4.

Ft:

i F-2.

°

:....,:, A T il

, ,..=

st
s

5'

,, 2".?, ,°

?..

EFt

E

..s

R-,94
,,,,i.-:

0 04 0-2 0-2 t1 0: 1 10-2,

0

0-1

1

fifl,

1

0-2

2 0 1

0 04
2 0
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1

aiiimmin
3 0 0 C

0,

0

,,,..

1

0-2

1

-0:-o.,,!?'..

PFGP2 1 0 1 0 1 1

2 2 0 1 0 1 1 0 1 1 2 0 1 2 0 1 3 0 0 0 0 1 1 PFGP

2 2 1 1 0 1 1 0 1 0 2 0 1 2 0 1 2 1 0 0 0 1 1 PFFP

2 2 9 1 0 1 I Z 1 1 1 0 1 2 0 1 1 o 0 0 0 2 I FFFP

1 3 0 0 0 1 1 2 1 1 1 0 1 2 0 1 1 0 0 0 0 0 1 PFFP

2 2 2 1 0 1 1 0 1 1 1 0 1 2 0 1 1 0 0 0 0 i 1 FFFP

3 3 I 1 C 1 1 0 1 0 0 0 0 0 0 1 1 0 0 0 0 o 0 FFPP

3 3 1 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 2 0 0 2 1 PGFP

2 3 2 2 1 1 1 0 1 1 2 0 1 2 0 1 1 2 0 0 1 2 2 FGFP

2 3 2 2 1 1 1 0 1 1 2 0 1 2 0 1 12 2 0 1 2 2 FGFF

2 2 2 2 0 1 1 0 1 1 2 1 0 2 0 1 1 0 0 o 0 1 2IPFFP
2 2 1 1 0 1 1 0 1 1 1 1 0 2 0 1 1.0 0 o 0 1 2 PFFP ..,

2 3 2 2 0 i 1 0 0 1 1 0 1 2 0 0 1 0 0 0 1 2 FGFP

3 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 0 0 0 1 2 FGFP

2 3 2 2 0 1 1 0 0 1 0 0 1 2 0 1 1 0 0 0 0 1 2 FFFP

3 2 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 0 0 0 2 2 FFFP

2 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 0 0 0 2 2 FGFP

3 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 0 0 0 1 2 FGFP

3 3 1 1 0 1 10 1 0 0 0 0 0 0 1 1 0 0 0 0 0 0 FFPP

,

,.-..
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. , ,.-moz- .. 84tingRange o-io 04 0.2 0-2 0-1 0-1 0-1 0-2 0-1 0 2

mai"

B. Understanding Ideational Complexes

C. Oral Reading

O. Writing

E. Familiarity with Standard Children's

Literat,,re

73. RE,iGION

A. Religious Belief and Practice

19. SAFETY

A. Understanding Safety Principles

B. Practicing Safety Principles

20. SCIENCE

A. Observation and Exploration

B. Knowledge of Scientific Facts

C. Appreciation of the Scientific
Approach

D. Development and Application of
Scientific Attitude

21. SOCIAL STUDIES

A. Community Health and Safety

DETROIT TESTS OF LEARNING APTITUDE
Social A6Vuotment B (SHC) 4 0 0 0 1 1

,

B. Cultural-Economic Geography

2 211011 2 1 0 2

E. History

,.-.., fie ,
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KINDERGAR

EDUCATIONAL OBJECTIVE
TEST NAME

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS

ADMINISTRATIVE USABIL'

gg g
= n.n

za3 p

''''' i
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hen.ion

Format Adminienntion linen'.

.

''' ar

..

.

:.?m c r §.
s'
a a

m

a_ _:

z3

12.

_ ,a
.,

E-
g:

:::

z
.7.

.
2

g RI
2 §

Itatin, 4 JI-2: 7
, 21. .,I, DL PD 0-1 1

KINDERGARTEN

THE AFFECTIVE DOMAIN

,

I. DEVELOPMENT OF PERSONALITY

CALIFORNIA TEST OF PERSONALITY
Farmonal Adjustment (ZTB) 8 0 2 2 1 1 0 1 1

CALIFORNIA TEST OF PERSONALITY
Total (CTB) 4 0 2 2 1 I 0 I I

4 CASSEL DEVELOPMENTAL RECORD
Total Development (PEP) 2

4 CHILD BEHAVIOR RATING SCALE

Total -.4i-ljutriSnent (WPS) 3 2
0 2

A. Shyness - Boldness

BRISTOL SOCIAL-ADJUSTMENT L JES
Unforthcomingneee (SITS) 5 1

B. Neuroticism - Adjustment

4 BRISTOL SOCIAL-ADJUSTMENT GUIDES
Withdrawal (SITS)

,

CALIFORNIA TEST OF PERSONALITY
Withdrawing Tendencies (CTB) 5 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2

4 CHILD BEHAVIOR RATING SCALE

Self-Adjustment (WPS)

PROCESS FOR IN-SCHOOL SCREENING OF CHILDREN

WITH EMOTIONAL HANDICAPS
A Picture Game (ETS)

3 1 0 1 0 0 I 0 1 1 0 0 0 2

C. General Activity - Lethargy

BRISTOL SOCIAI,ADJUSTMENT CUIDES
Depression (FITS) 6 1

0 1 1 0 0 I 2

BRISTOL SOCIAL-ADJUSTMENT GUIDES

Restlessness (ITS) 5 1
0 1 1 o o 1

CALIFORNIA TEST OF PERSONALITY
Nervous Symptons (CTB) 6 0 2 2 I 1 0 I I I I I I 0 1 2

U. Dependence - Independence

4 BRISTOL SOCIAL-ADJUSTMENT GUIDES
Anxiety Toward Adults (FITS) 6 I

0 1 1 0 0 1

4 CAIN-LEVINE SOCIAL COMPETENCY SCALE

Initiative (CPP) 3 I
0 1 I 0 0 1

4 CALIFORNIA PRESCHOOL SOCIAL CONPETENCY SCALE

Total (CPP) 5 0 0 1 1 0 1 1 '2

69
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Compre-
hension

Format Administration Interpretation
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04"

Fi. '..

VI"

5 5

P-'4,T8

P:5:L.31

51'
es5 ''''''o

77,-..`'

IF
''' 2 g.

k It.
g

E >
6'

i. g'" ' ' '
.1

r- ., ."

5. '
F.-.

0

=g f,'

'5

g.

Ra ,C8
F F

0- 1- , .:1,
"::',.

8 0 2 2 I I 0 1 1 1 1 0 1 0 1 2 o 1 1 0 0 0 0 1 2 FFFP

4 0 2 2 I I 0 1 I 1 1 0 1 0 1 2 o 1 1 0 0 0 0 1 2 PFFP

2 0 0 1 1 0 1 1 2 0 1 0 0 0 0 0 0 ii P-FP

3 2 0 1 1 2 0 0 2 0 1 1 0 0 0 0 2 1 P-FP

F-FP

0

PFFP

F-FP

o o 1 1 FFFP

o o 1 2 0 1 1 0 0 0 0 1 1 F-FP

5 I 0 1 1 0 0 I 2 0 1 I 0 0 0 0 I 1 F-FP

6 D 2 2 I I 0 I I 1 1 1 I 0 1 2 0 1 1 0 0 D o 1 1 FFFP

6 1 0 1 1 0 0 1 2 0 1 1 0 0 0 0 1 1 F F P

3 I a 1 1 0 0 1 2 0 1 1 0 2 0 0 1 2 P-FP

5 0 0 1 1 0 1 1 2 1 1 1 1 3 0 0 2 2 P-FF
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o. -1 04. 0-1
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0-1 04

CALIFORNIA TEST OF PERSONALITY
Srlf-Reliance (CTB) 5 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2

CALIFOIIIA fEST OF PERSONALITY
Gense of Personal Freedom (CTB) 5 9 2 2 1 1 0 1 1 1 1

1-7-CHILD BEHAVIOR RATING SCALE
Home-Ack7ustmen:: (pips) 2 1 0 1 1 2 0 0 2

o CES.F:LE DEVELOPMENIAL SCHEDULES
P.7rsonal-Social (PC) 5 0 0 0

PRIMARY A:',:LEMIC SENTIAENT SCALE
Dependency (PII) 4 2 11 0 0 0 1 1 2 1 0 2 0 0 2

o VINELAND SOCIAL /4,4TURITY SCAL,7
Total (AGS)

1

E. Self-Esteem

CALIFORNIA TEST OF PERSONALITY
Family Relations (CT'S. 4 0 2 2 1 1 0 1 1

CALIFORNIA TEST OF PERSONALITY
.

Sense of Personal Worth (CTB) 7 0 2 1 1 0 1 1 1 1 1 1 0 1 2

IT SCALE FOR CHILDREN
20tal (PTS) 4 3 3 3 1 1 . 0 1 1 0 1

2. DEVELOPMENT OF SOCIAL SKILLS

CALIFORNIA TEST OF PERSONALITY
Social Adjustment (CM) 6 0 2 2 1 1 0 1 1 1 0 1 0 1 2

DETRoiT ADJUSTMENT INVENTORY
Total (BIC) 4 0 0 1 1 0 0 0 0

o EARLY DETECTION INVENTORY

Social-Emotional BehavioraZ Responses (FEC) 4 0 4 4 2 2 1 1 1 0 1 1 0 0 1 0
PRESCHOOL ATTAINMENT RECORD

Rapport (AGS) 3 0 0 1 1 0 0 1 1

o
STAMP BEHAVIOR STUDY TECHNIQUE

Total (ACER) 4 0 .4 4 2 2 , 1 1 1 1 0 0 0 0

A. Hostility - Friendliness

BRISTOL SOCIAL-ADJUSTMENT GUIDES
Hostility Toy. ,1 Adults (EITS) 5 1 0 1 1 0 0 1 2

o BRISTOL SOCIAL-ADJ:TMENT GUIDES
Hostility Towc.,q Peers (EITS) 5 0 1 1 0 0 1 2

CALIFORNIA TEST OF PERSONALITY
Anti-Social Tendencies (CTB) 6 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2

CALIFORNIA TEST OF PERSONALITY
Feeling of Belonging (CTB) 6 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2

CHILD BEHAVIOR RATING SCALE
Social-Adjustment (WPS) 6 1 0 1 1 2 0 0 2

PROCESS FOli IN-,CHOOL SCREENING Oh
CHILDREN WITH EMOTIONAL HANOICAPS

BehaVior Fati of ' .ils (ETS)
.

. 3 3

,

0 1 1 0 0 0 2
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0 1 2 0 1 1 0 0 0 0 1 PFFP
o 2 2 1 1 0 1 1 1 1 1 1 0 1 2 0 1 1 0 0 0 0 1 1 II PFFP
1 0 1 1 2 0 0 2 0 1 1 0 0 0 0 1 P FP

o 0 o 1 0 0 1 2 0 0 0 0 0 0 0 0 0 P-PP
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o 0 1 o 0 1 1 1 o 1 1 0 0 0 a 2 1 P-FP

o 2 z 1 1 0 1 1 1 1 1 1 0 1 2 o 1 1 0 0 o 0 1 1 PFFP
z 1 1 o 1 1 1 1 1 1 0 1 2 0 1 1 0 0 0 0 1 1 FFFP
3 1 1 . 0 1 1 0 1 1 1 0 0 1 0 0 0 1 0 0 0 0 G FFPP

o 2 2 1 1 0 1 1 1 1 0 1 0 1 2 0 1 1 0 0 0 0 I 2 FFFP

1 1 o o o o o 1 1 o 0 0 0 0 o P-PP
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PROCESS F ).-N-sciMinttIfftlfri'
CHILDREN WITH EMOTIONAL HANDICAPS

The Class Pictures (ETS) 3 3 0 I 1 0 0 0 2

B. Socialization-Rebelliousnass

BRUSTOL SOCIAL-ADJUSTMENT GUIDES
Anxiety Toward Peers (E:.:'5.) 4 1

0 1 1 0 0 1 2

cArs-LEVINE SOCIAL COMPETENCY SCALF
Social Skills (CPP) 3 1

1

1 1 0 0 1 2

4
CALIFoRmrA TEST OP PERSONALITY

conrunity Relations (::TB) 4 0 2 2 7 1 0 1 1 1 1 1 0 1 2

CALIFORNIA TEST OF PERSONALITY
Social Skills "79) 6 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2

CALIFORNIA TEST OF PERSON.-',LITY

Social Standards (2T5) 6 0 2 2 1 1 0 1 1 1 1 1 1 o 7 2

C. Moral Belief and Practice

BRISTOL SOCIAL-ADJUSTMENT GUIDES
Lack of Concern (EITS) 4 1

0 1 1 0 0 1 2

DETROIT TESTS OF LEARNING APTITUDE
Social Adjustment A (BMC) 4 0 0 0 1 0 1 1 2

3. DEVELOPMENT OF MOTIVATION FOR LEARNING

A. School Orientation

BRISTOL SOCIAL-ADJUSTMENT GUIDES
Total (SITS) 5 3 0 1 1 0 0 1 2

CALIFORNIA TEST OF PERSONALITY
School Relations (CTB) 5 0 2 2 1 1 0 1 1 1 1 1 1 0 1 2

CHILD BEHAVIOR RATING SCALE
School Adjustment (WPS) 6 1 0 1 1 2 0 0 2

B. Need Achievement

C. Interest Areas

PRIMARY ACADEMIC SPITIMENTSCAT.e
Sentiment (PIZ) 5 2 1 1 0 0 0 7 7 2 7 0 2 0 0 2

4. DEVELOPMENT OF AESTHETIC APPRECIATION

0

A. Appreciation of Art

B. Music Appreciation

THE INTELLECTUAL DOMAIN

5. COGNITIVE FUNCTIONING

7rTt
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AMERICAN SCHOOL INTELLIGENCE TEST
Total (BMC) 4 0 2 0 o o 1 1 1 1

ARTHUR POINT SCALE OF PERFORNANCE TESTS
Full Scale (PC) 3 o 2 2 1 1 0 1 1 o

CALIFORNIA SHORT-FORM TZST OF MENTAL MATURITY
Total (CTR) 3 2 2 2 1 1 0 1 1 1 1

CALIFORNIA TEST OF MENTAL MATURITY-LONG FORM
Nonlanguage (0T8) 5 0 2 1 1 1 0 0 1 1 1

CALIFCRNIA TEST OF MENTAL MATURITY-LONG FORM
Total (CTB) 7 0 2 1 1 1 0 0 1 1 1

IPAT TEST OF G: CULTURE FAIR (OR FREE)
Total (IPAT) 5 0 1 1 0 1 0 1 1

KUHLMAN-ANDERSON TEST
Total (FPI) 6 4 3 2 1 1 0 1 1 2 1

LORCE-THORNDIKE INTELLIGEN,E TESTS
Total Ow) 4 1

,

2 2 1 0 0 1 1 1

PARENT READMESS EVALUATION OF PRESCHOOLERS
Combined Total (PIT) 3 0 1 2 1 o 6 1 1 0 1

STANFORD EARLY SCHOOL ACHIEVEMENT TEST
Aural Comprehension (HBJ) 4 0 2 2 1 1 0 1 1 1 1

TESTS OF GENERAL ABILITY-INTER-AMERICAN SERIES
NonverbaZ (GTA) 6 1 2 3 1 1 0 1 1 0 1

TESTS OF GENERAL ABILITY-I87E5-AMERICAN FERIES
Total (CTA) 4 1 2 3 1 1 0 1 1 0 1

a WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Fu/Z Scale (PC) 2 1 2 3 1 1 0 1 1 o 0

WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Performance Scale (PC) 5 1 3 3 1 1 0 1 1 0 0

WECHSLER PRESCHOOL AND PRIMARY sage OP INTELLIGENCE
Fu// Scale Score (PC) 4 2 2 3 2 2 0 1 1 0 0

A. Spatial Reasoning

ARTHUR POINT SCALE OF PERFORMANCE TESTS
Arthur Stencil Design Test I. (PC) 5 0 2 2 1 1 0 1 1 0

ARTHUR POINT SCALE OF :-ERFORMANCE TESTS
Porteus Maze Test (Arthur Rcvirrion) (PC) 5 0 3 2 1 I 0 1 1 0 0

AYRES SPACE TEST
Adjusted Score (WPS) 6 2 3 3 2 2 0 1 1 0 3

BOEHM TEST OF BASIC CONCEPTS
Total (PC) 8 0 3 3 2 2 0 1 1 2 1

KINDERGARTEN EVALUATION OF LEARNING POTENTIAL
Total (WMH) 1 0 . 3 2 1 1 0 1 1 0 1

MINNESOTA PRESCHOOL SCALE
Non-Verbal (ASS) 4 0 3 3 1 1 0 1 1 0 1

.1
PORTEUS MAZE TFST-VINELAND REVISION

Total (PC) 5 0 2 2 1 1 0 1 1 0 1
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040' (14 0 4 0'2 °4 :04 0'7 o:ir 0.- -3: 07.3 .041, o- o-2 op9o.a-p.'air-ioor

4 0 1 2 0 0 0 1 1 1 1 0 2012011 0 20022 PPFF

3 0 221101 1 001120001 0 0 0 0 02 PFPP

3 2 2 2 1 1 0 1 1 1 1 0 2 - 1 1 2 0 1 1 0 1 0 0 2 2 PFFP

5 o 211'100 1 1 102112011 0 10022 PFFP

7 0 111001 1 102112011 0 20022 FFFF

5 0 1 0 1 0 1 1 1 0 1 0 1 2 0 1 0 0 0 0 1 2 PPFP

6 4 3 2 1 1 0 1 1 102012011 32012 FFFF

4 1 2 2 1 0 0 1 1 1 0 2 0 1 2 0 1 2 30022 PFFF

3 0 1210011010201 011 00010 PFFP

4 0 2 2 1 1 0 1 1 1 1 1 2 0 1 2 1 1 1 0 0 2 2 PFGP

6 1 3110110102011010 2 00022 FFFF

4 1 23110 1 lo 1 0 2011010 2 00022 PFFF

2 1 2 3 1 1 0 1 1 0 0 0 1 0 1 2001 0 0 0 0 22 PFPP

s 1 3 3 1 1 0 1 1 0 0 0 1 0 1 2001 00002 2 FFPP

4 2 2 322011 0 00 1 1 1 2 0 0 1 330032 FGFP

5 0 2 2 1 1 0 1 1 0 0 1 2 1 0 2000 00000 1 PFFP

5 0 3 21101 1 0 0 1 1 1 0 2000 00000 1 PFPP

6 2 3 322011 0 0 1 1 1 1 200 1 0 30022 FGFF

8 0 3 32201 1 2102012012 0 20122 FGGF

1 o 3 2110110 1 0 0 0 1 1 0 1 1 0 0 0 0 0 1 PFPP

o 3 3 1 1 0 1 1 0 1 0 0 1 1 1 0 1 1 0 0 2022 PFFF

5 0 2 2 1 1 0 1 1 0 1 1 1 1 1 1 0 1 1 0 0 0 0 1 PFFP
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simaiharrsult
PRESCHOOL ACADEMIC SKILLS TEST

Verbal Concepts (PPSJ 4 3 3 3 1 1 0 1 1 1 1 2 0 0

PRIMARY MENTAL ABILITIES
Sbatial Relations (SRA) 5 T 3 3 1 1 0 1 1 1 1 0 2 0 1

SHORT TEST OF EDUCATIONAL ABILITY
Total (SRA) 4 1 2 2 1 1 0 1 1 1 0 2 0 1

WECHSLER INTELLIGENCE SCALE FOR CHILDREN

Block Design (PC) 7 1 3 3 1 2 0 1 1 1 1 0 1

WE-HZER INTELLIGENCE SCALE FOR CHILDREN
Mw.so (pc) 6 1 3 3 1 1 0 1 1 o 0 1 1 0 1

WrHSTER It.TELLIGEZ/CN SCALE FOR CHILDREN

Objnct Assembly (PC) 6 1 3 3 2 1 0 1 1 0 o 1 1 a 1

WECHSLER PRESCHOOL ANO PRIMARY SCALE OF INTELLIGENCE

Block Design CPC) 7 2 3 3 2 2 0 1 1 0 0 1
1 1 1

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE

Masse (PC) 6 2 3 3 1 1 0 1 1 a 0 1 1 1 1

o fZt7/51ER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE

Performance Score (PC) 4 2 3 2 1 1 0 1 1 0 0 0 1 1

B. Classificatory Reasoning

CALIFORNIA SSORT-FORM TESTOF MENTAL MATURITY
Logical Reasoning (CTB) 6 2 2 1 1 1 0 0 1 1 1 2 1 1

i
. CALIFORNIA SHORT-EVRM TEST OF MENTAL MATURITY

Non-Language (CTB) 5 2 3 3 1 1 0 1 1 1 1 1 2 1 1

s
CALIFORNIA TEST OF MENTAL MATURITY-LONG DORM

Logical Reasoning (CTB) 6 0 2 1 1 i 0 0 1 1 1 1 2 1 1

COLUMBIA MENTAL MATURITY SCALE
Total (HBJ) 6 2 3 3 2 2 0 1 1 0 1 1 2 1 1

ILLINOIS TEST OF PSYCHOLINCUISTIC ABILITIES
Visual Association (VIP) 6 o 2 2 1 1 0 1 1

V

0 1 1 1 1 0

PARENT READINESS EVALUATION OF PRESCHOOLERS
Concepts (PII) 3 0 2 2 I 0 0 I 1 0 I 1 2 0 1

PARENT READINESS EVALUATION OF PRESCHOOLERS
Performamce rota! (PII) 4 o 2 2 1 0 0 1 1 0 1 0 2 0 1

PARENT READINESS EVALUATION OF PRESCHOOLERS
Visual Interpretation (prr) 3 0 1 2 1 0 0 1 1 0 1 1 2 0 1

PARENT READINESS EVALUATION OF PRESCHOOLERS
Visual-Motor Association (PII) 4 o 1 2 1 1 0 1 I 0 1 1 2 0 1

PICTORIAL TEST OF INTELLIGENCE
Similarities (NMC) 8 1 3 3 2 2 0 1 1 0 1 ' 2 1 1

PRESCHOOL ACADEMIC SKILLS TEST
Classification (pps) 4 3 3 3 1 1 0 1 1 0 1 1 2 0 a

TESTS OF GENERAL ABILITY
Reasoning (SRA) 6 2 2 2 1 1 0 1 1

V

2 1 1 2 0 1

TIEN'S ORGANIC INTEGRITY TEST
Total

V (FTC)

-

4 1 2

ligr
2 0 0 0 1 1 0 0 1 1 0 C
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3 3 3 1 1 011 0 112002011 0 20000 F F F P.
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0 WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Similzraies (PC) 0 0 1 1 0 1 2

O WECHSLER PRESCHOOL AND PRIMIRY , =CF.NTELLICENCE
Similarities (PC) 7 2 3 3 2 2 0 1 1 0 0 1 1 1 1 2

C. Relationdl-Implicational Fleasoning

iLriaars TEST OF PSICHOLLVOISTIC ABICIT:ES
Auditory Associat,:on (UIP) 5 0 3 3 2 2 0 1 1 0 1 I 1 I 0 2

PARENT READINESS EVi,LUATICN OF PRESCHOOLERS
Opposites (PIT) 5 0 2 3 2 2 0 1 1 0 1 1 2 0 1 0

o PARENT READINESS EVALUATION OF PRRSCHOOLERS
Verbal Association (Plr) 5 0 2 2 2 2 0 1 1 0 1 1 2 0 1 0

PRESCHOOL ACADEMIC SKILLS TEST
Functional Relationships (PPS) 2 3 3 o 1 1 0 1 1 0 1 1 2 0 0 2

. ° WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Comprehension (PC) 5 1 2 4 2 2 0 1 1 0 0 1 2 0 1 2

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Comprehension (PC) 5 2 3 3 2 2 8 1 1 0 0 1 1 1 2

0. Systematic Reasoning

° ARTHUR POINT SCALE OF PERFORMANCE
Healy Picture Completion Test II (PC) 5 0 2 1 0 0 0 1 1 0 0 1 1 1 0 2

° COLOURED PROGRESSIVE MATRICES
Total (PC) 5 2 3 1 2 1 0 1 10 0 1 2 1 1 2

PRESCHOOL ACADEMIC SKILLS TEST
Picture AmNgement (PPS) 5 3 3 1 1 0 1 1 0 1 1 2 0 0 2

PRESCHOOL ACIDEMIC SKILLS TEST
Symbol Serees (PPS) 7 3 3 3 1 1 0 1 1 0 1 1 2 0 0 2

° Ireosrm IXELLICENCE SCALE FOR CHILDREN
Picturd ArrzTemkmt (PC) 7 1 3 3 1 1 0 1 1 0 0 1 1 0 1 2

E. Attention Span

6. CREATIUTY

PARENT PLADINRFS EVALUATION OF PRESCHOOLERS
Verbal Total (PIT) 2 0 2 2 1 0 0 1 1 0 1 0 2 0 1 0

A. Fluency

° ABC INVENTORY
TotaZ (OD) 4 1 2 2 1 1 0 1 0 0 1 1 1 0 0 2

° DETROIT TESTS OF LEARNING APTITUDE
Free Association (MC) 6 0 3 3 2 2 0 1 1 0 0 1 2 1 1 2

°

/

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Manua/ Expression (NIP) 5 0 3 3 2 2 0 1 1 0 1 1 0 1 0 2

° ILLINOIS TL'LT OF PSYCHOLINRUISTIC ABILITIES
Verbal Expression (UIP) 8 0 3 3 1 1 0 1 1 0 1 1 0 1

.

0 2
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1 2 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 0 0 0 3 1 FGFP

2 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0 1 1 0 2 0 0 2 1 FGFP

0 3 3 2 2 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 0 2 2 PGFP

0 2 3 2 2 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 PGFP

0 2 2 2 2 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 PFFP

3 3 3 1 1 0 1 1 0 1 1 2 0 0 2 0 1 1 0 0 0 0 0 o PFFP

1 2 4 2 2 0 1 1 0 0 1 2 0 1 2 0 0 1 0 0 0 0 3 1 ' FGFP

2 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0 1 1 1 2 0 0 3 1 FGFF
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2 3 1 2 1 0 1 1 0 0 1 2 1 1 2 0 0 1 0 0 0 0 1 1 FFFP

3 3 3 1 1 0 1 1 0 1 1 2 0 0 2 0 1 1 0 0 0 0 0 o FFFP I
3 3 3 1 1 0 1 1 0 1 1 2 0 0 2 0 1 1 0 0 0 0 0 o FFF.P

1 3 3 1 1 0 1 1 0 0 1 1 0 1 2 0 0 1 0 0 0 0 3 1 FFFP

0 2 2 1 0 0 1 0 1 0 2 0 1 0 0 1 1 0 0 0 0 1 o PFFP

1 2 2 1 1 0 1 0 0 1 1 1 0 0 2 0 1 3 0 0 0 0 1 1 PFFP

0 3 3 2 2 0 1 1 0 0 1 2 1 1 2 0 0 1 0 0 0 0 0 o FGFP

0 3 3 2 2 0 1 10 1 1 0 1 0 2 0 1 1 0 0 0 0 2 2 PGFP

0 3 3 1 1 0 1 1 0 1 1 0 1 0 2 0 1 1 0 0 0 0 2 2 FFFP
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PARENT READINESS EVALUATION OF PRESCHOOLERS
Motor Coordination (PIT) 3 0 2 3 1 1 0 1 1

PARENT READINESS EVALUATION OF PRESCHOOLERS
Verbal Description (PIT) 4 0 3 3 2 2 0 1 1 0 1 1 2 0 1

READING APTITUDE TESTS
Langu age (HMC) 5 1 2 2 1 0 0 1 0 0 1 1 2 0 1

SCREENING TEST OF ACADEMIC HEADINESS
Human Figure Draming (PII) 5 0 3 2 2 2 0 1 1 2 1 1 0 0 1

TORRANCE TESTS OF CREATIVE THINKING
Figural Elaboration (PPI) 9 0 3 2 1 2 0 1 1 2 1 0 0 0 0

TORRANCE TESTS OF CREATIVE THINKING
Figural Fluency (PPI) 9 0 3 2 1 2 0 1 1 2 0 0 0 0

TORRANCE TESTS OF CREATIVE THINKING
Verbal Fluency (PFT) 9 0 2 2 2 2 0 1 1 o 1 0 0 0 0

B. Flexibility

CONCEPTASSES.7,,ENT KIT-CONSERVATION
Form A or Et (ETTS) 8 2 3 3 2 2 0 1 1 0 1 1 0 1 1

CONCEPT ASSESSMENT KIT-CONSERVATION
Form C (WITS) 8 2 3 3 2 2 0 1 1 0 1 1 0 1

1

PRESCHOOL ATTAINMENT RECORD
Creativity (AGS) 4 0 0 1 1 0 0 1

TORRANCE TESTS OF CREATTVE THINKING
Figural Flexibility (PPI) 9 0 3 2 1 2 0 1 1 2 1 0 0 0 0

TORRANCE TESTS OF CREATIVE THINKING
FiguraZ Originality (Pin-) 9 o 3 2 1 2 0 1 1 2 1 0 0 0 0

TORRANCE TESTS OF CREATIVE THINKING
Verbal Flexibility (FPI) 9 0 2 2 2 2 0 1 1 0 1 0 0 0 0

TORRANCE TESTS OF CREATIVE THINKING
Verbal Originality (PPI) 9 0 2 2 2 2 0 1 1 0 1 0 0 0 0

7. MEMORY

SCREENING TEST FOR THE ASSIGNMENT OF REMEDIAL TREATMENTS
TotaZ (PII) 4 1 2 2 1 1 0 1 1 2 1 1 1 0 1

A. Span and Serial Memory

ARTHUR POINT SCALE OF PEREDRMANCE TESTS
Knox Cube Teat (Arthur Revision) (PC) 5 0 2 2 1 1 0 1 1 0 0 1 2 1 0

CALIFORNIA TEST OF MENTAL MATURITY-LONG FOR,i
Memory (CTB) 5 0 2 1 1 1 0 0 1

1 1 1 2 1 1

DETROIT TESTS OF LEARNING APTITUDE
Victual Attention Span for Obdeets (SMC) 6 0 2 3 0 0 0 1 1 0 1 2 1 1

STEINBACH TEST OF READING READInESS
Word Memory (STS) 6 0 2 2 1 0 0 1 1 2 1 1 2 0 1

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Animal House (PC) 6 2 3 2 2 2 0 1 1 0 0 1 1 1 1
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3 0 '2 3 I 1 0 1 1 I I 2 3 1 3 0 1 I 0 0 0 0 1 o PFFP
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5 1 2 2 I 0 0 1 0 0 I 1 2 0 1 2 0 1 2 0 0 0 0 3 2 FFFP

5 o 3 2 2 2 0 1 I 2 1 I 0 0 1 2 0 I 1 0 0 0 0 0 1 PGFP

9 o 3 2 I 2 0 I 2 1 0 0 0 0 0 0 1 I 0 0 0 0 0 0 FFPP

9 0 3 2 I 2 0 1 I 2 1 0 0 0 0 0 0 1 1 0 0 0 0 0 0 FFPP

9 o 2 2 2 2 0 I I 0 I 0 0 0 0 0 0 I 1 0 0 0 0 0 0 FFPP

a 2 3 3 2 2 0 I I 0 I 1 0 I I 2 0 I 0 0 0 0 0 1 2 FGFP

8 2 3 3 2 2 0 1 1 0 I I 0 I I 2 0 I 0 0 0 0 0 I 2 FGFP

4 0 0 I I 0 0 I I 0 I I 0 0 0 0 0 1 P-FP

9 o 3 2 1 2 0 I 1 2 I 0 0 0 0 0 0 I 1 0 0 0 0 0 0 FFPP

9 0 3 2 1 2 0 1 I 2 I 0 0 0 0 0 0 I I 0 0 0 0 0 0 FFPP

9 0 2 2 2 2 0 I I 0 1 0 0 0 0 0 0 I I 0 0 0 0 0 0 FFPP

9 0 2 2 2 2 0 1 1 0 I 0 0 0 0 0 0 I I 0 0 0 0 0 0 FFPP

4 I ' 2 2 1 1 0 1 I 2 I 1 1 0 1 2 0 1 1 3 3 0 0 2 1 PFFF

s o 2 2 I I 0 1 I 0 0 1 2 I 0 2 0 0 0 0 0 0 0 0 1 PFFP

5 0 2 I 1 I 0 0 I I 1 1 2 1 1 2 0 1 I 0 I 0 0 2 2 PFGP

6 o 2 3 0 0 0 1 1 0 0 I 2 1 1 2 0 0 1 0 0 0 0 2 2 FFFP

6 0 2 2 I 0 0 I 1 2 I 1 2 0 1 2 0 1 0 0 0 0 0 1 1 FFFP

6 2 3 2 2 2 0 1 1 0 0 I I 1 I 2 0 1 1 2 0 0 0 2 I
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8. Meaningful Memory

CALIFORNIA SHORT-FORM TEST OF MENTAL MATURITY
Memory ((TB) 8 2 0 0 1 1 1 1 1 2 1

DETROIT TESTS OF LEARNING APTITUDE
Oral Com issions (BMC) 5 0 2 0 1 1 0 0 1 2 1

masors TEST OF PSYCHOLINGUIDTIC ABILITIES
Visual Reception (UIP) 5 0 3 1 0 1 1 0 1 1 1 1

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Visual Sequential Memory (UIP) 2 1 1 0 1 1 0 1 1 1 1

MURPHY-DURRELL READING READINESS ANALYSIS
Learning Rate Teat (NBJ) C 0 2 3 2 2 0 1 1 2 1 1 ,.. 0

PRESCHOOL INVENTORY
Concept Activation-Numerical (-rs) 4 0 2 2 1 1 0 1 1 0 1 1 1 1

C. Visual Memory

POSTER MAZES
Total (CHS) 6 0 1 1 1 2 0 1 1 0 0 0 1 0

PARENT READINESS EVALUATION OF PRESCHOOLERS
Visual Memory (PII) 5 0 2 2 1 0 0 1 1 a 1 1 2 0

PICTORIAL TEST OF INTELLIGENCE
Immedtate Recall (HNC) a 1 , 3 3 2 2 0 1 1 0 1 1 2 1

READING APTITUDE TESTS
Visual (HMO) 2 1 2 2 1 1 0 1 1 2 1 1 2 0

SCREENING TEST POR THE ASSIGNMENT OF REMEDIAL TREATTEWTS
Visual Memory (FIT) a 1 2 1 1 1 0 1 1 2 1 1 1 0

SCREENING TEST OF ACADEMIC READINESS
Picture Completion (PII) 5 o 2 2 1 1 0 1 1 2 1 1 1 o

WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Coding (PC) 6 1 3 3 1 1 0 1 1,0 0 1

0. Auditory Fiemory

DETROIT TESTS OP LEARNING APTITUDE
Auditory Attention Span for Related Sytlablea (BMC) 7 0 2 3 2 2 0 1 1 0 1 1 1

DETROIT TESTS OP LEARNING APTITUDE
Auditory Attention Span for Unrelated Words (PMC) 5 o 3 3 2 2 0 1 1 0 0 1 2 1

GATES-MacGINITIE READING TESTS-READINESS SKILLS
Listening Comprehension (TCP) 5 o 3 2 1 1 0 1 1 2 1 1 2 0

ILLINOIS TEST OP PSYCHOLINGUISTIC ABILITIES
Auditory Sequential Memory (UIP) 8 0 3 3 2 2 0 1 1 0 1 1 1 1

PARENT READINESS EVALUATION OP PRESCHOOLERS
Auditory Memory (FII) 5 0 2 2 1 0 0 1 1 0 1 1 2 0

FARENT READINESS EVALUATION OF PRESCHOOLERS
Listening (PIT) 6 0 3 2 0 1 1 0 1 1 2 0

RILEY ARTICULATION AND LANGUAGE TEST
Articulation (WPS) 6 2 2 3 2 2 0 1 1 a 0 1 1

Attlidm
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8 2 2 2 0 1 0 1 1 1 1 1 2 1 1 2 0 1 1 0 0 0 0 2 2 FFGP

5 o 3 3 2 2 0 1 1 0 0 1 2 1 1 2 0 0 1 0 0 0 0 2 2 PGFP

0 3 3 1 1 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 0 2 2 FFFP

2 1 1 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 o 2 2 FFFP

3 3 2 2 0 1 1 2 1 1 2 0 1 2 0 1 3 0 0 0 0 1 2 FGGP

4 0 2 2 1 1 0 1 1 0 1 1 1 1 0 0 0 1 0 0 0 0 0 0 o PFPP

o 1 1 1 2 0 1 1 o 0 0 1 0 0 1 0 1 0 0 0 0 1 0 1 FFPP

5 0 2 2 1 C 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 o 0 1 o PFFP

8 1 3 3 2 2 0 1 1 o 1 1 2 1 1 2 0 1 1 0 0 0 0 2 1 FGFP

2 2 1 1 0 1 1 2 1 1 2 0 1 2 0 1 2 0 0 0 0 2 2 PFGP

1 2 1 1 1 o 1 1 2 1 1 1 0 1 2 0 1 1 2 1 0 0 1 1 FFFP

2 1 1 0 1 1 2 1 1 1 0 1 2 0 1 1 0 0 0 0 0 1 PFFP

6 1 3 3 1 1 0 1 1 0 0 1 2 0 1 2 o o 1 0 o o o 3 1 FFFP

7 o 2 3 2 2 0 1 1 0 0 1 1 1 1 2 0 0 1 0 0 0 0 3 2 FGFP

5 0 3 3 2 2 0 1 1 0 0 1 2 1 1 2 0 0 1 0 0 0 0 2 2 PGFP

5 0 3 2 1 1 0 1 1 1 1 2 0 1 2 1 1 0 0 1 0 0 1 1 PFGP

o 3 3 2 2 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 0 2 2 FGFP

5 0 1 0 0 1 1 1 1 2 0 1 0 0 1 1 0 0 0 1 0 PFFP

6 2 3 2 2 0 1 1 1 1 2 0 1 0 0 1 1 0 0 0 1 0 FGF P

6 2 Z 3 2 2

.,

0 1 1 0 1 1 0 0

.4,51/1111111111V"

1 0 0 1 0 0 0 0 1 FGPP
AIL
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° RILEY ARTICULATION AND LANGUAGE TEST
Sentence Repetition (WPS) 6 2 2 3 2 2 0 1 1 0 0 1 1 0 0 1

SCREENING TEST FOR THE ASSIGNMENT OF REMEDIAL TREATMENTS
Auditory Memory (P.m 4 1 2 1 0 0 0 1 1 2 1 1 1 0 1 2

VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Auditory Dizarimination (CPP) 3 0 3 3 1 1 0 1 1 0 1 0 0 1 0 0

o WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Digit Span (PC) 7 1 3 4 2 2 0 1 1 0 0 1 2 0 1 2

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Sentences (Pc) 8 2 3 3 2 2 0 1 1 0 0 1 1 1 1 2

THE PSYCHOMOTOR DOMAIN

8. PHYSICAL COORDINATION

EARLY DETECTION INVENTORY
Motor Performance (FEC) 4 0 2 3 1 1 0 1 1 0 1 1 0 0 1 0

GESELL DEVELOPMENTAL SCHEDULE
Motor (PC) 4 0 0 0 I 0 0 I 2

MATURITY LEVEL FOR SCHOOL ENTRANCE 11 READING READINESS
Readiness far School Entrance (AGS) 2 0 0 1 0 1 0 1 1

MATURITY LEVEL FOR SCHOOL ENTRANCE 8 READING READINESS
Reading Readiness (AGS) 2 0 0 1 1 1 0 1 1

MERRILL-FALMER SCALE OF MENTAL TESTS
Total (CRS) 6 2 3 3 1 1 0 1 1 0 0 0 0 1 1 2

OSERETSKY TESTS OF MOTOR PROFICIENCY
Total (4GS) 5 0 3 3 2 2 0 1 1 1 I 1 1 1 1 1

PRESCHOOL ATTAINMENT RECORD
Total (AGS) 2 0 0 1 1 0 0 1 1

QUICK SCREENING SCALE OF MENTAL DEVELOPMENT
Total (PA) 4 0 0 0 I 2 I I I

RING AND PEG TESTS OF EEHAVIOR DEVELOPMENT
Total (PA) 4 2 3 2 2 2 0 I I 0 0 I 0 I 1 1

VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Motor Integration and Phyoical Development (CPP) 6 0 3 3 2 2 0 1 1 0 1 0 0 1 0 0

A. Eye-Hand Coordination

° ANTON BRENNER DEVELOPMENTAL GESTALT TEST OF
SCHOOMEADINESS

(BPS)
4 2 2 2 1 1 0 I I 0 I I 0 0 I 2

° ARTHUR POINT SCALE OF PERFORMANCE TESTS
Seguin Fo.m Board (Arthur Revision) (PC) 5 0 3 3 2 2 0 1 1 0 0 1 2 1 0 2

BENDER VISUAL MOTOR GESTALT TEST
Total (ADA) 7 2 2 1 1 0 1 1 0 0 1 0 0 0 0

. CANADIAN INTELLIGENCE TEST
Total (RP) 4 0 2 2 1 I 0 1 1 0 1 0 0 1 1 1

CLYMER-BARRETT PREREADING BATTERY
Visual Motor Coordination (PPI)

11

5 0 2 3 1 1 0 1 1 2 1 0 0 0 1 2

° DETROIT TESTS OF LEARNING APTPIVDE
Memory for Designs (BMC) 4 0 2 2 2 2 0 1 1 0 0 1 0 1 1 2
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2 3 2 2 0 1 1 o 0 1 1 0 0 1 0 0 1 a 0 0 0 0 1 FGPP

2 1 o o o 1 1 2 1 1 1 o 1 2 0 1 1 2 1 0 0 1 1 PPFP

3 3 1 1 0 1 1 0 1 0 0 1 0 0 0 1 1 0 0 0 o 0 PFPP

3 4 2 2 0 1 1 0 1 2 0 1 2 0 0 1 0 0 0 0 3 1 FGFP

3 3 2 2 0 1 1 0 0 1 1 1 1 2 0 1 1 0 2 0 0 2 1 PGFP

3 1 1 0 1 1 0 1 1 0 0 1 0 0 1 0 0 0 0 0 0 o PFPP

o o 1 o o 1 2 0 0 0 0 0 0 0 0 o P-PP
o 1 o 1 o 1 1 o 1 3 0 0 0 0 1 o P -FP

o 1 1 1 c 1 1 o 1 3 0 0 0 0 1 0 , p-Fp
t 3 1 1 0 1 1 0 0 0 0 1 1 2 0 0 1 0 0 0 0 2 2 FFPP

; 3 2 2 0 1 1 1 1 1 1 1 1 1 0 1 1 0 0 0 0 0 1 PGFP

o 1 1 o o 1 1 0 1 1 0 0 0 0 0 1 P-FP
o 0 1 2 1 1 1 0 0 0 o 0 0 0 0 o P-FP

; 2 2 2 0 1 1 0 0 1 0 1 1 1 0 0 1 0 3 0 0 2 1 FGPF

; 3 2 2 0 1 1 0 1 0 0 1 0 C 0 1 1 0 0 0 0 0 0 FGPP

2 2 1 1 0 1 1 0 1 1 0 0 1 2 0 1 2 1 2 0 0 1 1 FFFP
3 3 2 2 0 1 1 0 0 1 2 1 0 2 0 0 0 0 0 0 0 0 1 PGFP

2 2 1 1 0 1 1 0 0 1 0 0 0 0 0 0 1 0 0 0 0 0 o FFPP
2 2 1 1 0 1 1

0 1 0 0 1 1 1 0 1 0 0 0 0 0 0 2 pFpp

2 3 1 1 0 1 1 2 1 0 0 0 1 2 0 1 2 0 3 0 0 2 1 PFFF
2 2 2 2 C 1 1
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0 0 1 0 1 1 2 0 0 1
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0 0 o o 2 2 PFFP
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DEVELOPMENTAL TEST OF VISUAL-MOTOR INTEGRATION
Total (FEC) 1 1 0 1 1 0 0

DIAGNOSTIC READING TESTS
Eye-Hand and Motor Coordination (CDRT) 6 9 1 0 0 0 1 1 1 1 2 0 1

GATES-MaeGINITIE READING TESTS-READINESS SHILLS
Visual-Motor Coordination (TCP) 6 o 3 1 1 0 1

GESELL DEVELOPMENTAL SCHEDULES
Adaptive (PC) 3 0 0 0 0 1

° HISKEY-NEBRASEA TEST OF LEARNING APTITUDE
Total (MSH) 4 o 3 2 1 1 0 1 1 0 0 0 0 1 1

MARIANNE FROSTIG DEVELOPMENTAL TEST OP VISUAL PERCEPTION
Eye-Motor Coordination (CPS) 2 1 0 1 1 0 1 1 1 CI

MARIANNE FROSTIG DEVELOPMENTAL TEST OP VISUAL PERCEPTION
Spatial Relationships (CPS) 6 0 2 2 0 1 1 0 1 1 1 CI

METROPOLITAN READINESS TESTS
Copying (IW) 8 4 3 3 1 2 0 1 1 2 1 1 0 0 1

° MINNESOTA PERCEPTO-DIAGNOSTIC TEST
Total ORS) 6 2 3 3 1 2 0 1 1 0 1 1 1 0 C

° MOORE EYE-HAND COORDINATION TEST
4ATotal 4L) 4 1 3 3 1 2 0 1 1 0 1 1 2 1 L

PERcheuDAL TESTING AND TRAINING GUIDE FOR
KINDEIRZTEN TEACHERS

(WERE) 8 1 3 3 2 2 0 1 1 0 0 1

PSYCHOLOGICAL EVALUATION OF CHILDREN'S
HUMAN FIGURE DRAWINGS

Emotional Indicatore (GS)
4 4 3 3 2 2 0 1 1 1 0 0 E

READING APTITUDE TERTS
Motor (HMC) 7 1 2 2 0 0 0 1 I 1 1 1 0 1

° RUTGERS DRAWING TEST
Total (ASS) 6 3 3 3 I 2 0 1 1 0 1 1 0 I 1

SCREENING TEST FOR THE ASSIVOIENT OF REMEDIAL TREATMENTS
Vioual Copying (PII) 7 1 3 1 1 0 0 I 2 1 1 1 0

SCREENING TEST OF ACADEMIC READINESS
Copying (p r1) 6 o 3 3 1 I 0 I 1 2 1 1 0 0

SLOSSON DRAWING COORDINATION TEST
Total (SEP) 8 1 2 2 1 0 0 1 1 2 I 1 0 1 1

° SOUTHERN CALIFORNIA (AOTOR ACCURACY TEST
Total (WPS) 7 2 3 3 2 2 0 1 0 0 0 1 1 1

° STANDARD READING TESTS
Copying Abstract Figures (CW) 5 0 2 2 1 1 0 1 1 1 1 0 0 1

STANDARD READING TESTS
Copying a Sentence (CW) 6 0 2 2 1 1 0 1 1 1 1 0 0 .

° VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Visual-Motor CoOrdination (CPP) 0 3 1 1 0 I 1 0 1

VISION, HEARING AND MOTOR COORDIAATION
Motor Coordination (CTB) 5 o 2 2 1 1 0 1 1 1 1 2 0

WECHSLER PRESCHOOL AND PRIMARY SCALE OP INTELLIGENCE
Geometric Deaign (PC) 6 2 3 3 2 2 0 1 1

lit. 4111.111.111.111111111.11MIL

0 1 0 1
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3 3 1 1 0 1 1 1 1 0 0 1 1 2 0 1 2 2 0 0 0 2 1 FFFP

o o 1 1 2 1 1 2 0 1 2 0 1 2 0 0 0 0 0 1 FPGP

2 1 1 1 o 1 2 1 1 0 0 0 0 0 1 1 FFFP

o 0 o 1 o o 1 2 0 o o 0 o o 0 o o PPP

o 3 2 I I 0 1 1 0000 1 1 0 o 0 1 0 o 0 0 1 1 PFPP
,

o 3 2 2 1 0 1 1 1 0 1 1 1 0 2 0 0 0 0 0 0 0 1 1 FPFP 4
II

0 2 2 2 2 0 1 1 1 0 1 1 1 0 2 0 0 0 0 0 0 0 1 1 FFFP

4 3 3 1 2 0 1 1 2 1 1 0 0 1 2 0 1 2 0 2 1 0 1 1 GGFP

3 3 1 2 0 1 1 0 1 1 1 0 0 2 0 0 1 0 2 0 0 1 2 FGFP

3 3 1 2 0 1 1 0 1 1 2 1 1 2 0 1 0 0 0 0 0 1 1 PGFP

1 3 3 2 2 0 1 1 1 1 1 0 0 1 0 0 1 1 0 0 0 0 0 o FGFP

4 3 3 2 2 0 1 1 I 1 1 0 0 0 0 0 0 2 0 0 0 0 0 0 FGPP

1 2 2 0 0 0 1 1 0 1 1 1 0 1 2 0 1 1 o 0 o 0 3 2 FFFP

3 3 3 1 2 0 1 1 0 1 1 0 1 1 1 0 1 0 0 0 0 0 1 1 FGFP
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0 3 3 1 1 0 1 1 2 1 1 0 0 1 2 0 1 1 0 0 0 0 0 1 FFFP

1 2 2 1 0 0 1 2 1 1 0 1 0 2 0 1 1 0 0 0 0 1 2 FFFP
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WIDE RANGE ACHIEVEMENT TEST
Spelling (GA) 4 3 1 1 0 0 0 I I

B. Small Muscle Coordination

DETROIT TESTS OF LEARNING APIPTUDE
Motor Speed and Precision (B4C) 5 0 3 2 1 0 0 1 1 0 0 1 1 1 1 2 0 0

PRESCHOOL ATTAINMENT RECORD
Manipulation (.405) 4 0 0 1 1 n 0 1 1 0 1

C. Large Muscle and Motor Coordination

PRESCHOOL ATTAINMENT RECORD
Ambulation (.4OS) 5 0

° SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Bi/aterial Motor Coordination (WPS) 4 0 3 3 2 2 0 I 1 0 0 I 0 1 1 2 0 0

° SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Crossing Ad-Line of Body (WPS) 4 0 3 3 2 2 0 I I

° SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Imitation of Postures (WPS) 4 0 3 3 2 2 0 I 1 0 0 I 1 1 1 2 0 0

° SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Standing Balance-Eyes Closed (WPS) 4 0 3 3 2 2 0 1 1 0 0 I 1 I I 2 0 0

° SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Standing Balance-Eyes Open (WPS) 4 0 3 3 2 2 0 I 1 0 0 1 1 1 1 2 0 0

THE SUBJECT-ACHIEVEMENT DOMAIN

9. ARTS AND CRAFTS

A. Arts and Crafts Comprehension

B. Expressive and Representational
Skill in Arts and Crafts

EVANSTON EARLY IDENTIFICATION SCALE
Total (FEC) 4 0 3 4 2 2 0 1 I 2 1 0 0 0 I 2 0 I

GOODENOUGH-HARRIS DRAWING TESTS
Point Scale: Man (HMI) 4 0 3 3 2 2 0 1 1 1 0 1 0 1 1 2 0 0

GOODENOUGH-HARRIS DRAWING TESTS
Point Seale: Self (MN 4 0 3 3 2 2 0 1 1 1 0 1 0 I I 2 0 0

GOODENOUGH-HARRIS DRAWING TESTS
Point Scale: Woman (H&J) 4 0 3 3 2 2 0 1 I 1 0 1 0 1 I 2- 0

GOODENOUGH-MARIS DRAWING TESTS
Quality Scale: Man (HBJ) 4 0 3 3 2 2 0 1 I 1 0 1 0 1 I 2 0 0

GOODENOUGH-HARRIS DR:WING TESTS
Quality Scale, Woman (HBJ) 4 0 3 3 2 2 0 1 I 1 0 1 0 1 1 2 0 0

o PSYCHOLOGICAL EVALUATION OF CHILDRETS
HavAN FIGURE DRAWINGS

Developmental Items (GS)
4 4 3 3 2 2 0 I 1 0 0 I 0 0 0 0 0 0

10. FOREIGN LANGUAGE

89
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A. Oral Comprehension of a Foreign Language

B. Speaking Fluency in a Forrign Language

C. Interest in and Applicatic of a
Foreign Language

D. Cultural Insight Through a
Foreign Language

11. FUNCTION AND STRUCTURE OF THE HUMAN BODY

° PRESCHOOL INVENTORY
Personal-Social Responeiveness (ETS) 1 0 2 2 1 1 0 1 1 0 1 1 1 1 0 0 0 1

A. Identification of Body Parts and Positions

CALIFORNIA TEST OF MENTAL MATURITY-LONG FORM
Spatial Relationships (r.T5) 3 D 2 1 1 1 0 0 1 1 1 1 2 1 1 2 0 1

SOUTHERN CALIFORNIA PERCEPTUAL-MOTOR TESTS
Right-Left Discrtmlnation (WPS) 8 o 2 2 2 2 0 1 1 0 0 1 1 1 1 2 0 0

B. Growth and Development

C. Knowledge of Emotional Health

D. Identification of Self and Surroundings

12. HEALTH

4 CHILD BEHAVIOR RATING SCALE
Phyeical Adjustment (WPS) 2 1 0 1 1 2 0 0 2 0 1

A. Knowledge of Personal Hygiene
and Grooming

B. Practicing Personal Hygiene
and Grooming

CAIN-LEVINE SOCIAL COMPETENCY SCALE
Self Help iTI4P) 4 1 0 1 1 0 01201

* PRESCHOOL ATTAINMENT RECORD
Responsibility (AGS)

i
3 0 0 1 1 0 0 1 1 0 1

C. Knowledge of Food and Nutrition

D. Practicing Food and Nutrition

E. Knowledge of Prevention and Control
of Disease

F. Practicing Prevention and Control
of Disease

AIIII.

13. MATHEMATICS

_ _ ,
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KINDERGARTE

MEASUREMENT
VALIDITY A

EXAMINEE
PPROPRIATENESS

ADMI NISTRATIVE USABILITY

EDUCATIONAL OBJECTIVE
TEST NAME

g g...F.

a t;

.7P. ;
Compre.
becion Format Administration

9..

.

interpr ta

S......T..

:-,- 4
.4-

7,
e..

a
-0,

..::.

t; '...:

2. 2-'
'3

i

,..,..0

T `-f-..

?,

,

-',. S.
= '5'
5- -,

5., ,4
.: a 6 :=

,.>

T

5'
6.

g'

n' g
a E.,

'I

.5. ;.-
S' 1".. . '

P

-aiming.
7 Rage:. 0 10 0.5 0-4 Ism= 0-2 '',041: 44 InISE" 1 5-2 5-2:: i

METROPOLITAN READINESS TESTS
Numbers (HEJ) 7 4 2 2 1 2 0 1 1 2 1 1 2 0 1 2

TESTS OF BASIC EXPERIENCES-Level L
Mathematics (CTB) 4 0 2 2 1 1 0 1 2 1 0 2 0 1 2

A. Counting and Operations With Integers

CALIFORNIA SHORT-FORM TEST OF MENTAL MATURITY
Numerical Reasoning (CTB) 4 2 1 1 1 1 0 0 1 1 1 1 2 1 1 2

CALIFORNIA TEST OP MENTAL MATURITY-LONG FORM
Numerical Reasoning (CTB) 5 0 1 1 1 1 0 0 1 1 1 1 2 1 1 2

° DETROIT TESTS OF LEARNING APTITUDE
Number Ability (BMC) 6 0 2 3 1 2 0 1 1 0 0 1 2 1 1 2

DIAGNOSTIC READING TESTS
Relationships (CDRT) 5 o 1 1 o o o 1 1 2 1 1 2 0 1 2

° PEABODY INDIVIDUAL ACHIEVEMENT TEST
Mathematics (AGS) 5 1 3 3 1 2 0 1 1 0 1 1 2 1 1 2

° PICTORIAL TEST OF INTELLIGENCE
Size and Number (RMC) 4 1 3 3 2 2 0 1 1 0 1 1 2 1 1 2

° PRESCHOOL ACADEMIC SKILLS TEST
Counting (PPS) 5 3 3 3 2 2 0 1 1 0 1 1 2 0 0 2

* PRESCHOOL ATTAINMENT RECORD
Ideation (AGS) 3 0 0 1 1 0 0 1 1

PRIMARY MENTAL ABILITIES
Number Facility (SRA) 4 1 3 3 1 1 0 1 1 1 1 0 1 0 1

° SCWOOL READINESS SURVEY
Number Concepts (CPP) 4 0 2 2 0 1 0 1 1 0 1 1 2 0 1 2

SCREENING TEST OF ACADEMIC READINESS
Nwnbers (PIT) 4 0 3 2 1 1 0 1 1 2 1 1 1 0 1 2

STANFORD EARLY SCHOOL ACHIEVEMENT TEST

Mathematics (HBJ) 4 0 2 2 1 1 0 1 1 1 1 1 2 0 1 2

° MKT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
ConceptuaZ Development (CPP) 3 0 3 3 1 1 0 1 1 0 1 0 0 1 0 0

WATSON NUMBER-READINESS TEST

Total (BSC) 2 1 2 2 2 1 0 1 1 1 1 0 0 1 1

° WECHSLER INTELLIGENCE SCALE FOR CHILDREN

Arithmetic (Pc) 6 1 3 3 2 2 0 1 1 0 0 1 2 0 1 2

° WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE

Arithmetic (Pc) 6 2 2 3 2 2 0 1 1 0 0 1 2 1 1 2

° WIDE RANGE ACHIEVEMENT TEST
Arithmetic (GA) 7 3 1 2 0 1 0 1 10 1 1 2 0 1 2

B. Comprehension of Sets in Mathematics

C. Comprehension of Numbers in Mathematics

O. Comprehension of Equality and Inequality
in Mathematics

- , .'
.
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KINDERGARTEN TEST EVALUATIONS 13

NT EXAMINEE
APFROPRIATENESS

ADMINISTRATIVE USABILITY NORMED TECHNICAL
EXCELLENCE

TOTAL
GRADES

Compre-
hension Format Administration

M

Interpmtation

5: 2.-g.

P;i-j ..,
7..! r"..>

..,

> -3 .-1> Z ,/, n ,c; 0

.
5 ,; rtf, g

g. R

i
:072 071 0-1 172 :,' 01 : 54 0-1 0 r 0-3 .ci:O. 03 0-:3 01 0 .3 ii... GOod sii-iiiir

2 1 1 2 0 1 2 0 1 2 o 1 1 0 1 1 . GFGP

1
2 1 0 2 0 1 2 1 1 1 0 1 0 0 2 2 PFGP

,

1 1 1 0 0 1 1 1 1 2 1 1 2 0 1 1 0 0 0 0 1 2 FPGP

1 1 2 1 1 2 0 1 1 0 0 0 0 1 2 PPGP

1 2 3 1 2 0 1 1 o o 1 2 1 1 2 0 0 1 0 0 0 0 2 2 FFFP

I 1 1 0 0 0 1 1 2 1 1 2 0 1 2 0 1 2 0 0 0 0 0 1 PPGP

o 1 1 2 1 1 2 1 1 1 0 0 0 0 2 2 FGGP

1 1 2 1 1 2 0 1 1 0 0 0 0 2 1 PGFP

1 3 3 2 2 0 1 1 0 1 1 2 0 0 2 0 1 1 0 0 0 0 0 0 FGFP

) 0 1 1 a o 1 1 o 1 1 o o o o o 1 PFP

1 1 o 1 o 1 -2 0 1 2 0 0 0 0 2 2 PFFP

I 2 2 0 1 0 1 1 0 1 1 2 0 1 2 0 1 3 0 0 0 0 1 1 PFGP

3 3 2 1 1 0 1 1 2 1 1 1 o 1 2 0 1 1 0 0 0 0 0 1 PFFP

1 2 2 1 1 0 1 1 1 1 1 2 0 1 2 1 1 1 0 1 0 0 2 2 PFGP

3 3 3 1 1 0 1 1 0 1 0 0 1 0 0 0 1 1 0 0 0 0 0 0 PFPP

I 2 2 2 1 0 1 1 2 1 1 0 0 1 1 0 1 2 0 0 0 0 0 1 , PFFP

I 3 3 2 2 0 1 1 0 0 1 2 0 1 2 0 0 1 0 0 0 0 3 1 FGFP

2 3 2 2 0 1 1 I 0 1 2 1 1 2 0 1 1 2 2 0 0 2 1 FGFF

3 1 2 0 1 0 1 0 1 1 2 0 1 2 0 1 2 , 0 3 0 0 2 2 FFFF
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14 KINDERGARTEN TEST EVALUATIONS
_

EDUCATIONAL OBJECTIVE
TEST NAME

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS

,.

AL/2UNIST RAT P.

e) . 0
2 12 :7'6' n

Compri,-
hension Format Administration
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.,t 2 ,.-, - ,c?

=

.0
-J ...., 10

° R:

3 g ii r-7,-

-

'::RatirEl
,

040 04 2 :0-1
..- .

.2
,

0.2 0

E. Aritivnetic Problem Solving

F. Measurement Reading and Making

G. Geometric Vocabulary and Recognition

14. MUSIC

A. Aural Identification and Music Knowledge

B. Singing

C. Instrument Playing

D. Rhythmic Response (Dance)

IS. ORAL LANGUAGE SKILLS

GESELL DEVELOPMENTAL SCREDULES
Language (PC) 6 0 0 0

_

. MINNESOTA PRESCHOOL SCALE
Total (ASS) 4 0 3 3 1 1 0 1 1 0 1 0 0 1

MINNESOTA PRESCHOOL SCALE
Verbal (AGE) 4 0 3 3 1 1 0 1 1 0 1 0 0 1

A. Oral Semantic Skills

CAIN-LEVINE SOCIAL COMPETENCY SCALE
Camnunication (CPP) 5 1 0 1 1 0 0

DETROIT TESTS OF LEARNING APTITUDE
Orientation (BMC) 2 0 2 3 2 2 0 1 1 0 0 I 1 1

DETROIT TESTS OF LEARNING APTITUDE
. Pictorial Absurdities ,' (MC) 2 0 3 2 0 1 1 0 I 1 1

° EARLY DETECTION INVENTORY
Overall Readiness (FEC) 2 3 3 1 1 I 0 0

° EARLY DETECTION INVENTORY
School Readiness Tasks (FEC)

I-

2 3 2 3 1 1 0 1 1 1 1 0 0

° HOLBORN VOCABULARY TEST FOR YOUNG CHILDREN
Total (COO 5 0 1 1 2 2 0 1 1 1 0 2 1

° HOUSTON TEST FOR LANCUAGE DEVELOPMENT
Total (HTC) 4 0 2 2 1 1 0 1 ' 0 0

PARENT READINESS EVALUATION OF PRESCHOOLERS
Ceneral Information (PIT) 5 0 2 2 2 2 1 1 1 0 1 1 2 0

PRESCHOOL ACADEMIC SKILLS TEST
Vocab.ary (PPS) 6 3 3 3 2 2 0 1 1 0 1 1 2 0

PRESCHOOL ATTAINMENT RECORD
ComrunicationirmismilimmomimargiwismiussizilASS)la;sintamea0 1

Affill
1 0 0
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3 2 0 0 1 1 0 0 1 1 1 1 2 0 0 1 o 0 0 0 1 2 PFFP

3 1 1 0 1 1 0 1 1 0 0 1 0 0 1 0 0 0 0 0 0 0 PFPP

. 3 1 1 0 1 1 0 1 1 0 0 1 0 0 1 0 0 0 0 0 0 0 P.F P P

1 2 2 0 1 1 0 1 0 2 1 1 1 0 1 0 0 0 0 0 1 1 PFFP

2 1 1 0 1 1 o 0 0 0 1 0 1 0 0 0 0 0 0 0 0 0 PFPP

2 2 2 1 1 10 1 1 2 0 1 0 0 1 1 0 0 0 0 1 0 PGFP

3 2 2 0 1 10 1 1 2 0 0 2 0 1 1 0 2 0 0 0 0 FGFP

1 1 0 0 1 1 0 1 1 0 0 0 0 0 1
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PRESCHOOL ATTAIATENT RECORD
Information 4 o 1 0 0 1 0 1

PRESCHOOL INVENTORY
Asso,lative Vocabulary ) 6 0 2 2 2 0 1 1 0 1 1 1 C 0 0 1

PRESGT: I_ INVENTORY

Total 4 1 2 2 1 1 0 1 1 0 1 0 1 1 0 0

SCHOOL RE,OINESS SURVEY
Gencoal Information "CEP) 4 0 3 1 1 0 1 1

1 2 0 2 0 1

SCHOOL READINESS SURVEY
Speaking Vocabulary CIPP) 5 0 3 1 1 0 1 1

1 1 2 0 1 2 0 1

VALETT DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Language Development and Verbal Fluency (EPP) 7 0 3 2 2 0 1 1 1 0 0 1 0 0 0 1

VERBAL LANGUAGE DEVELOPMENT SCALE
Total (AGS) 3 0 3 4 2 2 0 1 1 0 1 1 p 1 0 2 0 1

WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Information (PC) 6 1 3 4 2 2 0 1 10 0 1 2 0 1 2 0 C

WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Verbal Scale (pc) 4 1 2 3 2 2 0 1 1 0 0 0 1 0 1 2 0 C

o WECHSLER INTELLIGENCE SCALE FOR CHILDREN
Vocabulary (PC) 7 1 3 2 2 0 1 1 0 0 1 1 0 1 2 0 C

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Information (Pc) 6 2 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0 1

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Verbal Score (PC) 4 2 2 3 2 2 0 1 1 0 0 0 1 1 1 2 0 C

WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE
Vocabulary (PC) 7 2 2 3 2 2 0 1 1 0 0 1 1 1 1 2 0 1

B. Oral Phonology Skills

ARIZONA ARTICVLATIOU PROFICIENCY SCALE
Total (WPS) 8 0 3 3 1 1 0 1 1 0 0 1 0 0 0 1 0 C

ARIZONA ARTICULATION PROFICIENCY SCALE-REVISED
Total (wPS) 8 0 3 3 2 1 0 1 1 0 0 1 0 0 1 1 0 C

GOLDMAN-FRISTOE TEST OF ARTICULATION
Total (AGS) 7 1 3 3 2 2 0 1 1 0 0 0 0 0 0 0 0 c

LARADON ARTICULATION SCALE
Total (WPS) 7 0 3 3 1 1 0 1 1 0 0 1 0 1 1 1 0 C

MURPHY-DURRELL READING READINESS ANALYSIS
Phonemee Test (HBJ) 5 0 3 2 2 0 1 1 1 1 2 0 1 2 0

HEADING APTITUDE TESTS
Articulation (HMC) 6 1 0 1 2 2 0 1 1 0 1 1 1 0 1 2 0

TEMPLIN-DARLEY TESTS OF ARTICULATION
Consonant Clusters (BERS) 6 0 3 1 1 0 1 1

0 1 0 1 1 2 0

q TE!PLIN-DARLES TESTS OF ARTICULATION
Diagnostic Test (HERS) a 2 3 1 1 0 1 1

0 0 0 1 1 2 0

:.mi Lin-BARLEY TESTS OF ARTICULATION

1
- -

'-roupings of Consonant Singles (HERS) 5 0 4 3 1 1 0 1 1 0 0 1 0 1 1 2 0 1

,IV;.):Xiiie
-
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1 1 2 0 1 2 0 1 3 0 0 0 0 1 1 PFGP

1 o i 1
0 1 1 2 0 1 2 0 1 3 0 0 0 0 2 PFGP

3 3 2 2 0 1 1 0 1 0 0 1 0 0 - 0 1 1 0 0 0 0 0 0 FGPP

3 4 2 2 0 1 1 0 1 1 0 1 0 2 0 1 0 0 0 0 0 2 2 PGFP

3 4 2 2 0 1 1 0 0 1 2 0 1 2 0 0 1 0 0 0 0 3 1 FGFP

2 3 2 2 0 1 1 0 0 0 1 0 1 2 0 0 1 0 0 0 0 2 2

,

PGPP

2 3 2 2 0 1 1 0 0 1 1 0 1 2 0 0 1 0 0 0 0 3 1 FGFP

3 3 2 2 0 1 1 0 0 1 1 1 1 2 0 1 1 1 2 0 0 2 1 FGFF

2 3 2 2 0 1 1 0 0 0 1 1 1 2 0 0 1 2 3 0 0 2 2 FGFF

2 3 2 2 0 1 1 0 0 1 1 1 1 2 0 1 1 1 2 0 0 3 1 F-G-F F

3 3 1 1 0 1 1 0 0 1 0 0 0 1 0 0 1 0 0 0 0 1 0 FFPP
3 3 2 1 0 1 1 o 0 1 0 0 1 1 0 0 1 0 0 0 0 1 1 FGPP

3 3 2 2 0 1 1 0 0 0 0 0 0 0 0 0 1 0 0 0 1 0 0 FGPP

3 3 1 1 0 1 1 0 0 1 0 1 1 1 0 0 1 0 0 0 0 0 1 FFPP

3 3 2 2 0 1 1 2 1 1 2 0 1 2 0 1 3 0 0 0 0 1 2 FctGP

o 1 2 2 0 1 1 o 1 1 1 o 1 2 0 1 1 0 0 0 0 3 2 FFFP

4 3 1 1 0 1 1
0 0 1 0 1 1 2 0 0 1 0 0 0 0 2 1 FGFP

3 1 1 0 1 1
0 0 0 0 1 1 2 0 0 2 0 0 0 0 2 1 FGFP

4 3 1 1 0 1 1 0 0 1 0 1 1 2 0 0 1 0 0 0 0 2 1 FGFP
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16 TITNDERGAT-7FY TEST EVALUATIONS

irNIPOMORPOM

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS

ADMINISTRATIVE USAI3ILITY

EDUCATION-Al. OBJECTIVE
TEST :7AME
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2
R
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a.'" 7,.
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g.

Feonmzorne-
Format Administration Interpretation

2 ..? 55
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...........
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TEMPLIN-:ARLEY TESTS OF ARTICULATION
Grrgz of Vow.gts and Dipthongs (BEES) 1 0 1 0 1 0

TEMPLIN-TAKLrY TESTS OF ARTIMATION
Ime_,z Prcacure Articulation Test (BERS) 1 1 0 1 0 1

o TEMPLIN-DALEY TESTS OF ARTICULATION
Screening Test (BERS) 2 3 1 1 0 I o 1 1 2 0

C. Oral Syntactic Skills

D. Oral Morphology Skills

o ILLINOIS TEST OF PSYCHOLINGUISITC ABILITIES
Gramatic Cloestre (UIP) 8 0 1 1 1 1 1 1 0

° PARENT READINESS EVALUATION OF PRESCHOOLERS
Language (7,1-1) 5 o 3 1 1 0 1 1 1 I 2 0 1 0 0

16. READINESS SKILLS

CLYMER-BARRETT PREREADING BATTERY
Tota/ (PPI) 6 o 3 3 1 1 0 1 1 2 I 0 0 0 I 2 0

GATES-MacGINITIE READING TESTS-READINESS SKILLS
Total (TOP) 6 o 1 1 1 o 1 o 1 2

ILLIkOIS TEST OP PSYCHOLINGUISTIC ABILITIES
Composite (UIP) 3 0 2 2 1 I 0 I I 0 I 0 0 1 0 2 0

KAHN INTELLIGENCE TESTS
Total (KS) 4 3 3 3 1 1 0 1 0 0 1 0 1 0 1 1 0

LEE-CLARK READING READINESS TEST
Total (OTB) 5 1 2 1 1 0 o 0 1 1 1 1 2 0 1 2 0

MENNE ABILITY
Total (STS) 5 o 3 3 1 1 0 1 1 2 1 1 2 o 1 2 0

METROPOLITAN HEADINESS TESTS
TotaZ (iiAT) 6 4 2 2 1 2 0 1 1 2 1 1 0 0 1 2 0

PRE-READING SCREENING PROCEDURES
Total (EPS) 6 0 3 2 1 1 0 1 1 2 1 0 0 0 1 2 0

_

PRIMARY MENTAL ABILITIES
TotaZ (SRA) 6 1 3 3 1 1 o 1 1 1 1 o 2 6 1 2 0

SCREENING TEST OF ACADEMIC READINESS
Total (PIT) 4 1 2 3 1 0 0 1 1 2 1 0 0 0 1 2 0

STANDARD READING TESTS
Letter Recognition Teat (CP) 3 0 2 1 1 0 1 1 1 1 2 0 0 0 0

STANFORD EARLY SCHOOL ACHIEVEMENT TEST
Lettere and Soto:do 1H3J) 7 0 2 1 1 0 1 1 1 1 2 0 1 2 1

STANFORD EARLY SCHOOL ACHIEVEMENT TEST
Total (1IBJ) 4 o 2 2 1 1 0 1 1 1 1 0 2 0 1 2 1

STEINBACH TEST OF READING READINESS
Total (STS) 5 o 2 2 1 0 0 1 1 2 1 0 2 0 1 2 0

R. General Readiness Skills
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I 2 3 1 0 0 1 1 2 1 0 0 0 1 2 0 1 1 0 0 0 0 2 2 PFFF
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o 2 2 1 1 0 1 1 , 1 0 2 0 1 2 1 1 1 0 0 0 0 2 2 PFFP

o 2 2 1 0 0 1 I 2 1 0 2 0 1 2 0 1 3 0 0 0 0 1 I PFGP

10
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EDUCATIONAL OBJECTIVE
TEST NAME

MEASUREMENT
VALIDITY

EXAMINEE
APPRO PRIATENESS

DMI -A NN

gg 0
g
g P.

......iN g,

g '1
"I; :.5;

:i

Compre-
hension

Fortnnt ArlminiArn ion

P 51 :"

if

.g'

,.....-0
r--g

.1

g 7
.7...-

-

=.

;0:-.1

17q %

z-

, e.
E 4

'A L' L' :',3 ::1

-

Rating 0.10 0-4

_
. 0.2 0-1 0-1 0-1 0-2. 0.1 04

-
04-

° ASSESSMENT OF CHILDREN'S LANGUAGE COMPREHENSION

Total (CPP) 5 0 3 2 1 1 0 1 1 0 I 1 2

BINION-BECK READING READINESS TEST
Total (PA) 6 4 2 2 0 0 0 1 12 1 0 0

CALIFORNIA SNORT-FORM TEST OF MENTAL MATURITY

Language (OTB) 5 2 3 3 I I 0 I I 1 I I 2

cALIFORNIA SNORT-FORM TEST OF RENTAL MATURITY

Verbal Concepts (CM) 6 2 2 I I I 0 0 1 1 I I 2

CALIFORNIA TEST OF MENTAL MATURITT-LONG FORM
Language (CTB) 5 0 2 I I I 0 0

,

1 1 1 0 2

CALIFORNIA TEST OF MENTAL MATURITY-LONG FOAM
Verbal Concepts (CTB) 6 0 2 1 1 1 0 0 1 1 1 1 2

COGNITIVE ABILITIES TES'
Regu,,r Form (ev) 5 0 3 2 I 0 0 I I 1 I 0 2

COGNITIVE ASC'TTIES TEST
Short Fon, (HMO) 4 0 3 2 1 0 0 1 1 1 1 0 2

DETROIT BEGINNING FIRST-GRADE INTELLIGENCE TEST(Revised)

Total (BEM) 4 I 3 3 1 0 0 1 1 1 1 0 1

° DETROIT TESTS OF LEARNING APTITUDE
Pictorial Opposites (BMC) 4 0 3 2 1 0 0 1 1 0 0 I 2

DIAGNOSTIC READING TESTS
Vocabulary (CDR?) 5 0 1 I 0 0 0 1 1 2 I I 2

° ENGLISH PICTURE VOCABULARY TEST

Total (EEE) 6 I 3 2 I 1 0 1 I 0 1 1 1

FIRST' GRADE SCREENING TEST

Total (AGS) 4 3 2 3 I I 0 I I 2 1 0 0

° FULL-RANGE PICTURE VOCABULARY TEST

Total (PTS) 7 0 3 3 I 0 0 I I 0 1 1 2

GATES-RecGINITIE READING TESTS-READINESS SKILLS
Following Directions (TCP) 7 0 2 3 1 I 0 I 1 2 1 I 2

HARRISON-STROUD READING READINESS PROFILES
Using Symbole (NMC) 4 0 2 2 1 1 0 1 1 2 1 1 2

HARRISON-STROUD READING READINESS PROFILES
Using the Context (NMC) 5 0 2 2 I 1 0 I I 2 I

1

I 2

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Reception (UIP) 6 0 3 2 2 2 0 1 1 0 1 1

LEE-CLARK READING READINESS TEST
Concepts (CTB) 4 0 2 2 0 0 0 0 1 1 I I 2

METROPOLITAN READINESS TESTS
Listering (HB)) 6 4 3 3 I 2 0 I 1 2 I I 2

METROPOLITAN READINESS TESTS
Word Meaning (HBJ) 7 4 3 3 I 2 0 I 1 2 I I 2

OTIS-LENNON RENTAL ABILITY TEST

Total (HEO) 4 I 3 3 I I 0 1 1 2 1 0 2

PARENT READINESS EVALUATION OF PRESCHOOLERS
Comprehension (w) 2 0 1 2

,

2 2 0
..

1 1 0 1 1 2

lo 1



KINDERGARIEN TEST EVALUATIONS 17

MEASUREMENT
VALIDITY

F:N AM IN EE
APPROPRIATENESS

A I) M I N I. RAT IV E USABILITY

.

NOR I ED T:.:CHN CAL
EXCELLENCE

.

TOTAL
GRADES

i
' ,3.

ICILms Porn'

....
Format Adminkt raI am

Z'

Interpretation

- . , .
r t

x.

U.

1 E X

s
gi 5: r

i ;
P,W
,1 2

69,.
43

5 2' 4
4 2

g' P
.i'* d

0-10 -4 0-2 , 0-2 0-1 0,1 0-1:: 0-2 0-1 111 0-2 0-1 :04 0-1 :, 03 04 0-3 1 0- oc
: ..
-Faer-Ptior

.

5 0 3 2 1 1 0 1 1 0 1 1 2 0 1 2 0 1 0 0 0 0 0 0 0 PFFP

6 4 2 2 U 0 0 1 1 2 1 0 0 0 1 2 0 1 2 2 3 0 0 1 2 FFFF

o 1 11 1 1 2 1 1 2 0 1 1 0 1 0 0 2 2 FFGP

2 2 7 7 1 0 a 1 1 1 1 2 1 7 2 0 1 1

..,
0 0 0 0 2 2 FFGP

1 1 1 o 0 1 1 1 0 2 1 1 2 0 1 1 0 1 0 0 2 2 PFFP

6 0 2 1 1 1 0 0 1 1 1 1 2 1 1 2 0 1 1 0 0 0 0 2 2 FFGr

s 0 3 2 1 0 0 1 1 1 1 0 2 0 1 2 0 1 1 0 2 0 0 2 2 PFFF

PFFF

4 1 3 1 0 0 I 1 I I 0 1 2 0 1 3 a 0 0 0 2 2 PFFP

4 0 3 2 1 0 0 1 1 0 G 1 2 1 1 2 0 0 1 0 0 0 0 2 2 PFFP

5 0 1 1 o o o 1 1 2 1 1 2 0 1 2 0 1 2 0 0 0 0 o 1 PPGP

6 1 3 2 1 1 0 1 1 0 ) 1 1 0 1 2 0 1 0 0 2 0 0 1 2 FFFP

1 2 2 o 0 0 2 2 FFFF .

7 0 3 3 1 0 0 1 1 0 1 1 2 1 1 2 0 1 1 0 0 0 0 1 2 FFFP

7 0 2 3 1 1 0 1 1 2 1 1 2 0 1 2 1 1 0 0 1 0 0 1 1 FFGP

4 0 2 2 1 1 0 1 I 2 I I 2 0 1 2 0 1 2 0 0 0 0 1 2 PFGP

0 2 2 1 1 0 1 1 2 1 1 2 0 1 2 0 1 2 0 0 0 0 1 2 PFGP

6 0 3 2 2 2 0 1 1 0 1 1 1 0 0 2 0 1 1 0 0 0 0 2 2 FGFP

4 0 2 2 0 0 0 0 1 1 1 1 2 0 i 2 0 1 2 a 0 0 0 1 1 PPGP

4 3 3 1 2 0 1 1 2 1 1 2 0 1 2 0 1 2 0 0 0 0 1 1 FGGP

/ 7 4 3 3 1 2 0 1 1 2 1 1 2 0 1 2 0 1 2 0 0 0 0 1 1 GGGP

) 4 1 3 3 I I 0 I I 2 I 0 2 0 1 2 1 1 0 2 2 0 2 2 PFGF

) 2 0 7 2 2 2 0 1 1 0 1 1 2 0 1 0 0 1 1 0 0 0 0 1 o PFFP
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18 KINDERGARTEN TEST EVALUATIONS

EDUCATIONAL Oalh f:TIVE
TEST NAME

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS ADMINISTRA-

g&' g
m.n n

" ;',..

-dg r''s,...' a
F,' 2
^ 4

Compre-
hcnsion Format Administrafon

g

n e 7 2" 1
5,

A'

1-.2...- ,11-.

,L.,..

,

Immommommamila
1: 04 04 '04 01 0- 0-2 01 ?

0=1.;

PARENT READINESS EVALUATION OF PRESCHOOLERS
Identification (PII) 4 0 2 2

.-

PEABODY PICTURE VOCAPULARY TEST
Total

(AGS) 7 4 2 3 1 1 0 1 1

PICTORIAL TEST OF INTELLIGENCE
Infcrmation and Comprehension (oc)

PICTORIAL TEST OF INTELLIGENCE
Picture Vocabulary (PYC) 7 1 3 3 2 2 0 1 1 0 1 1 2 1

PICTORIAL TEST OF INTELLIGENCE
Total

(RMC) 6 1 3 3
1 0 2 1

PRIMARY MENTAL ABILITIES
Verbal Meaning (SRA) 6 1 3 3 1 1 0 1 1 1 1 0 2 0

o
QUICK TEST

Form 1 (PTS) 4 1 2 2 1 0 0 1 1

QUICK TE2T
Form 2

(F1's) 4 1 2 2 1 0 0 1 1 0 1 1 2 1

QUICK TEST
Form 3 (PTS) 4

QUICK TEST
Form 1 + 2

(PTS) 5 1 2 2

QUICK TEST
Form 1 + 3

(PTS) 5 1 2 2 1 0 0 1

° QUICK TEST
Form 2 3 (PTS) 5 1 2 2 1 0 0 1 1

QUICK TEST

Form 1 + 2 + 3 (PTS)

SCHOOL READINESS SURVEY
Listening Vocabulary (CPP)

SCREENING TEST OF ACADEMIC READINESS
Picture Deecription (PII) 4 II 2 2 1 1

SCREENING4EST OF ACADEMIC READIFESS
Picture Vocabulary (P1r) 6 0 3 3 1 0 0 1 1

SCREENING TEST OF ACADEMIC READINESS
Relationehipa (pm

.

4 0 3 2 0 0 0 1 1 2 1 1 1 0
SERIES OF EMERGENCY SCALES

Total
(PC) 2 0 2 2 2 2 0 1 1 0 1 1 1 0

SLOSSON INTELLIGENCE TEST FOR CIIILDRt... AND ADULTS
Total

(SEP) 6 3 2 3 2 2 0 1 1 0 1 1 1 1

'

SPRIGLE SCHOOL READINESS SCREENING TEST
Total

(PCRC) 3 1 3 3 1 1 0 1 1 0 1 0

STANFORD EARLY SCHOOL ACHIEVEMENT TEST
Environment

(HBJ) 6 a 2 3 1 1 0 1 1

STEINBACH TEST OF READING READINESS
Language Comprehension (STS) 6

---..

0 2 2 0 0 0 1 1 2 1 1 2 0
TESTS OF BASIC EKPERIENCFS-LEVEL K

General Concepts
(..:79) 6 0 3 2 1 1 0 1 1 2 1 0 2 1
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, MEASUREMENT
VALID11

EXAMINEE
APPROPRIATENESS ADMINISTRATIVE USABILITY NORMED TECHNICAL
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5
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Fru'rr;
w 7, ...
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n - 0 < .0
',',o

&

,.....<- .

ri.
to "2 9.,

E DI

"" -
ti,
I3.
z

q

9
E R

=

z 7_,

:1 §
'§

0

P

,r f

.P a'

F:

g 1 p

.4 t;

F

04 ''. 0 . 04 , '.0-2: 0-2 ';'.06::,' I- 0-1 0.2..- . 04:... :'-04,
, . ,-:0-2.., .

0,1 0-1 c.-4 04. 0-3 0-3 ,0-1: 0-3 , -2 atKI.I'air-Pour

(PIT) 4 o 2 2 2 2 0 1 1 1 2 0 0 0 1 0 0 0 0 1 0 PFFP
(ASS) 7 4 2 3 1 1 0 1 1 a 1 i 2 1 1 2 a 1 1 a 1 0 3 2 GFFF
(SVC) 5 1

FGFP

(7LVC) 7 1
1 1 2 1 1 2 0 1 1 0 0 0 0 2 1 FCFP

(ILVC) 1 3 2 2 0 1 1 0 1 0 2 1 1 2 0 1 1 3 3 0 0 2 2 FGFF
(SSA) 6 1 3 3 1 1 0 1 1 1 1 a 2 0 1 2 0 1 2 0 0 a a 2 2. FFFP
(PM 4 1 2 2 1 0 0 1 1 0 1 1 2 1 1 2 0 1 1 C 0 0 2 1 PFFP
(PTS) 4 1 2 2 1 a a 1 1 1 1 2 1 1 2 a 1 1 0 a 0 0 2 1 PFFP
(P2S) 4 1 2 1 a a 1 1 a 1 1 2 1 1 2 0 1 1 0 a a a 2 1 PFFP
(PI'S) 5 1 2 2 1 0 0 1 1 a 1 0 2 1 1 2 0 1 1 0 a a 0 2 1 FFFP
(PIS) 5 1 2 2 1 0 0 1 1 a 1 0 2 1 1 2 0 1 1 a a a 0 2 1 FFFP
(PT'S) 5 1 2 2 1 a 0 1 1 a 1 0 2 1 1 2 a 1 1 0 0 0 0 2 1 FFFP
(PM) 5 1 2 2 1 0 0 1 1 0 1 0 2 1 1 2 0 1 1 0 0 2 a 2 1 FFFP
6:(PP I 5 o 2 2 1 1 0 1 1 0 1 1 9_ 0 1 2 0 1 30 0 0 0 1 1 PFGP
(PIT) 4 0 2 2 1 1 0 1 1 2 1 1 1 a 1 2 0 1 1 a 0 0 a a 1 PFFP
(PIT) 6 o 3 3 1 0 0 1 1 2 1 1 1 a 1 2 0 1 1 a 0 a a a 1 FFFP
(FL T ) 4 0 3 2 0 0 0 1 1 2 1 i 1 0 1 2 0 1 1 0 0 0 0 0 1 PFFP

0 2 2 2 2 0 1 1 o 1 1 1 o o 1 0 1 a a a o o 7 1 PFPP
(SEP) 5 3 2 3 2 2 0 1 1 0 1 1 1 1 1 1 0 2 FGFP
(PCRC) 3 1 3 3 1 1 0 1 1 a 1 a 1 1 0 2 a 1 2 0 0 a 0 0 0 PFFP
'BM 1 0 1 1 1 1 1 2 0 1 2 1 1 1 0 2 0 0 2 2 FFGF
(STS) 2 0 0 0 1 1 2 1 1 2 0 1 2 a i 0 0 0 0 0 1 1 FFFP
'CM) 6 0 3 2 1 1 0 1 1 2 1 0 2 1 1 2 1 1 1 0 2 0 0 2. 2 PFGF



KINDERGARTE

EDUCATIONAL OBJECTIVE
TEST NAME

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS

,

ADMINISTRATIVE USABILITY

T,s r)
6-19

^a o .,t
Compre-
hension Format Administration Interpretati

....

... a
7
Ci -.

Rating-
'Breve. 0A:0 ..; ., .

-4 0-2 0-... 0S1j 0.1: 0, 1 02 o- 0-1 0 2 OSI. 0-3 02 'OT

TESTS OF BASIC EXPERIENCES-LEVEL K
Language (CTI3 1 5 0

-
1 0 1 1 1 0 2 1 1 2 1

TESTS OF BASIC EXPERIENCES-LEVEL K
Mathematics (CIB) 1 0 1 7 2 1 0 2 I 1 2 7

TESTS OF BASIC EXPERIENCES-LEVEL K
SociaZ Studies (CTB) 5 0 3 2 1 1 0 1 1

TESTS OF BASIC EXPERIENCES-LEVEL L
General Conceptv (CTB) 5 0 3 3 1 1 0 1 1 2 1 0 2 0 1 2 1

TESTS OF BASIC EXPERIENCES-LEVEL L
Language (CT))) 5 0 3 2 7 1 0 1 1 2 1 0 2 0 7 2 1

TESTS OF BASIC EXPERIENCES-LEVEL L
Social Studies (CTB) 5 0 2 2 1 7 0 7 1 2 1 0 2 0

TESTS OF GENERAL ABILITY
Information (SRA) 6 2 2 2 1 1 0 1 1 2 1 1 2 0 1 2 C

TESTS OF GENERAL ABILITY
Total (SRA) 5 2 2 2 1 1 0 1 1 2 1 0 2 0 1 2 C

TESTS OF GENERAL ABILITY-INTER-AMERICAN SERIES
Verbal-Numerical (GTA) 6 1 3 3 1 0 1 1 0 1 0 2 0 1 1 c

VAN ALSTYNE PICTURE VOCABULARY TEST
Total (RBI) 9 4 3 4 1 1 0 1 1 0 1

VISION, HEARING AND MOTOR COORDINATION
Auditory A7uity (CYB) 5 0 2 2 1 1

1

B. Visual Discrimination and Recognition

AMERICAN SCHOOL READING READINESS TEST (REVISED)
Total (RVC) 5 3 2 1 1 1 0 1 1 1 1 1 1 0 1 2

CLYMER-BARNETT PREREADING BATTERY
Vieual Discrimination (PRI) 4 0 3 3 1 1 0 1 1 2 1 0 2 0 1 2

DIAGNOSTIC READING TESTS
Visual Discrimination (CORT) 6 0 1 1 0 0 0 1 1 2 1 1 2 0 1 2

DOMINION TESTS-GROUP TEST OF LEARNING CAPACITY
TotaZ (DER) 5 0 2 2 1 1 0 0 1 2 1 0 1 0 1 2

LOMINION TESTS-GROUP TEST OF READING READINESS

Form A (DER) 5 1 3 2 1 0 0 1 1 1 1 0 0 0 1 2

GATES-MacGINITIE READING TESTS-SEADINESS SKILLS
Letter Recognition (TcP) 6 0 3 1 0 1 0 1 1 2 1 1 2 0 1 2

GATES-MacGINITIE READING TESTS-READINESS SKILLS
Visual Discrimination (TCP) 6 0 2 2 1 1 0 1 1 2 1 1 2 0 1 2

HARRISON-STROUD READING READINESS PROFILES
Giving the Names of the Letters (WC) 6 0 3 3 2 2 0 1 1

0 1 1 2 0 1 2

HARRISON-STROUD READING READINESS PROFILES
Making Visual Discriminatioos: Attention
Span c-AltrolZad (INC) 6 0 2 1 1

2 1 1 2 0 1 2

HARRISCE,521100D READING READINESS PROFILES
Making Visual Discriminations: Attention

Span Uncontrolled (RMC) 6 0 3 1 1 0 1 1
2 1 1 2 0 1 2

o

_;._____

ILLINOIS TEST OF RSYCBOLINGUISTIC ABILITIES
Visual Closure

..'._:22:._:::::-.11.1.2,-.'_.-11:

(UIP)

.

5

.

0 2 2 0 1 0 1 1 0

...

1 1 2 1 0 2
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p '-..
.
E7

,-;,... P
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el 9,

.2
=

n
g 0 < - .

5- E.
..... ::.,' =' " ,.. 5

5. .., ''"

..t -74 :71 ..?:

,q 0.
F =,. r ? T

=

so,' =, ,T4
.8

E

)4 04 11:2 el .0 1 , '0 1: 0.2. 0-i
.

0-i
... .

:04.7;.:
. . ., ,...ii; ....... : 0.y._. .

--,072,.. , 0.1 .... a 4-: : o3 co
. _ . ...

C-o.00Aiii,T6oi

o 3 3 1 1 0 1 1 2 1 0 2 1 1 2 1 1 1 0 2 C 0 2 2 PFGF

0 3 3 1 1 0 1 1 2 1 0 2 1 1 2 1 1 0 2 0 0 2

A

2 7 i7 G F

0 3 2 1 1 0 1 1 2 1 0 2 1 1 2 1 1 1 0 2 0 0 2 2 PFGF

3 1 1 2 1 0 2 0 1 2 1 1 1 0 1 0 0 2 2 PFGP
.

0 3 2 1 1 U 1 1 2 1 0 2 0 1 2 1 1

.

1 0 1 0 0 2 2 PFGP

0 2 2 1 1 0 1 1 2 1 0 2 0 1 2 1 1 1 0 2 0 0 2 2 PFGF

2 2 2 1 1 0 1 1 2 1 1 2 () 1 2 0 1 2 0 1 0 0 2 1 FFGP

2 2 1 1 0 1 1 2 1 0 2 0 1 2 0 1 2 0 2 0 0 2 2 FFGF

3 3 1 1 0 1 1 0 1 0 2 0 1 1 0 1 0.1 0 0 0 2 2 FFFP

4 3 4 1 1 0 1 1 0 1 1 2 1 1 2 0 1 1 0 1 0 0 2 2 GGFP

0 2 2 1 1 0 1 2 1 1 2 0 1 2 0 1 3 0 0 0 0 0 0 PFGP

1 1 1 0 1 1 1 1 1 1 0 1 2 0 1 1 0 3 0 0 1 2 FFFF

o 3 3 1 1 0 1 1 2 1 0 2 0 1 2 0 1 2 0 3 0 0 2 1 Pi'GF

o 1 1 o o o 1 1 2 1 1 2 0 1 2 0 1 2 0 0 0 0 0 1 FPGP

o 2 2 1 1 o 0 1 2 1 0 1 0 1 2 0 1 0 0 0 0 0 1 2 PFFP

1 3 2 1 0 0 1 1 1 1 0 0 0 1 2 0 1 0 0 3 2 0 2 1 FFFF

0 3 1 0 1 0 1 1 2 1 1 2 0 1 2 1 1 0 0 2 0 0 1 1 FFGP

0 2 2 1 1 0 1 1 2 1 1 2 0 1 2 1 1 0 0 2 0 0 1 1 FFGP

0 3 3 2 2 0 1 1
0 1 1 2 0 1 2 0 1 2 0 0 0 0 1 2 FGFP

3 2 1 1 0 1 1
1 1 2 0 1 2 0 1 2 0 0 0 0 1 2 FFGP

3 3 1 1 0 1 1
2 1 1 2 0 1 2 0 1 2 0 0 0 0 1 2 FFGP

0 2 2 0 1 0 1 1 0 1 1 2 1 0 2 0 1 1 0 0 0 0

.

2 2 PFFP
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20 KINDERGARTEN TEST EVALUATIONS

MEASUREMENT
VALIDITY APPROPRIATENESS

tAAMINEE
4129=Egiii=1/02

ADMINISTRATIV

EDUCATIONAL OBJECTIVE
TEST NAME

...,

'-'
Cornpre
hensior Earmat .kdministration

4!'-'*; z

_
.: Rating

Er 0-5 0-4 0-2 loi ,' 'I ci -.:Oli 0::1 ' 0.2 o

LEE-CLARE READING READINESS TEST
Letter Srbole (CTE) 5 0 2 2 0 1 0 0 1 1 1 1 2 0

T

LEE-CLARK READING READINESS TEST
Word Symbols (CND) 6 o 2 1 1 1 o o 1 1 1 1 2 0

LEITER INTERNATIONAL PERFORMANCE SCALE(ARTHUR ADAPTATION)
Total (SC) 6 0 3 3 2 2 0 1 1 0 0 0 2 0

MARIAAWE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
,,nstancy of Shape (cPS) 4 0 2 0 1

-....

1 0 1 1 1 0 1 1 1---

MARIANNE FROSTIG DEVELOPMENTAL 2EST OF VISUAL PERCEPTION
Figure-ground (CPS) 5 o 3 3 2 2 0 1 1 0 1 1 1

MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Position in Space (CPS) 4 o 3 2 2 2 0 1 1 1 0 1 2 1

MARIANNE FROSTIG DEVELOPMENTAL TEST OF VISUAL PERCEPTION
Total (C'PS) 4 0 2 2 1 0 0 1 1 1 0 0 1 1

METROPOLITAN READINESS TESTS
Alphabet (NBJ) 6 4 3 3 2 1 0 1 1 2 1 1 2 0

METROPOLITAN READINES.; TESTS
Matching (Hal) 6 4 3 3 2 2 0 1 1 2 1 1 2 0

HVRPHY-DURRELL READING READINESS AAWLYSIS
Letter Names Teet (HBJ) 6 0 3 3 2 2 0 1 1 2 1 1 2 0

MURPHY-DURRELL READING READINESS ANALYSIS
Total (RBA) 4 6 3 3 2 2 0 1 1 2 1 0 2 0

PEABODY INDIVIDUAL ACHIEVEMENT TEST
Reading Recognition (AGS) 6 1 3 3 2 1 0 1 1 0 1 1 2 1

PEABODY INDIVIDUAL ACHIEVEMENT TEST
Spelling (4GS) 6 1 2 3 2 1 o 1 1 0 1 1 2 1

PEABODY INDIVIDUAL ACHISVEMENT TEST
Total (AGS) 5 1 2 3 2 2 0 1 1 0 1 0 2 1

PICTORIAL TEST OF INTELLIGENCE
Form Oiocrimination (5f3C.r) 7 1 3 3 2 2 0 1 1 0 1 1

I

2 1

PINTNER-CDNNINGNAM PRIMARY TEST
Form A (HBJ) 6 0 2 3 1 1 0 1 1 2 1 0 2 0

PRESCHOOL ACADEMIC SKILLS TEST
CoZor Naming (PPS) 4 3 3 3 2 1 0 1 1 0 1 1 2 0 1

PRESCHOOL ACADEMIC SKILLS TEST
Vieual. Matching (PPS) 6 3 2 2 2 1 0 1 1 0 1 1 2 0 1

PRESCHOOL INVENTORY
Concept Activation-Senaory (ETS) 4 0 2 2 1 1 0 1 1 0 1 1 o 1 c

PRIMARY MENTAL ABILITIES
Perceptual Speed (SRA) 6 1 3 3 2 1 0 1 1 1 1 0 2 0

READING READINESS TEST
TotaZ (SVC) 6 i 3 3 1 1 0 1 1 2 1 0 2 0 1

SCHOOL READINESS SURVEY
Color Naming (CPP) 5 0 3 3 1 1 0 1 1 0 1 1 2 0 1

SCHOOL READINESS SURVEY
Diecrimination of Form (CPP) 5 0 3 2 0 1 0 1 1 0 1 1 2 0 1
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ST EVALUATIONS

MEASUREMENT
VALIDITY

EXAMINEE
APPROPRIATENESS ADhlINISTRATIVE USABILITY NORMED TECHNICAL

EXCELLENCE
-

TOTAL

GRADES

r- i, 2

!4- n

:vg n
Compre-
hen ion Format Administration I nterpretation

m rO no a n>a a .9

S' 2

"

r'l .-.

R

o ...5

g.

..c :: ,-d .1 -.3 > .- y. F,9

.

tilting.
binge

"3)

G40-,::
, .'

5 0 2 2 6

012' 0-1 '0.1 2 0-1 0-1 0-2 .0
,

0-11. '0-2 0-1 0 f 3 -0;3", '0:3'- 0-1 0-3 04 e.c1r-PoOr

1 0 0 1 1 1 1 2 0 1 2 0 1 2 0 2 0 0 1 1 PFGP

7B) 6 0 2 1 1 1 0 0 1 1 1 1 2 0 1 2 0 1 20 2 0 0 1 1 FFGP

ON)
7) 6 0 3 3 2 2 0 1 1 0 0 2 0 1 1 0 0 0 0 0 0 0 1 1 FGPP

25
'6) 4 0 2 2 1 1 0 1 1 1 0 1 1 1 0 2 0 0 0 0 0 0 0 1 1 PFFP
7?6,

=s) s 0 3 3 2 2 0 1 1 1 0 1 1 1 0 2 0 0 0 0 0 0 0 1 1 PGFP
711

,S) 4 0 3 2 2 2 0 1 1 1 0 1 2 1 0 2 0 0 0 0 0 0 0 1 1 PGFF
NI
°S) 4 0 2 2 1 0 0 1 1 1 0 0 1 1 0 2 0 0 0 0 0 0 0 2 1 PFPP

V) 6 4 3 3 2 1 0 1 1 2 1 1 2 0 1 2 0 1 2 0 2 2 0 1 1 FGGF

p.r) 6 2 3 3 2 2 0 1 1 2 1 1 2 0 1 2 0 1 2 0 2 1 0 1 1 FGGP

pJ) 6 0 3 3 2 2 0 1 1 2 1 1 2 0 1 2 0 1 3 0 0 0 0 2 2 FGGP

pJ) 4 0 3 3 2 2 0 1 1 2 1 0 2 0 1 2 0 1 3 0 0 0 0 1 2 PGGP

7S) 6 1 3 3 2 1 0 1 1 0 1 1 2 1 1 2 i 1 1 2 0 0 0 2 2 FGGF

7S) 6 1 2 3 2 1 0 1 1 0 1 1 2 1 1 2 1 1 1 0 0 0 0 1 2 FFGP

7.9) s 1 2 3 2 2 0 1 1 0 1 0 2 1 1 2 1 1 1 1 0 0 0 2 2 FGFF

NC) 7 1 3 3 2 2 0 1 1 0 1 1 2 1 1 2 0 1 1 0 0 0 0 2 1 FGFP

[3J) 6 0 2 3 1 1 0 1 1 2 1 I' 2 0 1 2 0 1 1 0 0 0 0 1 2 FFFP

PS)
r

4 3 3 3 2 1 0 1 1 0 1 1 2 0 0 2 0 1 1 0 2 0 0 0 0 FGFP

PS) 6 3 2 2 2 1 0 1 1 0 1 1 2 0 0 2 0 1 0 2 0 0 0 0 FFFP

TS) 4 0 2 2 1 1 0 1 1 0 1 1 0 1 0 0 0 1 0 0 (1 0 0 0 0 PFPP

HA) 6 1 3 3 2 1 0 1 1 1 1 0 2 0 1 2 0 1 2 0 0 0 0 2 2 FGFP

VC) 6 1 3 3 1 1 0 1 1 2 1 0 0 1 2 0 1 2 0 3 0 0 2 2 FFGF

PP) 5 0 3 3 1 1 0 1 1 0 1 1 2 0 1 2 0 1 3 0 0 0 0 1 1 PFGP

PP) 5 0 3 2 0 1 0 1 1 0 1 1 2 0 1 2 0 1 3 0 0 0 0 1 1 PFGP
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ADMINISTRATIVE USABIL3

EDL3ATIONAL OBJECTIVE
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7,1 .
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fi :-?.,

Etaii4r'
-Range,

WO,
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°to a 0-4 02 04 0-1 .0 i 0:2::

7 1 2 0 1 2

_IN

SCHOOL READINESS SURVEY
Symbol Matching (CPR) 4 0 2 2 0 1 0 1 1 0

° SCHOOL READILESS SURVEY
Total Survey (CPP)

11--

4 1 3 2 1 1 0 1

SCREENING TEST FOR THE ASS:M.I.EP: OF REMEDIAL TREATMENTS
Visual Discrimination

(PII) 6 1 2 2 1 1 ü 1 1
2 1 : 1 0 1 2

SCREENING TEST OF ACADEMIC READINESS
Letters

(PII) 4 0 2 2 1 0 0 1 1

2 1 1 1 0 1 2

SOUTHERN CALIFORNIA FIGURE-GROUND VISUAL PERCEP:ION TEST

Total WS/ 5 2 3 3 2 1 0 1
10

1 1 1 1 1 2

STANDARD READING TESTS
Visual Discrimination and Orientation Test (CW) 6 0 2 2 1 1 0 1 1 0 1 1 2 5 0 0

STANFORD-BINET INTELLIGENCE SCALE
TotaZ

(A(C) 0 3 3 1 1 0 1 1
. 0 0 0 1 1 2

STEINBACH TEST OF READING READINESS
Letter Identiftcation (STS) 5 o 3 2 1 1 0 1 1 2 1 1 2 0 1

VALETT DEVELOPMENTAL SURVEY OP BASIC LEARNING ABILITIES

Vieual Discrimination (CRP) 6 0 3 3 1 1 0 1 1 0 1 0 0 1 0 0

VISION, HEARING AND MOTOR COORDIEATION

Visual Acuity (CTD) N 0 2 2 0 1 0 1 1 2 1

WATSON READING-READINESS TEST
Total (BSC) 6 1 1 a 1 1 0 1 1

.

2 1 a C 0 7 1

WE'CliSLER INTELLIGENCE SCALE FOR CHILDREN

Picture Compdetion (PC) 4 1 3 3 1 1 0 1 1 0 0 1 1 0 1 2

° WECHSLER PRESCHOOL AND PRIMARY SCALE OF INTELLIGENCE

Picture Covletion (PC) 4 2 3 3 1 2 0 1 1 0 0 1 1 1 1 2

° WIDE RANGE ACHIEVEMENT TEST
Reading (GA) 5 3 1 2 0 1 0 1 1 0 1 1 2 0 1 2

C. Auditory Discrimination and Recognition

AUDITORY DISCRIMINATION TEST
Total X (ERA) 7 2 3 3 2 2 0 1 1 1 1 2 0 0 7

CLYMER-BARRETT PREREADING BATTERY
Auditory Discrimination (PPI) 4 0 3 2 1 2 0 1 1 2 1 0 2 0 1 2

DIAGNOSTIC READING TESTS
Auditory Discrimination (CDR)) 5 0 1 1 o 0 o 1 1 2 1 1 2 0 1 2

GATES-MacGINITIE READING TESTS-READINESS SKILLS
Auditory Blending (TCP) 5 o 2 2 1 1 0 1 1 2 1 1 2 0 1 2-

GATES-MacCINITIE READING TESTS-READINESS SKILLS
Auditory Discrimination (TCP) 6 0 3 3 1 1 0 1 1 2 1 1 2 0 1 2

° GOLDNAN-YRISTOE-WOODCOCK TEST OF AUDITORY DISCRIMINATION

Noise Subtest (AGS) 0 2 3 3 2 2 1 1 1 0 1 1 2 1 7 2

° GOLDMAN-FRISTOE-OODLOCK TEST OF AUDITORY DISCIMINATION

Quiet Subtest (A05) 6 2 3 3 2 2 1 1 1 0 1 1 2 i 1 2

HARRISON-STROUD READING READINESS PROFILES
Making Auditory Eiscriminatione ((FG) 6

INIONMOMISMONOMMINInali
0 2 2 1 1 0 1 1

l',..1111111111111111111111111a11111111.1111111

2 I 1 2 0 1 2
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.0 1 MO 0 1 .- 0-1 0,2 01 ,0,1 ,0 0-: *1 *3 0-2 Goe4 7Fpir7I'oor

2 2 r 1 0 1 1 0 1 1 2 0 1 2 0 1 3 0 0 0 1 1

,

PFGP

3 2 1 1 0 1 1 o 1 0 2 0 1 2 0 1 2 1 0 0 1 1 PF=P

1 1 1 0 1 2 0 1 1 2 1 0 0 1 1 FFFP

2 2 1 0 0 1 1
1 1 1 0 2 0 1 1 0 0 0 0 0 1 PFFP

3 3 2 1 0 1 10 1 11 1 1 2 0 1 1 0 0 0 0 2 1 FGFP

2 2 1 1 0 1 1 1 1 2 0 0 0 0 1 00 0 0 0 0 0 FFPP

3 3 1 1 0 1 10 0 0 0 1 1 2 0 0 1 0 0 0 0 2 2 PFPP

3 2 1 1 0 1 12 1 1 2 0 1 2 0 1 0 0 0 0 0 2 1 PFFP

3 3 1 1 0 1 1 0 1 0 0 1 0 0 0 1 1 0 0 0 0 0 0 FFPP

2 2 0 1 0 1 1.2 1 1 2 0 1 2 0 1 30 0 0 0 0 0 PFGP

1 0 1 1 0 1 1 2 1 0 0 0 1 1 0 1 3 9 0 0 0 0 1 FPFP

3 1 1 0 1 1 a 0 1 1 0 1 2 0 0 1 0 0 0 0 3 1 PFFP

3 1 2 0 1 1.0 0 1 1 1 1 1 0 1 1 3 2 0 0 2 1 FGFF

2 0 1 0 1 1 0 1 1 2 0 1 2 0 1 2 0 3 0 0 2 2 FFFF

3 3 2 2 0 1 1 0 1 1 2 0 0 1 0 1 1 3 0 0 0 0 0 FGFP

3 2 1 2 U 1 1 2 1 0 2 0 1 20 1 2 0 2 0 0 2 1 PFGP

1 1 0 0 0 1 1 2 1 1 2 0 1 2 0 1 2 0 0 0 0 0 1 PPGP

2 2 1 1 0 1 1 2 1 1 2 0 1 2 1 1 0 0 0 0 0 1 1 PFGP

3 1 1 0 1 1 2 1 1 2 0 1 2 1 1 0 0 1 0 0 1 1 FFGP

3 2 2 1 1 1 0 1 1 2 1 1 2 0 1 1 0 0 0 1 2 2 FGFP

3 2 2 1 1 1 0 1 1 2 1 1 2 0 1 1 0 2 0 1 2 2 FGFF

2 2 1 1 0 1 1

1 i I M ill M MINN DI MI 1 AN 1 I I fli 111111111111111111511111111EMIN r

2 1 1 2 0 1 2 0 1 2

A I i i 0 i EP NIP MEW

0 0 0 0 1 2

INGINFIWIMMIZER
FFGP
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22 KINDERGARTEN TEST EVALUATIONS
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MEASUREMENT
VALIDITV

EXAMINEE
APPROPRIATENESS ADMINISTRATIVE USABILITY

EDUCATIONAL OBJECTIVE
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HARRISON-STROUD READING READINESS IROFILES
Using Context and Auditory Clues (5VC) 6 0 3 3 1 1 0 1 1 2 1 1 2 0 1 2 0

ILLINOIS TEST OF PSYCHOLINGUISTIC ABILITIES
Auditory Closure ((lIP) 4 0 2 2 2 2 0 1 1 0 1 1 2 0 0 2 0

ILLINOIS TEST OF PSYCHOLINGU::^VC ABILITIES
Sound Blending (RIP) 5 0 2 2 I 1 0 I 1 0 1 1 1 0 2 0

PRESCHOOL ACADEMIC SKILLS TETI
Auditory Matching (PPS) 4 3 3 3 1

_

1 0 1 1 I I 2 0 0 2 0

READING APTITUDE TESTS
Auditory (HMG') 6 1 1 0 1 1 0 1 OJO 1 1 2 0 1 2 0

STANDARD READING TESTS
Aural Discrimination Test (CS) 4 0 2 2 1 1 0 1 1

STEINBACH TEST OF READING READINESS
Auditory Dieerieri.nation WS: 5 0 2 2 1 0 0 1 1 2 1 1 2 0 1 2 0

TEST OF LISTENING ACCURACY IN CHILDREN
Total (IMP) 4 0 1 1 1 1 0 1 1 0 1 0 2 0 0 0 0

D. Kinesthetic and Tactile Perception

SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Double Tactile Stimuli Perception (WPS :: 1 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0

SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Finger Identification :1

(WPS) A 1 3 3 2 2 0 1 1 0 1 1 1 1 2 0

SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Graphesthenia (WPS) 6 1 3 3 2 2 0 1 1 0 0 1 0 1 1 2 0

SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
finenthesia (MPS) 7 1 3 2 2 0 1 1 0 0 1 1 1 1 2 0

SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Localization of Tactile Stimuli (WPS) 6 1 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0

SOUTHERN CALIFORNIA KINESTHESIA & TACTILE PERCEPTION TESTS
Manual Form Perception (WPS) 1 3 3 2 2 0 1 1 0 0 1 1 1 1 2 0

VALETS DEVELOPMENTAL SURVEY OF BASIC LEARNING ABILITIES
Tactile Discrimination (CPP) 7 0 3 3 1 1 0 1 1 0 1 0 0 1 0 0 0

17. READING AND WRITING

A. Recognition of Word Meanings

GATES-MacGINITIE READING TESTS-READINESS SKILLS
Word Recognition (TCF) 5 0 1 1 1 1 0 1 1 2 1 1 2 0 1 2 i

STANDARD READING TESTS
Diagnostic Word-Recognition Test (CW) 6 0 2 2 1 1 0 1 1 P 1 1 2 0 0 0 0

STANDARD READ= TESTS
Standard Tent of Reading Skill (CM) 6 0 1 1 0 1 1 0 1 1 2 0 0 2 0

B. Understanding Ideational Complexes

PEABODY INDIVIDUAL ACHIEVEMENT TEST
Reading Comprehension (AGS) 8 0 0 1 2 2 0 1 1 0 1 1 2 0 0 0 1
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o 1 1 0 1 1 2 0 0 2 0 1 1 0 0 0 0 2 2 PFFP

2 1 1 0 1 1 0 1 1 1 1 0 2 0 1 1 0 0 0 0 2 2, PFFP

3 1 1 0 1 1 o 1 1 2 0 0 2 0 1 1 0 0 0 0 0 0 FFFP

o 1 1 o 1 o 1 ; 2 0 1 2 0 1 1 0 0 0 0 2 2 FPFP 1

2 1 1 0 1 1 o 1 1 2 a a a a 1 1 a a a a o a PFFP

2 1 0 0 1 1 2 1 1 2 0 1 2 0 1 0 0 0 0 0 1 1 PFFP

1 1 1 o 1 10 1 o 2 0 0 0 0 1 1 0 0 0 0 0 0 PFPP

3 2 2 0 1 1 0 0 1 1 1 1 2 0 0 1 0 0 0 0 1 2 FGFP

3 2 2 0 1 1 0 0 1 1 1 1 2 0 0 1 0 0 0 0 1 2 FGFP

3 2 2 0 1 1 0 0 1 0 1 1 2 0 0 1 0 0 0 0 1 2 FGFP

3 2 2 0 1 10 0 1 1 1 1 2 0 0 1 0 0 0 0 2 2 FGFP

3 2 2 0 1 1 0 0 1 1 1 1 2 0 0 1 0 3 0 0 2 2 FGFP

3 2 2 3 1 1 0 0 1 1 1 1 2 0 0 1 0 0 0 0 1 2 FGFP

3 1 1 0 1 1 0 1 0 0 1 0 0 C 1 1 0 0 0 0 0 o FFPP

I 1 0 1 1 2 1 1 2 0 1 2 1 1 0 0 0 0 0 1 1 PF6P

1 o 1 1 o 1 1 2 0 0 0 0 1 0 0 0 0 0 0 0 FFPP

3 1 1 o 1 1 e 1 1 2 0 0 2 0 1 1 0 0 0 0 0 1 FFFP_

I 2 2 0 1 1 0 1 1 2 0 0 0 1 1 0 0 0 0 0 0 0 FFFP
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C. Oral Reading

0. Wri ti ng

E. Familiarity With Standard Children's

Literature

18. RELIGION

A. Religious Belief and Practice

19. SAFETY

A. Understanding Safety Principles

8. Practicing Safety Principles

20. SCIENCE

A. Observation and E.Nploration

TESTS OF BASIC EXPERIENCES-LEVEL L
Science (OTH) 7 0 2 1 1 0 1 0 2 0 1 2

B. Knowledge uf Scientific Facts

C. Appreciation of the Scientifit Approach

O. Development and Application of
Scientific Attitude

21, SOCIAL STUDIES

A. Corounity Health and Safety

a DETROIT TESTS OF LEARNING APTITUDE
Social Adjustment B (BA1C) 4 0 0 0 1 1 1 1 2

B. Cultural-Economic Geograply

C. Democratic Practices

0 Physical Geography

° PEABODY INDIVIDUAL ACRIEVEMENT TEST
Genaral Information 6105.1 6 1 2 3 2 2 0 1 1 0 1 1 2 1 1 2

TESTS OF BASIC EXPERIENCES-LEVEL X

Science (CTB) 1 6 0 3 3 1 1 0 1 I 2 1 0 2 1 1 2
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INDEX A Gene:

INDEX OF GOALS Gene:
Georr
Grow

Appreciation of Art (4A) P2, K3
Appreciation of the Scientific Approach (20C) P14, K23 Healt
Arithmetic Problem Solving (13E) P9, K14 Histo-

Arts and Crafts (9) P7, K11 Hosti
Arts and Crafts Comprehension (9A) P7, K11
Attention Span (5E) P3, K6 Ident
Auditory Discrimination and Recognition (16C) P13, K21 Ident
Auditory Memory (7D) P5, K8 Instr
Aural Identification and Music Knowledge (14A) P9, K14 Inter'

Classificatory Reasoning (5B) P3, K5
Cognitive Functioning (5) P2, K3 KineE

Community Health and Safety (21A) P14, K23 KnoNN

Comprehension of Equality and Inequality in Mathematics (13D) Knov.

P9, K13 Knovi

Comprehension of Numbers in Mathematics (13C) P9, K13 Knor
Comprehension of Sets in Mathematics (133) P9, K13 Kaov
Counting and Operations With Integers (13A) P8, 1U3
Creativity (6) P3, K6 Largc
Cultural-Economic Geography (21B) P14, K23
Cultural Insight Through a Foreign Language (10D) P7, K12 Math

Mear
Democratic Practices (21C) P14, K23 Meas
Dependence-Independence (1D) P1, K1 Mem
Development and Application of Scientific Attitude (20D) P14, K23 Mora
Development of Aesthetic Appreciation (4) P2, K3 Musi.
Development of Motivation for Learning (3) P1, 1(3 Musi.
Development of Personality (1) P1, K1
Development of Social Skills (2) P1, K2 Need

Neur
Expressive and Representational Skill in Arts and Crafts (9B)

P7, K11 Obsei

Eye-Hand Coordination (8A) P5, K9 Oral
Oral

Familiarity With Standard Children's Literature (17E) P14, K23 Oral
Flexibility (6B) P4, K7 Oral
Fluency (6A) P3, K6 Oral
Foreign Language (10) P7, K11 Oral
Function and Structure of the Human Body (11) P7, K12 Oral
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DEX A
OF GOALS

Approach (20C) P14, K23
13E) P9, K14

ai (9A) P7, K11

Recognition (16C) P13, K21
:8
c Knowledge (14A) P9, K14

P3, K5
K3
7 (21A) P14, K23
d Inequality in Mathematics (13D)

n Mathematics (13C) P9, K13
hem.? ,ics (13B) P9, K13
h Integers (13A) P8, K13

r (21B) P14, K23
)reign Language (10D) P7, K12

'14, K23
D) P1, K1

Scientific Attitude (20D) P14, K23
)reciation (4) P2, K3
r Learning (3) P1, K3
1) P1, K1
;2) P1, K2

mal Skill in Arts and Crafts (9B)

P5, K9

hildren's Literature (17E) P14, K23

11
e Human Body (11) P7, K12

General Activity-Lethargy (1C) P1, K1
General Readiness Skills (16A) P11, K16
Geometric Vocabulary and Recognition (13G) P9, K14
Growth and Development (11B) P8, K12

Health (12) P8, K12
History (21E) P14, K23
Hostility-Friendliness (2A) P1, K2

Identification of Body Parts and Positions (11A) P7, K12
Identification of Self and Surroundings (11D) P8, K12
Instrument Playing (14C) P9, K14
Int Areas (3C) P2, K3
Int- ,c, in and Application of a Foreign Language (10C) P7, K12

Kinesthetic and Tactile Perception (16D) P13, K22
Knowledge of Emotional Health (11C) P8, K12
Knowledge of Food and Nutrition (12C) P8, K12
Knowledge of Personal Hygiene and Grooming (12A) P8, K12
Knowledge of Prevention and Control of Disease (12E) P8, K12
Knowledge of Scientific Facts (20B) P14, K23

Large Muscle and Motor Coordination (8C) P6, K11

Mathematics (13) P8, K12
Meaningful Memcry (7B) P4, K8
Measurement Reading and Making (13F) P9, K14
Memory (7) P4, K7
Moral Belief and Practice (2C) P1, K3
Music (14) P9, K14
Music Appreciation (4B) P2, K3

Need Achievement (3B) P2, K3
Neuroticism-Adjustment (1B) P1, K1

Observation and Exploration (20A) P14, K23
Oral Comprehension of a Foreign Language (10A) P7, K12
Oral Language Skills (15) P9, K14
Oral Morphology Skills (15D) P10, K16
Oral Phonology Skills (15B) P10, K15
Oral Reading (17C) P14, K23
Oral Semantic Skills (15A) P9, K14
Oral Syntactic Skills (15C) P10, K16
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Physical Coordination (8) P5, K9
Physical Geography (21D) P14, K23
Practicing Food and Nutrition (12D) P8, K12
Practicing Personal Hygiene and Grooming (12B) P8, K12
Practicing Prevention and Control of Disease (12F) P8, K12
Practicing Safety Principles (19B) P14, K23

Readiness Skills (16) P11, K16
Reading and Writing (17) P13, K22
Recognition of Word Meanings (17A) P13, K22
Relational-Implicational Reasoning (5C) P3, K6
Religion (18) P14, K23
Religious Belief and Practice (18A) P14, K23
Rhythmic Response (Dance) (14D) P9, K14

Safety (19) P14, K23
School Orientation (3A) P2, K3
Science (20) P14, K23

4 4

Self-Esteem (1E) P1, K2
Shyness-Boldness (1A) P1, K
Singing (14B) P9, K14
Small Muscle Coordination (S
Social Studies (21) P14, K23
Socialization-Rebelliousness (
Span and Serial Memory (7A:
Spatial Reasoning (5A) P2, K
Speaking Fluency in a Foreig,
Systematic Reasoning (5D) P

Understanding Ideational Cot
Understandir4 Safety PrinciT-

Visuai Discrimination and Rec
Visual Memory (7C) P4, K8

Writing (17D) P14, K23



SelfEsteem (1E) P1, K2
Shyness-Boldness (1A) P1, K1

z:12 Singing (14B) P9, K14
g (12B) P8, K12 Smell Muscle Coordination (8B) P6, K11
ase (12F) P8, K12 Social Studies (21) P14, K23
:23 Socialization-Rebelliousness (2B) P1, K3

Span and Serial Memory (7A, P4, K7
Spatial Reasoning (5A) P2, K4
Speaking Fluency in a Foreign Languag3 (10B) P7, K12

K22 Systematic Reasoning (5D) P3, K6
)3, K6

Understanding Ideational Complexes (":: 7B) P14, 1(22
123 Understanding Safety Principles (19A) P14, K23
:14

Visual Discrimination and Recognition (16B) P12, K19
Visual Memory (7C) P.J., 1(8

Writing (17D) P14,
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INDEX B
TEST INDEX

ABC Inventory
Total P3, K6

American School Intelligence Test
Total K4

American School Reading ReadiDess Test (Revised)
Total K19

Anton Brenner Developmental Gestalt Test of School Readiness
Total K9

Arizona Articulation Proficiency Scale
Total P10, K15

Arizona Articulation Proficiency Scale Revised
Total P10, K15

Arthur Point Scale of Performance Tests
Arthur Stencil Design Test I P2, K4
Full Scale P2, K4
Healy Picture Completion Test I I P3, K6
Knox Cube Test (Arthur Revision) P4, K7
Porteus Maze Test (Arthur Revision) P2, K4
Seguin Form Tloard (Arthur Revision) P6, K9

Assessment of Chiluren'n Language Comprehension
Total P11, K17

Auditory Discrimination Test
Total X K21

Ayres Space Test
Adjusted Score P2, ±-(4

Bender Visual Motor Gestalt Test
Total P6, K9

Binion-Beck Reading Readiness Test
Total K17

Boehm Test of Basic. Concepts
Total K4

Brenner Developmental Gestalt Test of School Readiness see
Anton Brenner Developmental Gestalt Test of School

Readiness
Bristol Social-Adjustment Guiues

Anxiety Toward Adults K1
Anxiety Toward Peers K3
Depressir n K1

119

Hostility Toward Adults
Hostility Toward Peers K
Lack of Concern K3
Restlessness K1

Uki; -omingness K1
Witharawal 1(1

Cain-Levine Social Competency
Communication K14
Initiative K1
Sell Help K12
Social Skills K3

Caldwell Preschool Inventory
California Preschool Social Com

Total P1, K1
California Short-Form Test of M

Language K17
Logical Reasoning K5
Memory K8
Non-Language K5
Numerical Reasoning K1:
Total K4
Verbal Concepts K17

California Test of Mental Matur
Language K17
Logical Reasoning K5
Memou K7
Non-Language K4
Numerical Reasoning Kil
Spatial Relationships KIS
Total K4 .

Verbal Concepts K17
California Test of Personality

Anti-Social Tendencies K
Community Relations Kl

qions K2
Feeling of .Beionging K2

:Symptoms K1
Pei .-. Adjustment 1(1

;.--elations K3
jelf-Reliance K2



Hostility Toward Adults K2
Hostility Toward Peers K2
Lack of Concern 1(3
Restlessness 1(1

tal K3
Unforthcomingness K1
Withdrawal K1

Cain-Levine Social Competency Scale
Communication K14
Initiative K1
Slf Help 1(12
Social Skills 1(3

Caldwell Preschool Inventory see Preschool Inventory

California Preschool Social Competency Scale

otal P1, K1
CalifornA. Short-Form Test of Mental Maturity

Language 1(17
Logical Reasoning 1(5
Memory K8
Non-Language 1(5
Numerical Reasoning K13
Total K4
Verbal Concepts K17

California Test of Mental Maturity Long Form

Language K17
Logical Reasoning 1(5
Memory K7
Non-Language K4
Numerical Reasoning K13
Spatial Relationships K12
Total K4
Verbal Concepts 1(17

California Test of Personality
Anti-Social Tendencies K2
Community Relations 1(3
Family Relations 1(2
Feeling of Belonp.,ing K2
Nervous Symptoms K1
Personal Adjustment 1(1

School Relations 1(3
Self-Reliance 1(2
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Sense of Personal Freedom K2
Sense of Personal Worth K2
Social Adjustment K2
Social Skills K3
Social Standards K3
Total K1
Withdrawing Tendencies K1

Canadian Intelligence Test
Total P6, K9

Cassel Developmental Record
Total Development P1, K1

Child Behavior Rating Scale
Home-Adjustment K2
Physical-Adjustment K12
School-Adjustment K3
Self-Adjustment K1
Social-Adjustment K2
Total-Adjustment K1

Clymer-Barrett Prereading Battery
Auditory Discrimination K21
Total K16
Visual Discrimination K19
Visual Motor Coordination K9

Cognitive Abilities Test
Regular Form K17
Short Form K17

Coloured Progressive Matrices
Total K6

Columbia Mental Maturity Scale
Total P3, K5

Concept Assessment Kit-Col-ksermtion
Form A or B P4, K7
Form C P4, K7

Detroit Adjustment Inventory
Total K2

Detroit Beginning Firp'--Grade Intelligence Test (Revised)
Total K17

Detroit Tests of Learning Aptitude
Auditory Attention Span for Related Syllables P5, K8
Auditory At' .tion Span for Unrelated Words P5, K8

46 Free Assoc. _:cion P3, K6

Memory for Designs P6
Motor Speed and Precis
Number Ability P8, K1:
Ort-: Commissions P4, I4
Orientation P9, K14
Pictorial Absurdities
Pictorial Opposites P11,
Social Adjustment A P1
Social Adjustment B P1
Visual Attention Span f

Development Test of Visual-A.
Total P6, K10

Diagnostic Reading lbsts
Auditory Discriminatio
Eye-Hand and Motor C
Relationships K13
Visual Discrimination I-
Vocabulary K17

Dominion Tests-Group Test ol
Total K19

Dominion Tests-Group Test of
Form A K19

E:Arly Detection Inventory
Motor Performance K9
Overall Readiness K14
School Readiness Task.F_
Social-Emotional Beha-

English Picture Vocabulary TE
Total K17

Evanston Early Identification
Total K/1

First Grade Screening Test
Total K17

Foster Mazes
Total K8

French Pictorial Tes;.; of Intel
Intelligence

Frostig. Developmental Test c
Frostig Developmental

Full-Range Picture Vocabular
Total P11, K17



Memory for Designs P6. K9
Motor Speed and Precision P6, KU
Number Ability P8, K13
Oral Commissions P4, K8
Orien: tim P9, K14
Pictorial Absurdities P9, K14
Pictorial Opprisites P11, K17
Social Adjusdnent A P1, K3
Social Adjustment B P14, K23
Visual Attention Span for Objects P4, K7

Development Test of Visual-Motor Integration
Total P6, K1O

Diagnostic Reading Tests
Auditory Discrimination K2I
Eye:Band and Motor Coordination X10
Relationships K13

. Visual Discrimination K19
Vocabulary K17

Dominion Tests-Group Test of Learning Capacity
Total KI9

Dominion Tests-Group Test of Reading Readiness
Fonn A K19

Early.Detection Inventory
Motor Performance K9
Overall Readiness K14
School Readiness TaskS K14
Social-Emotional Behavioral Responses K2

English PL,-,ure Vocabulary Test
Total K17

EVanston Ea:ly Identification Scale
Total K11 .

First Grade Screening Test
Total K17

Foster Mazes
Tot-11 K8

French Pictorial- Test of Intelligence see Pictorial Test of
Intelligence

Frostig Developmental Test of Visual Percept;on see Marianne
Frostig Developmental Test of Visual Percepti' a

Full-Range Picture VOcabulary Test
Total P11, K17
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Gates-MacGinitie Reading Thsts-Readiness Skills
Auditory Blending K21
Audittry Discrimination K21
Fel!ewing Directions K17
Letter Recognition KJ:9
Listening Comprebenn K8
Total K16
Visual Discrimination K19
Visual Motor Coordination K10
Word Recognition K_'.2

Gesell Developmental Schedules
Adaptive P6, K10
Language 1-'9, K14
Motor P5, 1(9
Personal-Social P1, K2

Goldman-Fristoe Test of Articulation
Total K15

Goldrnan-Fristoe-Woodcock Thst of Auditory Discrimination
Noise Subtest P13, K21
Quiet Subtest P13, K21

Goodenough-Harris Dawinr Tests
Point Scale: Man 7 /, K11
Point Scale: Self P7, K11
Point Scale: Women P7, Kll
Quality Scale: Man P7, K11
Quality Scale: Woman P7, K11

Harrison-Stoud Reading Readiness Profiles
Giving the Names of the Letters K19
Making Auditory Discriminations K21
Making Visual Discriminations: Attention Span Controlled

K19
Making Visual Discriminations: Attention Span

Uncontrolled Kr,
Using Context and Auditory Clues K2`,..
Using Symbols K17
Using the Context K17

Hiskey-Nebraska Test of Learning Aptitude
Total P5, K10

IlS1born Vocabulary Test for Young Children
Total P9,1(14

12 .?

Houston Test for Language Deve
Total P9, K14

Illinois Test of Psycholinguistic A
Auditory Association P3, I
Auditory Closure P13, K2!
Auditory Reception P11,
Auditory Sequential Men)
Composite P11, 1(16
Grammatic Closure PlO,
Manual Expression P4, KE
Sound Blending P13, K22
Verbal Expression P4, K6
Visual Association P3, K5
Visual Closuy e P12, K19
Visual Reception P4, K8
Visual Sequential Memor7

IPAT Test of G: Culture Fai. (o.
Total P2, 1(4

ITPA see Illinois Thst of
it Scale for Chiidren

Thtal K2

Kahn Intelligence Thsts
Total P11, K16

Kent Series of Emergency Scales
Kindergarten Evaluation of Lear

Total K4
Kuhlman-Anderson Test

Total K4

Laradon Articulation Scale
Total P10, K10

Lee-Clark Reading Rea liness TE
Concepts K17
Letter Symbols K20
Total K16

ord Symbols 1(20
Leiter International Performanc

Total P12, K20
Lorge-Thorndike Intelligence Te

Total K4



?ss Skirls ITouston Thst for Language Development
Total P9, K14

tory Discrimination

les
:19
K21
Itention Span Controlled

ltention Span

3 K22

ade

ken

Illinois Test oi Psycho linguistic Abilities
Auditory Asscciation P3, K6
Auditory Closure P13, K22
Auditory Reception P11, K17
Auditory Sequential Memory P5, K8
Composite P11, K16
Grammatic Closure P10_ K16
Manual Exwession. P4, K6
Sound Blending P13, K22
Verbal Expression P4, K6
Visual Association P3, K5
Visual Closin e P12, K19
Visual Recc.;:tion P4, K8
Visual Sequential Memory P4, KP

IPAT Tbst of G: Culture Fair (or Free)
Total P2, K1

ITPA see Illinois Test of Psycho linguistic Abilities
It Scale for Children

Total K2

Kahn Intellige7ice Tests
Total PI1, K16

Kent Series of Emergency Scaks see Series of Emergency Scales
Kindergarten Evaluation of Learning Potential

Total K4
Kuhlman-Andersc n Test

Total K4

Laradon i rticulation Scale
Tot..,i P10, K15

Lee-Clark Readilig Readiness Test
Concepts K17
Letter Symbols K20
Total K16
Woid Symbols K20

Leiter International Performance Scale (Arthur Adaptation)
Total P12, K2(J

Lorge-Thorndike Intelligence Tests
Total K4 47



Marianne Frostig Developmental Test of Visual Perception
Constancy of Shape P12, K20
Eye-Motor Coordination P6, Kie
Figure-Ground P12, K20
Position in Space P12, K20
Spatial Relationships P6, K10
Total P12, K20

Maturity Lev El for Ochool Entrance & Reading Readiness
Readiness for School Entrance KO
Reading ReadinL3s 1(9

Mental Ability
Total K16

Merrill-Palmer Scale of Mental Tests
Total P5, 'K9

M ,ropolitan RePdiness Tests
Alphabet K20
Copying K10
Listening K17
Matching K20
Numbers K13
ToLA K16
Word-Meaning K17

Minnesbta Percepto-Diagnostic Test
Total K10

Minnesota Preschool Scale
Non-Verbal P2, K4
Total P12, K14
Verbal P9, K14

Monroe's Reading Aptitude Tests see Reading Aptitude Tests
Moore Eye-Hand Coordination Test

Total P6, K10
Murphy-Durrell Reading Readiness Analysis

Learning Rate Test K8
Letter Names Test K20
Phonemes Test K15
Total K20

Oseretsky Tests of Motor Proficiency
Total P5, K9

OtiS-Lennon Mental Ability Test
48 Total K17

Parent Readiness Evalua
Auditory Memory
Combined Total 13:
Compreher, >71n P1
Concepts
C eneral Informatic
Identification P11,
Language P9, K16
Listening P5, K8
Motor Coordinatic
Opposites P3, K6
Performance Total_
Verbal Associaticn
Verbal Description
Verbal Total P3:,
Visual Interpretati
Visual Memory P4
Visual-Motor Asso.

Peabody Individual A
General Infcrrnatil
Mathematics K13
Reading Comprehl
Reading Recognit.
Spelling K20
Total K20

Peabody Picture Vocabul
Total P11, K18

Perceptual Testing and 'I
Total K10

Pictorial Test of Intel lige:
Form Discriminati
Immed;ate Recall
Information and C
Picture Vocabular,
Similarities 1'3, Kf
Size and - 'umber
Total P11, K18

Pintner-Cunningham Pri:
Form A K20

Porteus Maze Test Vinc
Total P2, K4



Parent Readiness Evaluation of Preschoolers
Auditory Memory P5, K8
Combined Total P2, Ti4
Comprehension P11, K17
Concepts P3, K5
General Information P9, K14
Identification P11, K18
Language P9, K16
Listening P5, K8
Motor Coordination P6, K7
Opposites P3, K6
Performance Total P3, Ki
Verbal Association P3, 1(6
Verbal Description P4, K7
Verbal Total P3, K6
Visual Interpretation P3; K5
Visuai Memory P4, IC8
Visual-Motor Association P3, K5

Peabody Individual Achievement Test
General Information K23
Mathematics K13
Reading Comprehension K22
Reading Recognition K20
Spelling K20
Total K20

Peabody Picture Vocabulary Test
Total P11, K18

Perceptual Testing and Training Guide for Kindergarten Teachers
Total K10

Pictorial Test of Intelligence
Form Discrimination P12, K20
Immediate Recall P4, K8
Informatiou and Comprehension P11, K18
Picture vocabulary P11,1,:18
Similarities P '-
Size and Nuin K13
Total P11, K18
r- Cum:- gham Primary Test
IrmA K20

PoiteiLs M:,2;e Test Vineland Revision
Tot r9 K4
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Preprimary Profile
Classroom Managemeht P1
Language Development P9
Previous Experience P4
Self Care P8
Skill Development P6

Pre-Reading Screening Procedures
Total K16

Preschool Academic Skills Test
Auditory Matching K°,2
Classification K5
Color Naming K20
Counting 1(13
Functional Relationships K6
Picture Arrangement 1(6
Symbol Series K6
Verbal Concepts 1(5
Visual Matching K20
Vocabulary 1(14

Preschool Attainment Record
Ambulation P7, K1 1
Communication P9, K14
Creativity P4, K7
Ideation P8, K13
Information P10, 1(15
Manipulation P6, Kll
Rapport P1, 1(2
Responsibility P8, K12
Total P5, 1(9

Preschool Inventory
Associative Vocabulary P10, K15
Concept Ac,tivation Numerical P8, 1(8
Concept Activation Sensory P12, K20
Personal-Social Responsiveness P7, K12
Total P10, K15

Primary Acidernic Sentiment Scale
Dependency P1, K2
Sentiment P2, K3

Primary Mental Abilities
Number Facility 1(13
Perceptual Speed 1(20
Spatial Relations 1(5

127

To;a1 K1C3
Verbal Mmning 1(18

Process for In-School Screen
Handicaps

A Picture Game 1(1
Behavior Rating of Pi
The Class Pictures K[

Psychological Evaluation of
Developmental Items
Emotional Indicators

Quick Screening Scale of ME
Total P5, K9

Quick Test
Form 1 P11, 1(18
Form 2 P11, 1(18
Form 3, P11, K18
Form 1 + 2 P11, K18
Form 1 + 3 P11, K18
Form 2 + 3 P11, K18
Form 1 + 2 + 3 P11,

Raven Matrices see Colon_
Reading Aptitude Tests

Articulation K15
Auditory K22
Languauge 1(7
Motor K10
Visual K8

Reading Readiness Test
Total K20

Riley Articulation and Lang
Articulation 1(8
Sentence Repetition

Riley Preschool Developme
Designs P6
Make a Boy (Girl)

Ring and Peg Test of l3ehav
Ibtal P5, K9

Rutgers Drawing Test
Total P6, K10

School Readiness Checklist
Total P5



Total K16
Verbal Meaning K18

Process for In-School Screening of Children With Emotional
Handicaps

A Picture Game K1
Behavior Rating of Pupils K2
The fliss Pictures K3

Psychological Evaluation of Children's Human Figure Drawings
Developmental Items IC11
Emotional Indicators K10

Quick Screening Scale of Mental Development
Total P5, K9

Quick Thst
Form 1 P11, K18
Form 2 P11, K18
Form 3, P11, K18
Form 1 + 2 P11, K18
Form 1 + 3 P11, K18
Form 2 + 3 P11, K18
Form 1 + 2 + 3 P11, K18

Raven Matrices see Coloured Progressive Matrices
Reading Aptitude Tests

Articulation K15
Auditory K22
Languauge K7
Motor K10
Visual K8

Reading Readiness Test
Total K20

Riley Articulation and Language Test
Articulation K8
Sentence Repetition K9

Riley Preschool Developmental Screening Inventory
Designs P6
Make a Boy (Girl) P4

Ring and Peg Test of Behavior Development
Total P5, K9

Rutgers Drawing Test
Total P6, K10

School Readiness Checklist
Total P5

1: r).8



School Readiness Survey
Color Naming P12, K20
Discrimination of Form P13, K20
General Information P10, K15
Listening Vocabulary P11, K18
Number Concepts P8, K13
Speaking Vocabulary P10, K15
Symbol Matching P13, K21
Total Survey P13, K21

Screening Test for the Assignment of Remedial Treatments
Auditory Memory P5, K9
Total P4, K7
Visual Copying P6, K10
Visual Discrimination P13, K21
Visual Memory P5, K8

Screening Test of Academic Readiness
Copying P6, K10
Human Figure Drawing P4, K7
Letters P13, K21
Numbers P8, K13
Picture Completion P5, K8
Picture Description P12, K18
Picture Vocabulary P12, K18
Relationships P12, K18
Relationships P12, 1(18
Total P11, K16

Series of Emergency Scales
Total K18

Short Test of Educational Ability
Total K5

Slosson Drawing Coordination Test
Total P6, K10

Slosson Intelligence Test for Children and Adults
Total P12, K18

Southern California Figure-Ground Visual Perception Test
Total P13, K21

Southern Cali;ornia Kinesthesia and Tactile Perception Tests
Double Tactile Stimuli Perception P13, K22
Finger IdPntiiication P13, K22
Graphesthesia P13, K22
Kinesthesia P13, K22

50 Localization of Tactile Stimuli P13, K22
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Manual Form Percept
Southern California Motor A

Total P6, K10
Southern California Percept:

Bi-Lateral Motor Com
Crossing Mid-Line of I
Imitation of Postures :
Right-Left Discrimina
Standing Balance -
Standing Balance - E7

Sprigle School Readiness Ser.
Total P12, K18

Stamp Behavior Study Techr
Total P1, K2

Standard Reading Tests
Aural Discrimination r_
Copying Abstract Figt
Copying a Sentence K
Diagnostic Word-Reca
Letter Recognition ThE
Standard Test of Read
Visual Discrimination

Stanford-Binet Intelligence
Total P12, K21

Stanford Early School AchieN
Aural Comprehension
Environment K18
Letters and Sounds K:
Mathematics K13
Total K16

Steinbach Thst of Reading R
Auditory Discriminati.
Language ComprehenE
Letter Identification 14
Total K16
Word Memory K7

Templin-Darley Tests of Artii
Consonant Clusters P1
Diagnostic Test P10, E
Grouping of Consonan-
Groupings of Vowels ai



?13, K20
K15

1, K18
13
), K15
:21

tent of Remedial Treatments
9

.3, K21

idiness

P4, K7

(8
K18
K18

rest

ildren and Adults

)und Visual Perception Test

a and Tactile Perception Tests
erception P13, K22
, K22

imuli P13, 1(22

Manual Form Perception P13, K22
Southern California Motor Accuracy Test

Total P6, 1(10
Southern California Perceptual Motor Tests

Bi-Lateral Motor Coordination P7, K11.
Crossing Mid-Line of Body P7, K11
Imitation of Postures P7, K11
Right-Left Discrimination 28, 1(12
Standing Balance Eyes Closed P7, K11
Standing Balance Eyes Open P7, K11

Sprigle School Readiness Screening rIbst
Total P12, K18

Stamp Behavior Study Technique
Total P1, K2

Standard Reading Tests
Aural Discrimination Test K22
Copying Abstract Figures 1(10
Copying a Sentence K10
Diagnostic Word-Recognition Thst K22
Letter Recognition Tbst K16
Standard Test of Reading Skill K22
Visual Discrimination and Orientation Test K21

Stanford-Binet Intelligence Scale
Total P12, K21

Stanford Early School Achievement Test
Aural Comprehension K4
Environment K18
Letters and Sounds K16
Mathematics K13
Total K16

Steinbach Thst of Reading Readiness
Auditory Discrimination 1(22
Language Comprehension K18
Letter Identification K21
Total K16
Word Memory K7

Thmplin-Darley Tests of Articulation
Consonant Clusters P10, 1(15
Diagnostic Test P10, K15
Grouping of Consonant Singles P10, K15
Groupings of Vowels end Diphthongs P10, K16
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Iowa Pressure Articulation Thst F10, K16
Screening Test P10, K16

Test of Listening Accuracy in Children
Ibtal K22

Tests of Basic Experiences Level K
General Concepts P12, K18
Language P12, K19
Mathematics P12, K19
Science P14, K23
Social Studies P12, K19

Tests of Basic Experiences Level L
General Concepts K19
Language K19
Mathematics K13
Science K23
Social Studies K19

Tes Ls of General Ability
Information K19
Reasoning K5
Total K19

Tests of General Ability Inter-American Series
Nonverbal P2, K4
Total P2, K4
Verbal-Numerical P12, K19

Tein's Organic Integrity Test
Total K5

nuance Tests of Creative Thinking
Figural Elaboration K7
Figural Flexibility K7
Figural Fluency K7
Figural Originality K7
Verbal Flexibility K7
Verbal Fluency K7
Verbal Originality K7

Valett Developmental Survey of Basic Learning Abilities
Auditory Discrimination P5, K9
Conceptual Development P8, K13
Language Development and Verbal Fluency P10, K15
Motor Integration and Physical Development P5, K9
Tactile Discrimination P13, K22
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Visual Discrimination
Visual-Motor Cordina

Van Alsty-ne Vocabulary Test
Total P12, K19

Verbal Language Developme
arbtal P10, K15

Vineland Social Maturity Sc
Total Pl, K2

Vision, Hearing, and Motor
Auditory Acuity K19
Motor Coordination I-

, Visual Acuity K21

Watson Number-Readiness r_
Total K13

Watson Reading-Readiness r_
Total K21

Wechsler Intelligence Scale f
Arithmetic K13
Block Design K5
Coding K8
Comprehension K6
Digit Span K9
Full Scale K4
Information K15
Mazes K5
Object Assembly K5
Performance Scale K-
Picture Arrangement
Picture Completion
Similarities K6
Verbal Scale K15
Vocabulary K15

Wechsler Preschool and Prir
Animal House P4,
Arithmetic P8, K13
Block Design P2, K5
Comprehension P3, I4
Full Scale Score P2, I
Geometric Design P6
Information P10, KlE



; P10, K16

can Series

3 Learning Abilities

:13
xbal Fluency P10, K15
1 Development P5, K9
2

Visual Discrimination P13, K21
Visual-Motor Cordination P6, K10

Van Alstyne Vocabulary lest
Total P12, K19

Verl -11 Language Development Scale
Total P10, K15

Vineland Social Maturity Scale
Total Pl, K2

Vision, Hearing, and Motor Coordination
Auditory Acuity K19
Motor Coordination K10
Visual Acuity K21

Watson Number-Readiness Test
Total K13

Watson Reading-Readiness Test
Total K21

Wechsler Intelligence Scale for Children
Arithmetic K13
Block Design K5
Coding K8
Comprehension K6
Digit Span K9
Full Scale K4
Information K15
Mazes K5
Object Assembly K5
Performance Scale K4
Picture Arrangement K6
Picture Completion K21
Similarities K6
Verbal Scale K15
Vocabulary K15

Wechsler Preschool and Primary Scale of Intelligence
Animal House P4, K7
Arithmetic P8, K13
Block Design P2, K5
Comprehension P3, K6
Full Scale Score P2, K4
Geometric Design P6, K10
Information P10, K15
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Mazes P2, K5
Performance Score P3, K5
Picture Completion P13, K21
Sentences P5, K9
Similarities P3, K6
Verbal Score P10, K15
-Thcabulary P10, K15

52

133

Wepmer. Auditory Discrirnin.
Discrirnination Test

Wide Range Achievement Te
Arithmetic K13
Reac ling K21
Spelling K11

WISC see Wechsler Intellig
WPPSI see Wechsler Preccl

Intelligence



Wept-flan Auditory Discrimination Test see Auditory
Discrimination Tes t

Wide Range Achievement Test
Arithmetic K13
Reading K21
Spelling K11

WISC see Wechsler Intelligence Scale for Children
WPPSI see Wechsler Preschool and Primary Scale of

Intelligence
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PUBLISHERS AND DISTRIBUTORS OF
AVAILABLE TESTS APPROPRIA TE FOR ASSESSMENT

AT THE PRESCHOOL AND KINDERGARTEN LEVEL

ACER AUSTRALIAN COUNCIL FOR EDUCNIIONAL RE-
SEARCH, Frederick Street; Hawthorn, Victoria 3122,
Australia

AGS AMERICAN GUIDANCE SERVICE. INC., Publisher's
Building; Circle Pines, Minnesota 55014

AOA AMERICAN ORTHOPSYCHIATRIC ASSOCIA-
TION, 1190 Broadway; New York, New York 10013

ASS ANNA S. STARR, 126 Montgomery Street; Highland
Park, New Jersey 08904

BEM BUREAU OF EDUCATIONAL MEASUREMENTS,
Kansas State Teachers College; Emporia, Kansas 66801

BERS BUREAU OF EDUCATIONAL RESEARCH AND
SERVICE, C-6 East Hall, The University of Iowa;
Iowa City, Iowa 52240

BMC BOBBS-MERRILL COMPANY, INC., 4300 West 62nd
Street, Indianapolis, Indiana 46268

BSC BOOK SOCIETY OF CANADA, LTD., 4386 Sheppard
Avenue; Agincourt, Ontario, Canada

BYUP BRIGHAM YOUNG UNIVERSITY PRESS; Provo,
Utah 84601

CDRT COMMIWEE ON DIAGNOSTIC READING TESTS,
INC.; Mountain Home, North Carolina 28758

CHS C. H. STOELTING COMPANY, 424 North Homan
Avenue; Chicago, Illinois 60624

CPP CONSULTING PSYCHOLOGISTS PRESS, INC., 577
College Avenue, P. 0. Box 11636; Palo Alto, California
94306

CPS CENTER FOR PSYCHOLOGICAL SERVICE, 1835
Eye Street, N.W.; Washington, D.C. 20006

CTB CTB / MCGRAW BILL, Del Monte Research Park;
Monterey, CaliLrnia 93940

CW CHATTO AND WINDUS (EDUCATIONAL) LTD.,
42 William IV Street; London WC 2, England
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ESD EDUCATIONAL STUDIES AND DEVELOPMENT,
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West Washington Boulevard, P. 0. Box 5705; Chicago,
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GA GUIDANCE ASSOCIATES, 1526 Gilpin Avenue; Wil-
mington, Delaware 19806

GGHC GEORGE G. HARRAP & COMPANY, LTD., 182 High
Holborn; London W.C.I., England

GS GREEN AND STRATI'ON, INC., 757 Third Avenue;
New York, New York 10017

GTA GUIDANCE TESTING ASSOCIATES, 6516 Shirley
Avenue; Austin, Texas 78752

HBJ HARCOURT, BRACE, JOVANOVICH, 757 Third Ave-
nue, New York, New York 10017

HMC HOUGHTON-MIFFLIN COMPANY, 53 West 43rd
Street; New York, New York 10036

HTC HOUSTON TEST COMPANY, P. O. Box 35152; Hous-
ton, Texas 77035

IPAT INSTITUTE FOR PERSONALITY & ABILITY
TESTING, 1602 Coronado Drive; Champaign, Illinois
61820

JMA JOSEPH E. MOORE & ASSOCIATES, 4406 Jett Road,
N.W.; Atlanta, Georgia 30327

LRA LANGUAGE RESEARCH ASSOCIATES, 175 East
Delaware Place; Chicago, Illinois 60611



MSH MARSHALL H. HISKEY, 5640 Baldwin; Lincoln, Neb-
raska 68507

PA PSYCHOMETRIC AFFILIATES, Chicago Plaza;
Brookport, Illinois 62910

PC PSYCHOLOGICAL CORPORATION, 304 East 45th
Street, New York, New York 10017

PCRC PSYCHOLOGICAL CLINIC AND RESEARCH CEN-
TER; Jacksonville, Florida

PEP PSYCHOLOGISTS AND EDUCATORS PRESS, 419
Pendik; Jacksonville, Illinois 62650

PII PRIORITY INNOVATIONS, INC., P. 0. Box 792;
Skokie, Illinois 60076

PPI PERSONNEL PRESS, INC., 20 Nassau Street; Prince-
ton, New Jersey 08540

PPS PITTSBURGH PUBLIC SCHOOLS, Office of Research,
Board of Public Education, 249 North Craig Street;
Pittsburgh, Pennsylvania 15213

PTC PSYCHODIAGNOSTIC TEST COMPANY, P. O. Box
528; East Lansing, Michigan 48823

PTS PSYCHOLOGICAL TEST SPECIALISTS, P. O. Box
1441; Missoula, Montana 59801
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SRA SCIENCE RE!
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STS SCHOLASTIC
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Texas 78767

TCP TEACHERS C
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UIP UNIVERSITY
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WHLRF WINTER HA'
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33880
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COMPANY,

WPS WESTERN P.
Wilshire Boui
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PECIALISTS, P. 0. Box
801

RC RESEARCH CONCEPTS, Test Makers, Inc., 1368 East
Airport Road; Muskegon, Michigan 49444

SEP SLOSSON EDT TCATIONAL PUBLICATIONS, 140
Pine Street; East Aurora, New York 14052

SRA SCIENCE RESEARCH ASSOCIATES, INC., 259 East
Erie Street; Chicago, Illinois G0611

STS SCHOLASTIC TESTING SERVICE, 480 Meyer Road;
Bensenville, Illinois 60106

SVC STECK-VAUGHN COMPANY, P. O. Box 2028; Austin,
Texas 78767

TCP TEACHERS COLLEGE PRESS, Teachers College, 525
West 120th Street; New York, New York 10027

UIP UNIVERSITY OF ILLINOIS PRESS, University of
Illinois; Urbana, Illinois 61801

WHLRF WINTER HAVEN LIONS RESEARCH FOUNDA-
TION, INC., P. 0. Box 1045; Winter Haven, Florida
33880

WMH WEBST'T- DTNTISION, MCGRAW-HILL BOOK
w York, New York

WPS WE -1HOLOGICAL SERVICES, 12031
V, alevard; Los Angeles, Californ, 20025
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